[leparoriuni Hayku: Teopis, icTopis, iHHOBauilHi TexHoJorii, 2021, Ne 4 (108)

UDC 378.147.88:371.314.6:373.5:378.4(076)

Nataliia Kovalenko

Sumy State Pedagogical University named after A. S. Makarenko
ORCID ID 0000-0003-2854-2461

DOl 10.24139/2312-5993/2021.04/104-115

EXPERIMENTAL VERIFICATION OF THE EFFECTIVENESS OF THE STRUCTURAL-
FUNCTIONAL MODEL OF THE PEDAGOGICAL SYSTEM OF FUTURE TEACHERS’
EARLY PROFESSIONAL IDENTITY FORMATION IN HIGHER EDUCATION
INSTITUTIONS BY MEANS OF PROJECT-TRAINING TECHNOLOGIES

The article presents the results of the experimental verification of the effectiveness of
the pedagogical system of future teachers’ early professional identity formation by means of
project-training technologies in the system of professional-training technologies of higher
education institutions. The effectiveness of the process of forming emotionally positive
perception by students of the professional group, belonging to the professional community,
forming a holistic professional image, attitude to the profession, professional self-esteem,
building curricula, developing their professional motivation, professional position was proved
by processing research results by the method of mathematical statistics x2 (chi-square).

Key words: early professional identity of future teachers, formation of future
teachers’ early professional identity, professional-pedagogical training, pedagogical system
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Introduction. The problem of professional identity of the individual is an
important subject of study in various fields of knowledge. Formation of future
teachers’ early professional identity is considered as a purposeful process of
creating in the first years of professional training of emotionally positive
perception of the professional group, pedagogical activity, self-belonging to the
professional community, formation of a holistic professional image, attitude to
profession, professional self-esteem, professional goals, plans, development of
professional motivation, professional position for active mastery of the profession
and further effective self-realization in pedagogical activities in the system of
professional-pedagogical training in higher pedagogical education institutions.

Analysis of relevant research. The professional identity of a teacher is
considered by scientists in the context of the psychology of personality
development (. Bekh, H. Bordovskyi, I. Isaiev, O. Kochkurova, S. Maksymenko,
A. Mudryk, K. Torop, V. Shadrikov, L. Schneider, etc.); psychological features of
the teacher’s professional identity formation are presented in the scientific
investigations of such researchers as O. Anisimov, V. Davydov, M. Kashapov,
M. Pavliuk, etc.; problems of professional identity formation of the teacher are
considered by scientists M. Abdullaiev, H.Harbuzova, V. Haluziak,
O. Yermolaieva, N.lIvanova, |[.Vachkov, O.Hryniova, N.Hoha, O. Ishchuk,
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M. Klishchevska, V. Koziev, A. Lukiianchuk, O. Romanyshyna, M. Savchyn,
M. Sherman, V. Yakunin and others.

The aim of the article is to test experimentally the effectiveness of the
pedagogical system of future teachers’ early professional identity formation by
means of project-training technologies in the system of professional-
pedagogical training at higher education institutions.

Research methods: theoretical: analysis, —eneralization, comparison — to
characterize the issue of early professional identity formation by means of
project-training technologies in the theory and practice of domestic and foreign
education, clarification of the conceptual and terminological apparatus of the
researched problem; systematic, structural-logical analysis - in order to
determine the factors of formation and structural components of early
professional identity of future teachers; classification — to determine the
criteria, indicators and levels of future teachers’ early professional identity
formation; abstraction, synthesis — in order to characterize the process of
future teachers’ early professional identity formation by means of project-
training technologies; modeling — for the development and theoretical
substantiation of the structural-functional model of the pedagogical system of
future teachers’ early professional identity formation by means of project-
training technologies; empirical: conversations, questionnaires, surveys,
testing, observation, generalization of pedagogical experience of teachers,
diagnostics, self-analysis, self-observation, pedagogical experiment; methods of
mathematical statistics — for processing the obtained results, analysis and
testing of hypotheses and establishing quantitative relationships between the
studied phenomena and processes using the sign criterion, x2 (chi-square).

