[leparoriuHi Hayku: Teopis, icTopis, iHHoBauikHi TexHoJ0Til, 2026, N2 1 (147)

YAK 378.147:78:004

Oksana Krychkivska

West Ukrainian National University

ORCID ID 0000-0003-3007-0248

Olha Tsaryk

West Ukrainian National University

ORCID ID 0000-0003-0169-7009

Oksana Pysarchuk

West Ukrainian National University

ORCID ID 0000-0003-0110-9174

DOl 10.24139/2312-5993/2026.01/370-382

MODERN SCIENTIFIC APPROACHES TO THE DIGITALISATION OF
PROFESSIONAL TRAINING FOR FUTURE MUSIC TEACHERS

The article analyses contemporary scientific approaches to the digitalisation of
professional training for future music teachers in the context of the transformation of
the educational environment. The relevance of the study is determined by the active
introduction of digital technologies into the education system, the challenges of the
pandemic, martial law in Ukraine, and the implementation of the New Ukrainian School
reform, which requires updating the content, methods, and forms of organisation of
teacher training. The essence of digitalisation as a complex transformation of the
educational process, which involves the integration of information and communication
technologies into the content of education, pedagogical methods and the organisation
of the educational environment, is revealed.

The results of Ukrainian and foreign scientific research on the formation of the
readiness of future music teachers for professional activity in the conditions of blended
and distance learning are summarised. The main components of such readiness are
identified, including pedagogical, activity-based and digital. Particular attention is paid
to the development of information and communication competence as an important
component of the professional training of future music teachers.

The possibilities of using modern digital tools in arts and teacher education are
analysed, in particular learning management systems, multimedia resources, music
software, online platforms and services for the implementation of creative educational
projects. The didactic conditions for the effective implementation of digital technologies
in the training of future music teachers are outlined.

The experience of digitisation of music and pedagogical education in Ukraine,
European Union countries and China is considered in a comparative aspect. The need for a
systematic approach to the integration of digital technologies into the professional training
of future music teachers is emphasised in order to improve the quality of education and train
competitive specialists who are able to work effectively in the modern digital educational
environment. The results can be used to update university programmes.

Knrouoesi cnoea: my3u4yHa oceima, yugposi mexHonoeii, eomosHicms 00
npogpecitiHoi  disnbHOCMI,  3MiwaHe  HABYAHHA,  IHPOPMAYiliHO-KOMYHIKauiliHa
KomrnemeHmHicmes, npogeciliHa nidzomosKka, MalibymHi  yyumeni  My3u4yHo20
mucmeumea.
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Problem Statement. The rapid digitalisation of education in Ukraine,
driven by the challenges of recent years (the pandemic, war conditions, the
intensification of remote and blended learning), as well as the logic of the
New Ukrainian School’s competency-based reform, calls for a rethinking of
the professional training of future music teachers. In contemporary
discourse, digitalisation is increasingly interpreted not as a simple
«digitisation» of teaching materials or the transfer of classes to an online
format, but as a systemic restructuring of the educational process:
redesigning the methodology of professional disciplines, the organisation
of practices and assessment, expanding the instrumental environment
(LMS, video conferencing, shared online spaces, music and computer
technologies, content creation services) and forming new requirements for
the professional readiness of teachers.

At the same time, the specifics of music and music education (the
practical component, the need for «presence», subtle auditory control,
ensemble interaction, creative output) make digitisation in this field
methodologically more complex than in many other subject areas. An analysis
of contemporary works (2020-2025) shows an active accumulation of
theoretical approaches to the use of ICT and digital tools, the definition of
pedagogical and didactic conditions, the justification of blended/distance
models, and the identification of components of readiness and information
and communication competence of future music teachers. However, the
existing developments often remain fragmentary: descriptive and conceptual
models prevail without sufficiently developed criteria and validated indicators
of digital (ICT) competence and readiness to work in a blended environment,
and there is a lack of comparative studies on the effectiveness of specific
platforms/tools specifically for music education. Additional limitations include
unequal access to equipment and specialised software, and varying levels of
digital literacy among participants in the educational process.