Research results. Early professional identity of the future teachers
(EPIFT) is defined as an integral dynamic, unstable, focused on external
dominants personal quality, awareness and acceptance of the future teacher as
a professional in the context of personal and social identity at the early stages
of vocational training in the institutions of higher education.

The pedagogical technology of the future teachers’ early professional
identity formation is considered as an educational-scientific pedagogical
project (ESPP), the content of which provides integration of study of a
pedagogical discipline, educational pedagogical practice and realization of
scientific pedagogical research on relevant pedagogical problems, aimed at
creation by students of the project products and their realization in the
educational process of general secondary education institution.
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It is determined that formation of EPIFT in the system of professional-
pedagogical training of higher education institutions is effective under the
following psychological and pedagogical conditions: development of reflexivity
of future teachers in the corporate environment of a higher education
institution; creation of educational-scientific pedagogical project, which
integrates the study of the discipline, organization of the educational
pedagogical practice, implementation of scientific pedagogical research;
interaction of the institution of higher education and the institution of general
secondary education at all stages of creation and realization of the educational-
scientific pedagogical project; use of training technologies in the educational-
scientific pedagogical project.

The professional identity of the respondents was studied according to
the method of A. Ozerina according to the following indicators: P1 -
educational-professional plans (defined/undefined; own/borrowed); P2 -
attitude to the profession (emotional acceptance/rejection; rational/irrational);
P3 - image of the profession (integral/fragmentary; internal/external
superficial); P4 - image of a professional (clear/blurred;
conscious/stereotyped); P5 — professional position (active/passive;
autonomous/dependent); P6 — professional self-esteem (adequate/inadequate;
reflexive/rigid); P7 — professional motivation (positive/negative; intrinsic
(internal)/extrinsic (external)).

To determine the effectiveness of the developed system of future
teachers’ early professional identity formation, the chi-square criterion was
used, which allows to compare the similarity of distributions at the beginning
and the end of the experiment: if the distributions of empirical data are
statistically different, it gives grounds to state that there is an impact (positive,
if the average is higher and negative if the average is lower) of the developed
system on learning outcomes.

Application of the chi-square criterion is acceptable because a number of
requirements relevant to the criterion are met: random samples; the samples
are independent of each other, and the members of each sample are
independent of each other; the scale of measurements coincides with the scale
of names of indicators (P1-P7). Null hypothesis: the probabilities of getting into
the indicators P1-P7 for students of the CG and EG are the same (i.e., the
distributions in the EG and CG on these indicators P1-P7 coincide). Alternative
hypothesis: the probability for students of the CG and EG to get at least one of
the indicators P1-P7 differs (i.e., the distributions in the EG and CG on these
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indicators P1-P7 are statistically different). Decision rule: to test the hypothesis,
the empirical value of T (1) is calculated:

1 i=7 (n1+02i-n2+01i)?
. i=1 - '
T= nl#n2 O1li+02i , (1)

where n; and n, — number of participants in the EG and CG respectively, i —
number of an indicator, O;; — number of persons for the EG, O, — number of
persons for the CG.

If we have a percentage distribution of data, then formula (1) is greatly
simplified (2):

EE::; (02i-01i)*
T= “'=1 o1ir02i ()

where i — number of an indicator, O;; — number of persons for the EG, O, —
number of persons for the CG. For the significance level of 0,05 and the number of
degrees of freedom v = 7-1 = 6, the critical value of the criterion T,=12,59. Since
the scale has seven names, which is more than 5, the bilateral critical region is
considered, and therefore at T>T,, null hypothesis is rejected and an alternative
hypothesis about statistically significant differences in the distributions of values
by selected indicators is accepted. We turn to the direct analysis of empirical data,
which are recorded in the EG and CG at the beginning and the end of the
pedagogical experiment on the formation of professional identity (Fig. 1).

The similarity is obvious for the results of the control group at the
beginning and at the end of the experiment, at the same time the breaks do
not coincide for the pairs [EG (after) and CG (after)] and [EG (before) and EG
(after)].

A detailed analysis of the results of the study has revealed that the
largest percentage of positive dynamics was observed in the indicator of the
formation of EPIFT — the image of a professional (P4). In the experimental
group (P4) was +42 % in the level of EPIFT formation “moratorium”, while in
the control group this result was +2 %. The indicator of EPIFT formation —
image of the profession (P3) according to the level of EPIFT formation
“achieved” had dynamics in the experimental group (+4 %) and the control
group (-2 %), according to the level of EPIFT formation “moratorium” EG (+25
%), CG (-9 %) with a general tendency to reduce the number of respondents
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whose level of EPIFT formation was “conditioned” in the EG (-3 %), CG (+2 %)
and “diffused” — EG (-26 %), CG (+9 %).
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Fig. 1. Dynamics of the levels of future teachers’ early professional
identity formation by means of project-training technologies in higher
education institutions

We believe that a clearer and more conscious image of the professional,
as well as a positive image of the profession in students who made up the
experimental group due to the content of ESPP, which was aimed at forming in
the topics of the discipline “Pedagogy”, in the content of the educational
pedagogical practice of students’ representations about the model of a modern
teacher, a generalized standard of a representative of the profession. Exercises
of professional identity development training, which were aimed at creating
future teachers’ own image of the professional and the image of the profession
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and further identification with it, in our opinion, helped to identify students
with a professional group, accept themselves as representatives of the
pedagogical community, forming a positive image of the profession and a
professional and, at the same time, matching oneself as a professional, a
representative of a professional group.

Analysis of the results of the study on the indicator of attitude to the
profession (P2) has revealed generally positive changes. In the experimental group
there was an increase in respondents (+17 %) on the level of EPIFT formation
“moratorium”, while in the control group this result was +10 % with positive
dynamics on the level of EPIFT formation “achieved”: EG (+3 %), CG (-4 %).
According to the levels of EPIFT formation, the level “conditioned” was observed
in the EG (-1 %), CG (-1 %) and “diffused” in the EG (-19 %), CG (-5 %). These
results are explained by the fact that in the developed pedagogical system the
potential of the corporate environment of the higher education institutions was
involved. We believe that formation of a sense of belonging to a professional
group was facilitated by corporate views and beliefs, traditions that united the
professional community. We consider formation of a corporate identity to be a
result of a cognitive-emotional process of perceiving oneself as member of a
certain organization, a certain degree of identification with it is an effective
mechanism for forming EPIFT, and interaction of the members of the academic
community in business and interpersonal contacts, creative structures of
scientific-pedagogical schools — potentially able to provide personal-professional
development of the future specialists. We also believe that training of professional
identity development contributed to the formation of a positive attitude of future
teachers to the pedagogical profession, which offered students to understand the
mission of the pedagogical profession, to analyze its features and conditions.

The results of the observational experiment revealed a reduced
professional self-esteem (P6) of the future teachers who took part in the survey,
and their ability to accept the external assessment of their own professional
abilities and capabilities. According to the results of the molding experiment,
positive dynamics was stated in the experimental group according to the level of
EPIFT formation “achieved” — EG (+ 4 %), CG (-3 %). The obtained results are
substantiated by the implementation in the pedagogical system of EPIFT
formation of interaction of a higher education institution and a general secondary
education institution at all stages of creation and implementation of the
educational-scientific pedagogical project, which led to support, approval by
teachers-practitioners of the educational products created by students; joint
development of methodological materials for conducting educational weeks. At
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the same time, we consider these results to be due to the involvement of training
technologies in ESPP, which allowed to form the pedagogical skills needed during
the internship, to increase personal and professional self-esteem.