Thus, the problem area of the article is determined by the
contradiction between the objective need for systematic digitisation of the
professional training of future music teachers as a requirement of modern
schools and digital society, and the insufficient coordination of scientific
approaches, criteria and practical mechanisms for integrating digital tools
into the methodology of professional disciplines, the organisation of
practice-oriented training, the assessment of results and the formation of
professional readiness. It is this contradiction that necessitates the
generalisation of modern scientific approaches to the digitalisation of the
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training of future music teachers, the identification of their potential and
limitations, and the determination of promising directions for further
research and methodological solutions.

Analysis of the Latest Publications. An analysis of contemporary
scientific research shows a steady growth in interest in the problem of
professional training of future music teachers in the context of the
digitalisation of education, the integration of educational content and the
updating of requirements for pedagogical activity. The works of Ukrainian
and foreign scholars show a transition from the traditional subject-centred
approach to a competence-based model of training, which involves
preparing teachers for interdisciplinary interaction, the use of information
and communication technologies, and the organisation of blended and
distance learning.

In particular, the study by Irkliyenko V. S. and Yakovlev V. P. (2024)
substantiates the structure of the readiness of future music teachers for
professional activity in the context of the New Ukrainian School, where
motivational, cognitive and activity components are identified as key. The
authors emphasise that a modern music teacher should not only be a specialist
in the field of art, but also an organiser of the educational environment,
capable of collaborating with teachers of other disciplines, which is directly
related to interdisciplinary interaction (Irkliyenko & Yakovlev, 2024).

The problem of digitisation in the training of music teachers is
explored in the works of Teplova O. and Novosadova A. (2024), which define
the didactic conditions for the use of information and communication
technologies in the process of professional training. The researchers argue
that the integration of digital tools, online platforms and multimedia
resources contributes to the activation of students» cognitive activity,
expands opportunities for creative self-realisation and ensures the
flexibility of the educational process. These conclusions are of direct
importance for the formation of digital competence as a component of the
professional readiness of future teachers (Teplova & Novosadova, 2024).

A topical area is the understanding of blended learning as a model for
organising the educational process. In their research, Mozgalova N.,
Naumenko N. and Zamyshlyaev D. (2025) characterised the components of
future music teachers» readiness to work in a blended format. The authors
emphasise the importance of reflection, the ability to self-organise and the
mastery of digital means of communication, which ensure effective
interaction between participants in the educational process. This approach
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creates the conditions for the integration of different types of art,
pedagogical technologies and academic disciplines (Mozgalov, Naumenko,
& Zamyshlyaev, 2025).

The issue of developing the information and communication
competence of future music teachers is also highlighted in international
studies. For example, Gege Zhang (2024) identifies the pedagogical
conditions for the development of digital literacy, among which the leading
ones are practice-oriented learning, the use of interactive services, and the
creation of one»s own digital products. A similar position is held by Svitlana
Chaban-Chaika (2025), who justifies the evolution of music teacher training
from classical forms to interactive and digital ones, emphasising the
importance of interdisciplinary projects and network collaboration. The
work of Varnavska L. and co-authors (2020) proves the effectiveness of
online technologies in shaping the professional mobility and autonomy of
future teachers, which expands the possibilities for integrating educational
content (Chaban-Chaika, 2025; Varnavska et al., 2020; Zhang, 2024).

Thus, a summary of scientific works gives grounds to assert that the
problem of developing the readiness of future music teachers is considered by
researchers in a comprehensive manner, taking into account competence-
based, digital and integrative approaches. At the same time, most studies
focus either on digital technologies or on professional training in general, while
theissue of interdisciplinary interaction in the context of digitalisation requires
further theoretical justification and experimental verification. This determines
the relevance of further research aimed at developing a comprehensive model
for preparing future music teachers for integrated professional activity in the
modern digital educational environment.

The Purpose of the Article — analysis of current scientific approaches
to the digitisation of professional training for future music teachers and
identification of effective ways to integrate digital technologies into the
process of their professional development.

Main Material. Recent Ukrainian studies emphasise that the
integration of digital technologies into the professional training of music
teachers has become a key vector for the transformation of contemporary arts
and teacher education. The combination of traditional teaching methods with
digital tools is seen as the basis for improving the quality of training, as this
model of learning helps students develop in-depth knowledge and
professional competencies, creative potential, the ability to interpret musical
works in new ways, and personalised learning. For teachers themselves, the
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transition to a blended (traditional-digital) methodology means the need for
continuous self-improvement and the acquisition of new digital competencies
in teaching. In general, modern scholars identify several main directions of
digitalisation in the professional training of music teachers:

— modernisation of content and curricula — updating educational
programmes, introducing new courses and modules that reflect modern
digital technologies in music education.