According to the results of the analysis of changes in the indicator
“educational-professional plans and goals” (P1) there was observed a positive
trend in the level of EPIFT formation “achieved” — EG (+3 %), CG (-3 %), which,
in our opinion, was due to a series of the exercises of professional identity
development training, in which students foresaw future professional steps,
projected professional growth, defined professional plans. According to the
positive dynamics in the experimental group on the level of EPIFT formation
“achieved”, we determine the decrease in the percentage of students on the
level of EPIFT formation “moratorium” in the EG (-22 %), and an increase in the
percentage of EPIFT “conditioned” (EG (+2 %)) and “diffused” (EG (+17%)),
which is explained by students’ awareness of their professional future,
development of their autonomy and the desire to build a professional career
within insufficient awareness of building of a professional future, formation of
skills of independent planning, placing responsibility on external dominants
(HEI, reference people, etc.). These results and conclusions need to strengthen
the training exercises for the development of professional identity of the future
teacher in such part as educational-professional plans and goals.

Analysis of formation of the professional position (P5) has revealed a
positive trend in the experimental group on such levels of EPIFT formation as
“achieved” EG (+6 %), CG (+1 %) and “moratorium” EG (+35 %), CG (-1 %) with
the existing decrease in the percentage of the levels of EPIFT formation
“conditioned” EG (-85 %), CG (+6 %) and “diffused” EG (-33 %), CG (-6 %). These
results indicate a more active and autonomous professional position of
students who were part of the EG, confirm the greater independence of
respondents of the EG in their own visions of professional position, in
representing their place in the profession, accompanied by a sense of identity
with themselves as future specialists, awareness and demonstration belonging
to a certain professional group. We believe that these results are due to the
mutual links of the pedagogical system of EPIFT, namely: psychological-
pedagogical conditions (the first — development of future teachers’ reflexivity
in the corporate environment of the higher education institution and the
third — interaction of the higher education and general secondary education
institutions at all stages of creation and implementation of the educational-
scientific pedagogical project) and implementation of ESPP.

110



[legaroriuni Hayku: Teopis, icTopis, iHHOBauilHi TexHoJiorii, 2021, Ne 4 (108)

Analyzing the changes in the indicator (P7) — professional motivation, we
have found that within the level of EPIFT formation “moratorium” there was
observed a decrease in the number of students in the EG (-15 %) and CG (-19 %)
with increasing percentage of the level of EPIFT formation “diffused”, which
indicates the weak dynamics of the EPIFT formation. At the same time, we note
that in the EG there was an increase in the number of respondents with the level of
EPIFT formation “achieved” by 5 %, which we consider a significant result, because
for the second-year students whose professional identity is still being formed, the
state of achieved professional identity is rare. At the same time, the control group
observed a negative trend in the level of EPIFT formation “achieved” (-6 %), which
indicates a crisis of professional identity of students in the second year of study.
We believe that the obtained results in the EG are due to the fact that in
accordance with the developed pedagogical system, the content of the ESPP
envisaged integration of components of the system of professional-pedagogical
training of future teachers of the second year of study, namely: study of a
pedagogical discipline, doing pedagogical practice and conducting scientific
pedagogical research on current pedagogical issues. In our opinion, this integrity
allows future teachers to perform educational and professional tasks with more
motivation. At the same time, in the conditions of organization of the system of
professional-pedagogical training as ESPP the content of the specified components
is united by the common actual pedagogical problems: tolerance, media literacy,
etc. This issue becomes system-forming in the organization of ESPP, determines
the emphasis of studying the topics of the academic discipline “Pedagogy”, the to-
pics of the educational week at school during practice and the direction of course
pedagogical research of students. We consider important the fact that results of
this study have become the basis for students’ independent choice of topics of the
upbringing work for pupils and creation of a plan of educational week for primary
school pupils. Thus, the relevance of the upbringing topics of the ESPP, its integ-
ration, taking into account the individual educational and professional interests of
students in the ESPP increase students’ motivation to mastering the profession.

The calculated values of statistics by the chi-square criterion are given in
table 1.

For pairs [CG (before) and CG (after)], [CG (before) and EG (before)], [EG
(before) and CG (after)] according to the rule of hypothesis at the level of
significance of 0,05 and six degrees of freedom we must accept the null
hypothesis of statistical similarity of distributions: these values are less than the
critical value of 12,59. At the same time, for the pairs [EG (before) and EG
(after)], [CG (before) and EG (after)], [CG (after) and EG (after)], we must reject
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the null and accept the alternative hypothesis of statistically significant
differences in survey results: for these pairs the calculated values of the

criterion are greater than the critical 12,59 at the significance level of 0,05.