— technical support for the educational process — equipping institutions
with specialised software, multimedia equipment, access to online platforms
and resources. This creates the basis for the introduction of interactive forms
of learning (use of audio and video materials, e-courses, etc.).

— development of digital competence of teachers and students —
systematic computer training, mastery of modern ICT and Internet services
necessary for effective teaching of music in a digital environment. In particular,
special attention is paid to the formation of digital music and pedagogical
competence in future teachers, which includes the ability to use music editors,
digital audio workstations (DAW), programmes for creating arrangements,
recording and editing sound, applying artificial intelligence, etc.

— practical application of digital technologies in teaching -
introduction of interactive methods for teaching music theory and practical
disciplines. For example, the use of learning management platforms (LMS)
such as Moodle, Google Classroom, Canva, etc. makes it possible to
organise modular study of material, systematically monitor knowledge,
store assessment history and develop interactive didactic projects for the
assimilation of music theory courses (solfeggio, harmony, analysis of
musical works). Digital tools also open up opportunities for modelling
professional situations: for example, virtual conducting simulators, online
databases of sheet music and audio for self-study, etc.

— reflection and analysis of the educational process — collecting data
and feedback using digital tools (online tests, surveys, electronic portfolios)
for the continuous improvement of music teaching methods.

Due to the COVID-19 pandemic and the military challenges of recent
years in Ukraine, distance and blended learning have become widespread in
arts and teacher education. The experience of Ukrainian educators has
demonstrated the need to develop new approaches to the organisation of
distance training for music teachers. In particular, researchers have outlined a
number of pedagogical conditions for effective distance learning for music
specialists:
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— the presence of clear goals for teachers and students at each stage
of learning;

— full computerisation of the educational process in professional
music disciplines (provision of the necessary equipment, software
environment, and internet connection);

— mastery of distance learning technologies and tools by all
participants in the educational process, taking into account the specifics of
music education (interactive platforms, audio and video conferences for
music classes, etc.);

— careful selection of the content of teaching and methodological
materials for online courses and creation of a favourable information and
methodological environment (electronic libraries of sheet music, video
lessons on methodology, online methodological recommendations, etc.);

— use of modern network technologies as an environment for
interaction between all learning subjects (forums, chats, shared cloud
services for project work), ensuring active communication and cooperation
between students and teachers.

The practical implementation of these conditions can be seen in the
introduction of platforms such as Moodle, which have become the basis for
distance music education, allowing interactive lessons to be conducted,
multimedia materials to be exchanged, and knowledge to be assessed online.
Experience with Moodle in music teacher training has demonstrated the
effectiveness of multimedia content (audio, video, sheet music) and e-courses
in supporting practical classes in conducting, vocals, instrumental
performance, etc. At the same time, Ukrainian authors note that the specificity
of music and pedagogical practice in a distance format places new demands
on software products — there is a need to create specialised software and
pedagogical systems adapted to the online teaching of artistic disciplines.
Scientific publications analyse the advantages and disadvantages of distance
learning: the advantages include individualisation of the pace of learning and
wider access to educational resources (online libraries, video lessons,
interactive teaching aids, etc.), while the challenges include technical
problems (limited access to equipment or high-speed internet) and the
insufficient level of digital literacy of some teachers.

A notable focus in professional literature is the development of digital
competence in future music teachers. The formation of this competence is
seen as a necessary condition for successful professional activity in a digital
school environment. Future teachers have to master basic and specialised
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digital skills: from the ability to use general educational ICT (presentations,
testing, video conferencing) to mastering music-oriented technologies —
working with music editors, sound recording software, virtual instruments and
sequencers, online platforms for learning to play instruments (e.g.
applications such as Yousician, Chordify, etc.). Research emphasises that a
high level of digital competence allows teachers to introduce innovative
teaching methods, support independent and project-based learning, and
effectively combine classroom and distance learning. At the same time, it is
important to maintain a balance between technological and pedagogical
aspects: digital tools should serve as a means to achieve didactic goals, not as
an end in themselves. The success of learning depends on how the teacher
integrates technology into the lesson content, directing it towards the
development of students» musical and creative abilities. Ukrainian scholars
support this idea, noting that it is the personality of the teacher-musician, their
methodological skills and creative approach that determine the effectiveness
of digital innovations in education, while technology plays a supporting role.

It is worth noting that critical comments on the implementation of
digitalisation are appearing in Ukrainian discourse. In particular, there is a view
that there is a certain gap between declarations and reality: despite the
proclamation of the importance of ICT competence in the NUS concepts, in
practice, not all educational institutions and employers clearly formulate
requirements for the digital skills of music teachers. This leads to an imbalance
between modern educational standards, which declare integrated and
interdisciplinary approaches, and the real conditions of graduates»
professional activities. In this regard, scholars point to the need for further
research to assess the effectiveness of various digital platforms and
methodologies specifically in the context of training music teachers (and not
just general education teachers). It is important to find optimal models of
blended learning that take into account the specifics of music theory and
practical disciplines, as well as to develop recommendations for improving the
content and methods of teaching with the use of artificial intelligence and
other advanced technologies. The general conclusion of Ukrainian reviews is
that digitalisation opens up new opportunities for the professional training of
art teachers, but requires a systematic approach — from updating standards
and programmes to improving teacher qualifications —in order to realise these
opportunities as effectively as possible.

International experience confirms the commonality of many trends in
the digitisation of music education. In particular, studies comparing practices
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in China and Ukraine have identified a number of common trends in the
development of the digital educational environment for training music
teachers. Both China and Ukraine are seeing a rapid expansion of online
resources with educational content (online textbooks, collections of sheet
music, electronic libraries, web representations of museums, galleries and
music institutions, etc.), as well as an increase in the quantity and quality of
online materials for training future music teachers. In both countries, arts
education institutions are actively joining the global internet space, using
websites, social networks, and video sharing platforms to disseminate
methodological developments and educational resources. At the same time,
the Chinese experience is distinguished by its systematic approach and state
support for digitalisation: educational and informational internet portals for
music and teacher training are integrated into the national education system
and are developed with the support of state programmes. In fact, China is now
recognised as one of the world leaders in the implementation of digital
technologies in music education, as evidenced by the functioning of national
online platforms, large educational projects using Al and VR, the mass
transition to blended learning in art institutions, etc. Chinese universities and
teacher training colleges are creating unified electronic banks of educational
resources, integrating them into educational programmes, which ensures
uniformity of requirements and standards in the digital training of music
teachers. In Ukraine, despite the significant popularity of digital resources and
access to international developments, there is a certain fragmentation: the
use of online resources is often initiated by individual teachers or institutions
and requires greater systematisation and unification at the state level. This
difference highlights the importance of a strategic approach, which in China
has been implemented through a state policy of supporting digital education,
but in Ukraine is still in the process of being developed.

As for the European Union countries, the digitalisation of music
teacher training is also a priority, especially after the challenges of the
pandemic. The European community has recognised the lack of digital skills
among some music teachers, which became apparent during the transition
to online learning in 2020. As a result, international projects aimed at
bridging this gap have emerged. For example, in 2022, the Erasmus+ project
«Digital Skills 4 Music Teachers (DISK)» was launched, with the aim of
developing strategies and training programmes to improve the digital
competence of music teachers in Europe. As part of this project, a
consortium of universities from Spain, Ireland and Estonia is working on
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creating a toolbox for the implementation of digital technologies in music
education at the European level. The tasks include developing scientifically
based approaches to the digitisation of music education, preparing a
professional development course on digital competences for music
teachers, and developing recommendations for the integration of ICT into
the curricula of music education specialities.

European education policymakers also emphasise the importance of
establishing a clear framework for teachers» digital competences. In
particular, the European DigCompEdu model is widely known, which defines
the structure of teachers» digital competence in five key dimensions:
information and media literacy; communication and collaboration in the
digital environment; digital content creation; safety; problem solving. These
approaches are also reflected in research in the field of music education: it is
emphasised that modern music teachers must possess not only artistic and
methodological knowledge, but also the ability to use digital resources in all of
the above-mentioned aspects. For example, effective music teaching today
involves the use of online communities for communication and the exchange
of creative works, the creation of one»s own teaching materials (digital scores,
interactive tasks), ensuring the cyber security of students (ethics of using
Internet resources, protection of personal data), etc. Particular attention is
paid to mastering technologies that were not previously part of traditional
training but have now become available: these include the use of virtual
recording studios, mixing and mastering software, virtual reality for modelling
musical practices, and even elements of artificial intelligence for analysing
music or generating teaching materials.