Table 1
Calculations for the chi-square criterion (value T empirical)
CG (before) CG (after) EG (before) EG (after)
CG (before) 4,104445882 2,870624583 15,17734563
CG (after) 4,104445882 2,984593313 12,88080577
EG (before) 2,870624583 2,984593313 13,05403359
EG (after) 15,17734563 12,88080577 13,05403359

Statistical analysis has shown that in the implementation of the
developed pedagogical system of the future teachers’ early professional
identity formation the experimental group showed a statistically different
result for indicators P1-P7, which cannot be explained by random reasons.
Visualization of values by indicators for the EG at the beginning and the end of
the experiment proves that in the EG (after) the values are higher, and
therefore we can conclude about the positive statistically significant impact of
the developed system and its efficiency.

Analyzing the dynamics of the levels of the future teachers’ early
professional identity formation (Fig. 1) by means of project-training technologies
in higher education institutions, we can note the similarity for the results of the
control and experimental groups at the beginning of the experiment and the
positive dynamics of EPIFT formation in the experimental group.

Positive dynamics of changes in the levels of future teachers’ early
professional identity formation is proved: achieved (+3 % EG, -2 % CG),
moratorium (+10 % EG, -1 % CG), and negative: conditioned -2 % EG, 0 % CG),
diffused (-11% EG, +3% CG), which proved the effectiveness of the developed
pedagogical system (Fig. 1). We consider positive the dynamics of such level of
EPIFT formation as moratorium (+10 % EG, -1 % CG), as the increase in students in
this area, due to decreasing levels of EPIFT formation: diffused, conditioned,
indicates development of personal autonomy in students of this group and
provides for the opportunity to envisage their further development to such level
of EPIFT formation as achieved identity, which presupposes the previous state of
the moratorium. That is, we can say that for this group of future teachers, external
determinants cease to play a priority role, the basis for further development of
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professional identity are internal conditions and determinants (levels of EPIFT
formation: achieved and a moratorium). That is, independence of students in
creating their own ideal model of a professional, pedagogical profession,
determining a professional position, planning their own pedagogical career,
making independent educational and professional decisions has become more
significant. The results reflect the greater ability of students to assess their own
skills, pedagogical experience, using common representations, but based on their
own criteria of ability to emotionally positive perception.

Conclusions and prospects for further research. The results of the
experiment have allowed to assert that the developed and substantiated
pedagogical system of future teachers’ early professional identity formation by
means of project-training technologies on the basis of activity, systems,
acmeological, axiological, environmental, praxeological, existential,
competence, educational, competence, student-centered and context
approaches and its implementation in the educational process of professional-
pedagogical training of the higher education institution ensured the
effectiveness of the process of forming emotionally positive perception by
students of the professional group, pedagogical activities, their own belonging
to the professional community, formation of a holistic professional image,
attitude to the profession, professional self-esteem, building of educational-
professional plans, professional motivation, professional position.

The study does not cover all the aspects of the problem of forming an
early professional identity of future teachers in the system of professional-
pedagogical training of higher education institutions. The promising areas of
further research include: conceptual foundations for the formation of early
professional identity of the future teacher; pedagogical monitoring of the
formation of the professional identity of the future teacher at different stages
of professional training; development of the pedagogical system of formation
of the corporate environment of the institution of higher education for the
purpose of development of professional identity of future teachers on the basis
of studying and systematization of perspective European and world experience.
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PE3IOME

KoBaneHKo Hatanua. dKcnepumeHTanbHaa npoBepKa 3PpPeKTUBHOCTU CTPYKTYpPHO-
GYHKUMOHANbHOM  Mogenn  neparorMvyeckor  cuctembl  GOPMUPOBAHUA  pPaHHEMN
npodeccnoHanbHON MAEHTUYHOCTM OyAyWMX yyuTenen B By3ax C MOMOLLbIO MPOEKTHO-
06pa3oBaTebHbIX TEXHONOTUA.