At the level of European institutions, strategic documents are being
developed to help implement digital innovations in higher arts education. A
notable example is the guidebook Navigating Digitisation: A Roadmap for
Higher Music Education Institutions, published by the Association of European
Conservatories (AEC) in 2025, which serves as a roadmap for digital
transformation for music education institutions. This document emphasises
that successful digitisation is not simply the introduction of new technologies,
but a comprehensive transformation of pedagogy, culture and the
organisation of the educational process in line with the requirements of
modern digital society. The European approach envisages a harmonious
combination of the artistic component of education with the development of
professional digital skills in students. In particular, it is recommended that
curricula be revised so that digital skills (working with audio equipment,
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creating multimedia content, online communication with the audience, etc.)
become an integral part of music teacher training. At the same time, the
importance of maintaining balance is emphasised: digital innovations should
enhance artistic and pedagogical skills, not replace them. The AEC roadmap
also draws attention to the development of skills in future teachers, such as
working on various online platforms to promote musical art, the ability to
engage an online audience, and organising international cooperation through
digital communications, reflecting the current realities of the music industry.
Thus, in Europe, the digitisation of professional training for art teachers is
viewed broadly —in the context of training competitive specialists capable of
operating in the conditions of digital culture and the creative economy.

Thus, modern scientific approaches to the digitisation of training future
music teachers, both in Ukraine and abroad, agree on the need for a profound
renewal of the content, methods and organisational forms of education.
Digital technologies open up new pedagogical scenarios — from interactive
online lessons to the use of artificial intelligence in creative tasks — and at the
same time place new demands on the professional competence of teachers.

Foreign experience (EU, China) demonstrates the importance of
strategic support for digitalisation at the level of educational policy and the
implementation of comprehensive programmes for the development of digital
skills among teachers. In the Ukrainian context, the emphasis is on the gradual
modernisation of the educational process, increasing the digital literacy of
participants and creating conditions for the effective use of ICT in arts edu-
cation. Further research and exchange of best practices in this area will contri-
bute to the formation of a generation of music teachers capable of realising the
creative potential of students through the use of the latest technologies,
ensuring high quality and accessibility of music education in the digital age.

Conclusions and Prospects for Further Scientific Research. Recent
studies confirm that the digitisation of music education expands traditional
learning, enhancing its interactivity, flexibility and creative potential
through Al, VR and a wide range of digital tools. Modern approaches
emphasise the need for the parallel development of professional and digital
competences of future music teachers, supported by systematic
organisational, pedagogical and technological solutions. Digitalisation
modernises teaching methods, promotes personalised and practice-
oriented learning, and is reinforced by international standards such as
DigComp and the European Digital Education Strategy. At the same time,
challenges remain, including uneven digital readiness, gaps between
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innovations and real practice, risks of reduced quality of practical training,
and a shortage of comparative studies on the effectiveness of digital
methodologies. These issues highlight the need for further research on
effective blended learning models, specialised platforms and adaptive
technologies for music teacher education.

The Main Areas for Further Research are the development and
testing of intelligent learning systems and their impact on student
motivation and results; the creation of educational applications and virtual
environments aimed at novice musicians and professionals; the study of
complex schemes that combine traditional classes with digital resources
and optimise the ratio of offline and online components in the training of
music teachers; studying systemic mechanisms for the development of
digital pedagogical competence, training for teachers, and modelling
sequential learning scenarios using innovative technologies.
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AHOTALUIA

Kpuukiscbka OkcaHa, LUapuk Onbra, Mucapuyk OKcaHa. Cy4yacHi HayKoOBI
niaxoam Ao undposizauii npodecinHoi NiAroTOBKM MaibyTHIX BUNTENIB MY3UKMW.