B cmamee npedcmasneHbl  pe3ynbmamel  3KCepuMeHmasnbHoU  nposepKu
agppekmusHocmu nedazozauyeckol cucmemsl (hopMUPOBAHUA PAHHel npogeccuoHanoHol
uoeHmuyHocmu byoyuwux yyumerneli cpedcmseamu npoeKmMHo-mpeHuH208bIX mexHono2ull 8
cucmeme npogheccUoHaIbHO-MPEHUH208bIX MexHon02ull 8blicwux y4ebHbix 3asedeHul.
MNodmeepxcdeHa agppekmusHOCMb npoyecca ¢opmuposaHus 3MOYUOHASbHO-
M0A0XKUMENbHO20 8OCMPUAMUA coucKamenamu obpazosaHUA npogheccuoHansHol apynnel,
NpUHAOAEHHOCMU K MpogeccuoHanbHoMy coobuecmsy, opmuposaHue Uyes0CmHo20
npogheccuoHanbHo20 06pasza, omHouweHue K rnpogeccuu, npogeccuoHdanbHol CaMOOUEHKU,
nocmpoeHus y4ebHO-NPoGheccUoOHANbHbIX MAAHO8, pPA3BUMUS UX MpogheccuoHanbHol
momusayuu, rnpogeccuoHansbHoli no3uyuu ¢ nomMowbto o0bpabomku pe3ynbmamos
uccnedosaHuAs Memooom mamemamu4eckoli cmamucmuku x2 (xu-keadpam).

Knrouesvle cnoea: paHHAA NpogeccuoHanbHaa uoeHmuyHocms byoywiux yyumerned,
¢opmuposaHue paHHell rnpogeccuoHanbHoli udeHmuyHocmu 6yoywux y4yumened,
npogeccuoHanbHO-nedazo2uyecKas no020mMosKa, nedazoau4yeckas cucmema
copmuposaHua paHHel npogeccuoHanbHol uoeHmuyHocmu byoyuiux yyumenet, y4ebHO-
Hayu4HbIl nedazozuyeckuli npoexkm.

AHOTALIA

KoBaneHKo Hartania. EkcnepumeHTanbHa nepeBipka epeKTUBHOCTI CTPYKTYPHO-
dYHKUiOHanbHOI mogeni neparoriyHoi cuctemn GopmyBaHHA paHHbOI  npodeciiiHoi
iAEHTUYHOCTI MaMbByTHIX yunTenis y 3aknagax BULLOI OCBITM 3acobamm MPOEKTHO-OCBITHIX
TEXHONOTIN.

Y cmammi 30ilicHeHo eKkcnepumeHmMasbHy nepesgipky epekmusHocmi neda2o2ivHoi
cucmemu popmMy8aHHA npogheciliHoi ideHmuyHocmi malibymHix y4yumenie 3acobamu
MPOEKMHO-MpPEeHiH208UX MexHOoa02ill y npouyeci npogeciliHo-nedaz2o2iyHoi Mid2omosKu 8
3aKknadax suuwoi oceimu.
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Y pe3synbmami eKcrnepumeHmanoHoi nepeesipku  eghekmusHocmi  po3pobaeHor
nedazo2iYHoOi cucmemu 8UAB/EHO MO3UMUBHY OUHAaMIKy cgopmosaHocmi PIIIMY  3a
MoKasHuKamu: obpas npodgpecii, 06pas npoghecioHana, cmaesneHHs 00 npogpecii, npogpeciliHa
CaMOOUiHKa, Has4YasbHO-NpogeciliHi naaHu, npogecilinHa momusayisa, npogeciliHa no3uyis, wo
3a6e3neyusno ycgidomaeHHA ma rnpuliHamma malbymHim yyumenem cebe Ak npogpecioHana 8
KOHmMeKcmi ocobucmicHoi ma couiasnbHoi ideHmuyHoCMi Ha PaHHix emanax npogpeciliHo-
nedazoziYHoi ni0d2omosKu 8 3aKnadax euwoi ocsimu. [JosedeHo OUHAMIKY 3MiH pigHig
cghopmosaHocmi paHHLOI npogheciliHoi ideHmu4yHocmi malibymHix yyuumenie Kpumepiem 3HaKig i
Kpumepiem x2 (xi-keadpam) y npoueci nedaz2o2iyHo20 eKkcrnepumeHmy 8 UisioMy: Mno3umueHy
(0ocsaeHyma (+3 % ET, -2 % Kr), mopamopili (+10 % ET, -1 % Kr)), i HecamuseHy (3ymoeneHa (-2 %
El, 0 % KT), OugpysHa (-11 % ET, +3 % KI')) ma noKkomrnoHeHmHo.