Y cmammi npoaHani3o8aHo Ccy4dcHi Haykoei nioxodu 00 yugpposizayil
npogeciliHoi nidcomosku malibymHix y4umesnie My3u4HO20 Mucmeuymea 8 ymosax
mpaHcgopmayii 0c8imHb020 cepedosuwia. AKmyasnbHiCMes 00CAIOHEeHHA 3yMoes1eHa
AKMUBHUM 8MPOBAOHEHHAM UUGDPOBUX MexHOon0:2ill y cucmemy 0c8imu, 8UKAUKAMU
naHoemii, B0OEHH020 cmaHy 8 YKpaiHi ma peanizauyieto pegpopmu Hoeoi ykpaiHcbKoi
WKonu, wo nompebye oHoBsAEHHA 3micmy, memodis i popm opaaHizayii npogheciliHoi
nid)comosku nedazoeie. Po3Kpumo cymHicmb yugposizayii AK  KOMMAEKCHOI
mpaHcgopmauii oceimHbo2o npoyecy, wo nepedbayae iHMeepauyito iHpopmayiliHo-
KOMYHIiKayiliHux ~mexHonoeili y 3mMicm HAB8YAHHA, neda2o2i4Hi mMemoOuku ma
Op2aHi3auito 0c8iMmHb020 cepedosulla.

Y302anb6HeHo pe3yabmamu YKpaiHCbKux i 3apybixcHUX HAYKOBUX O0CAIOMEeHb
wo0o ¢opmysaHHA 2omosHOCMi MalibymHix y4umesnie My3u4yHo20 mucmeymea 00
npogpeciliHoi OdignbHOCMi 8 ymosax 3MiwaHo20 ma OUCMAHUIUHO20 HABYAHHS.
Bu3HayeHO OCHOBHIi KOMIMOHEHMU makxkoi 20mosHocmi, ceped AKUX nedazoaiyHull,
diansHicHuli ma yugpposuli. Ocobausy ysacy npudineHo pPo3sUMKy iHgopmauiliHo-
KOMYHIKaUiliHOI KomremeHmHOCMi AK 8ax(ueoi cKknadosoi npogeciliHoi nidcomosxu
malibymHix nedazoaie-my3uKaHmie.

lpoaHanizo8aHO  MOMAUBOCMI  BUKOPUCMAHHA  CYYaCHUX  Uugposux
iHCmpymeHmie y mucmeubKo-nedaeoeiyHili oceimi, 30Kkpema cucmem ynpassaiHHA
HOBYAHHAM, MyabmumeOliliHux pecypcie, My3Uu4yHO20 PO2PAMHO20 3abe3neyeHHs,
OHAaliH-naamgopm ma cepeicie 0718 peanizauii mMeop4yux o0c8iMHIX MpPoeEKMiIa.
OKpecsieHo OUGAKMUYHI yMOBU eheKmuUBHO20 8MPoB8adHeHHA YUdposux mexHosoezill y
nidecomosKy malibymHix yyumenie mMy3uKu.

Y nopisHAnbHOMY acneKkmi po3enaHymo 0oceid uugposizauii  my3u4yHo-
nedazoeiyHoi ocgimu 8 YKpaiHi, kpaiHax €sponelicbkozo Coro3y ma Kumai. HazonoweHo
Ha HeobxioHocmi cucmemHo20 nioxody 00 iHMezpayii yugpposux mexHonozil y
npogpeciliny nidzomosky malibymHix y4yumenie My3u4yHo20 mucmeymea 07A
nioguweHHA AKocmi oceimu ma opMy8aHHA KOHKYPEHMOCMPOMOXKHUX ¢haxisyis,
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30amHUX echeKMUBHO NpayB8aMuU 8 Cy4acHOMY UUGhPoB8omMy 0C8IMHLOMY cepedosuUi.
Pe3ynsmamu moxcyms 6ymu suKopucmaHi 0,14 0OHO8AeHHA rnpozpam BH3.