Midcymku ekcriepumeHManbHoI nepesipKu 00380aunU cmeepoxcysamu, wo po3pobneHa
U obrpyHmosaHa nedazo2iyHa cucmema opMy8aHHA PAHHLOI NpogheciliHoi ideHMu4YHocmi
malibymHix yyumenie 3acobamu nMPOEKMHO-MPEHIH208UX MEXHO/02il Ha OCHOBI QifiIbHICHO20,
CUCMEMHO020, OKMeO0s102i{YH020,  OKCios102i4Ho20,  Cepedo8UUWHO20,  MPAKCEOs02iYHO:O,
eK3uCmeHyiliHo2o, KoMnemeHMHICHO20, cmy0eHMoUueHmMpPo8aHO20, KOHMEKCMHO20 Mioxo0dis
ma ii imnaemeHmauis 8 oceimHili npouec npogeciliHo-nedazoeiyHoi nidecomosxku 3BO
3a6e3neyunu egekmusHicmos npoyecy HopmMys8aHHA emoyiliHo-no3umueHo2o cnpuliHamms
3006ysayamu ocsimu npogeciliHoi epynu, nedazoaiyHoi GifAbHOCMI, 8AACHOI HasnexHocmi 00
npogecitliHoi cnineHomu, opMy8aHHA UinicHo2o npogeciliHozo 06pasy, cmaeneHHs 00
npodgecii, npogpeciliHoi camoouiHku, nobyodosu HAB4ANbLHO-NPOGECITHUX M/1aHI8, PO3BUMKY iX
npogecitiHoi momusauii, npogeciliHoi no3uy;i.

lposedeHe OocnidxceHHA He su4epnye 6Cix acrnekmis npobaemu GopmyeaHHs PAHHbOT
npogecitiHoi ideHmuyHocmi malibymHix y4yumenie y cucmemi npogeciliHo-nedazoeiyHor
niocecomosku 3aKnady suwoi ocsimu. [lo nepcnekmueHUX HANpAmMIie nooanbWux HAYKO8UX
pO3Bi00OK BIOHOCUMO: KOHUErnmyasibHi OCHOB8U (OpMy8aHHA PAHHLOI npogeciliHoi ideHmuy-
Hocmi malibymHbo2o e4umens; neodgeoeiyHuli MoHIimopuHe cghopmosaHocmi npogheciliHol
ideHmuy4Hocmi malibymHbo20 84umMesna Ha pi3HUX emanax npogecitiHoi Nid2comoeKu; po3pobKy
neoaeaoaiyHoi cucmemu (hopMyB8aHHA KOPNopamusHo20 cepedosuuya 3aKkaady euuioi oceimu 3
Memoto po3sumMKy npogpeciliHoi ideHmu4yHocmi malibymHix yyumesnie Ha OCHOBI suBYeHHS (i
cucmemamu3sayii nepcrnekKmMusHo20 €sponelicoko2o ma c8imosozo 00csioy.

Knarouosi cnoea: paHHA npodgeciliHa ideHmMuyHicms malibymHb020 84umerns,
hopmyB8aHHA PAHHbLOI npogpeciliHoi ideHmu4yHocmi malibymHbo20 s84yumens, npogeciliHo-
nedazoeiyHa nid2omosKa, nedazo02iyHa cucmema HopMyB8aHHA PAHHLOI npogpeciliHol
ioeHmuyHocmi malibymHb020 84Uumend, Ha84YANbHO-HAYKosul nedazo2iyHuli npoekm.
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