Knwouoei cnoea: my3u4yHa ocsima, yugposi mexHonoeii, eomosHicme 00
npogpecitiHoi  disnbHocMi,  3MiwiaHe  HABYAHHA,  iHpopMayiliHo-KOMyHIKauiliHa
KomnemeHmHicme, npogeciliHa nidcomoska, MmalbymHi y4umesni My3u4HO20
mucmeuymea.
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HAYKOBE CTAHOB/IEHHA 340B6YBAYIB BULL,OI OCBITU B KOHTEKCTI
METOA0/10rMYHOI NIArOTOBKU

Y cmammi posenaHymo npobnemy HayKoeo2o cmaHoeseHHA 3006ysayvie suujoi
0C8imu AK K/1l0408020 YUHHUKA iXHbOI npogeciliHoi ma ocobucmicHoi peanizayii. 30ilicHeHo
aHaniz poni Memodosno2iyHoi Ni020moBKU Yy (hOpMYyBaAHHI OOCAIOHUULKOI Kyabmypu,
pPO3BUMKY KPUMUYHO20 MA QAHAAIMUYHO20 MUC/EHHA, 30amHocmi 00 camocmiliHoz2o
HayKoso2o rnowyKy. [liokpecneHo, wo OucyunaiHuU Memo0o0s102iYH020 CrPAMYSAHHA
sucmynarome iHMeneKmyasbHOK OCHOBOK 0CBIMHLO20 rpouecy, 3abe3neyyrodu
opMyesaHHA 8 3006ysayie suWOi oc8iMU cucmemMHo20 bayeHHs HAYyKOB8020 Mi3HAHHS,
yc8i0oMseHHSA 020 UiHHICHUX, emUYHUX i couianbHux 3acad. ObrpyHmMoeaHo HeobxioHicmeb
iHmezpayii Memodon02iuHUX KypcCie i3 MPaKmu4yHo HayKo80-00CAIOHUULKOO QifbHICMIO
cmydeHmis AK e(heKmueHO20 3acoby (hopMy8aHHA KomremeHmHocmel, nepedbayeHux
CY4YacHUMU CcMaHOapmamu euwoi oceimu. 3a3Ha4YeHo, WO Maxka B83aeEMOOiS CrPUSE
CMAHOBAEHHIO M07100020 O0CNIOHUKT, 30amHo20 00 IHHOBAUIlIHO20 MUC/EHHS,
aKademiyHOi a8MOHOMIT ma meop4yo20 CAMOPO38UMKY.

HazonoweHo, wjo Ha cy4yacHomy emarni nepeopieHmauii noansdie i 0obopy
nioxo0ie 3 03HAYEHO20 MUMAHHA BAMIUBUM € PO3BUMOK y 3000ysauyis soft skills:
8MPOBAOHEHHA IHMEPAKMUBHUX MemMo0ie HABYAHHSA, AKI CPUAIOMb AKMUBHIl yyacmi
3006y8ayis y HABYAALHOMY NMPOUECi Ma PO38UMKY IXHIX M'AKUX HOBUYOK; CMBOPEHHSA
CrpuUAMAUB020 0CBIMHBLO20 Ccepedo8UWd, AKe CMUMYoe 3006y8ayie 00 CrinKy8aHHS,
cnienpayi, meop4o2o MUCAEHHA ma Camopo38UMKY; MposedeHHA iHgopmayiliHo-
npocsimHuUUbKoOi pobomu ceped y4acHUKI8 0C8IMHbO20 NMpouecy Wo00 8axcIusocmi soft
skills onsa ycniwHoi npogeciliHoi dianbHOCMI; 3any4YeHHA 3006ysavie 0o y4yacmi 6
MPOEKMAX, KOHKYPCAX, CMAMXCYBAHHAX MA iHWUX 8udax OifinbHOCMI, AKi 0038014910Mb iM
po3susamu i 800CKOHAMBAMU M'AKI HaBUYKU. E¢pekmusHumu ebayaemo «research-
based learning» ma iHwi akmueHi MemoOuKu, AKi iHmez2pytome NMPAKMU4YHY HAYyKOBO-
00cniOHUYUbKY 0ifnbHiCMb 8 oc8imHili npoyec — Hanpuknad, poboma 3 MPOEKMAmMU,
MeHMOPCbKi 00CNiIOHUUbKI cemMiHapu, pO3pobKa MiHi-00Cni0xeHb mouwo.

Knrovosi cnoea: Haykose CMAHOB/EHHA, Memo00s102iYHa NiG20mosKa,
3006y8ay suwW0i ocsimu, 00CAIOHUYbKA Kyabmypa, HayKoeo-00CniOHUUbKA OifiIbHiCM®b,
Memo0os02iYHi duCYUnAiHU.
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