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ABSTRACT

PopmyntosaHHa npobaemu. KomnemeHyia mMmamemamu4Ho20
mooentogaHHA (MM) € saxcausum npedmemom K meopemudHUx
Auckycili 8 KOHMeKcmi Hag4aHHs | 8UKAAdaHHA MM i mamemamuku
3020/10M, MaK i emnipudHUx 0ocnioxeHsb. BoOHoYac 3aauwaemscs
HeAoCcmMamHe0o 00CAIOHEHUM MUMAHHA iHMezpayii KomnemeHyii
MM y cmpyKkmypy mamemamu4Hoi KOMMemeHMHOCMI, @ MAKOMC il
830€MOOII 3 IHWUMU KA408UMU KOMIemeHyiamu. [edani binowe
docnidnceHb nidmeepoxcytoms, wo MM € He auwe 00HiEw 3
KAO40B8UX — KOMnemeHuili 8  cmpykmypi — mamemamu4Hoi
2pamomHocmi, ane U epekmusHUM nedazo2iyHUM iHCmpymMeHmMom
051 hopMys8aHHA MamemMamuyHoi KomnemeHmHocmi 3006ysayig
oceimu. Ocobnusozo 3Ha4eHHA Habysae po3pobKka nioxoodis, AKi
3a6e3nevytoms OpMyB8aHHA i€l KomnemeHyii, 30Kkpema, 4Yepe3
docnioHUYbKo-opieHmMosaHi nedazoeivHi cmpameaii, wo crpuse
po3sumky 30amHocmi 0o MM y KoHmeKcmi peanbHux 3a0aH.

Mamepianu i memoou. []515 supiwieHHA nocmaeseHoi npobaemu
6ys10 3acMOCOBAHO MeopemuYHi ma eMnipuyHi Memoou, 30Kpema,
aHani3 A0CNiOHUYbKUX NPaub YKPAiHCOKUX | 3apybidHUX y4eHuX,
y302a/b6HEeHHA ma cucmemamu3sauis  Mpakmu4yHoz2o 00csioy,
nedazoeiyHuli eKcrepumeHm, a MAaKoX MamemamuyHi memoou
06pobKU AaHUX nedazozi4Ho20 eKcriepumeHmy.

Pesyabmamu. Ha ocHosi aHani3y pe3ysbmamie 0ocaioneHs 3
numaHe nepcnekmus MM ma npakmuk eukopucmaxHa (o2o AK
nedazoaiyHoi mexHosoeaii 3’acosaHo micye i pons MM 8 cmpykmypi
MamemMamuyHoi KomnemeHmMHocmi. TaKox aHanizyromeca munosi
mpyoHowi 3006ysavie oceimu, WO BUHUKAOMb Y HUX Mpu
po36°’A3ysaHHi 3a0a4 MM, nNpornoHyomsCs WAaxu nom’aKWeHHs
yux mpyoHow,is, apeymeHmMyemocs ix 0oyinbHicme.

BucHoeKu. [lpocmexceHo acumempuyHuli xapakmep 38°A3Ky
Mixc  KomnemeHuyieto MM {  iHwumu  KomnemeHuismu
mMamemMamuyHoi  KomnemeHmMHocmi.  3arnpornoHo8aHo  ma
anpobosaHo Oeski Nioxodu 0o hopmysaHHs KomnemeHyii MIM.

Formulation of the problem. Mathematical modeling
competency is an essential subject of theoretical discussions in the
context of learning and teaching mathematical modeling and
mathematics in general and empirical research. Numerous studies
confirm that mathematical modeling is a key competency in
mathematical literacy and an effective pedagogical tool for
developing students’ mathematical competence. It is essential to
develop strategies that promote the formation of this
competency, primarily through research-oriented pedagogical
methods, which aid in developing the ability to use mathematical
modeling in real-world problem contexts.

Materials and methods. To solve the problem, theoretical and
empirical methods were applied, in particular, the analysis of
research works of Ukrainian and international scientists,
generalization and systematization of practical experience,
pedagogical experiment, as well as mathematical methods of data
processing of pedagogical experiment.

Results. Based on the analysis of research results on the
prospects of mathematical modeling and practices of its use as a
pedagogical technology, the place and role of mathematical
modeling in the structure of mathematical competence are
clarified. Typical challenges for students that arise in solving
mathematical modeling problems are also analyzed, ways to
mitigate these issues are proposed, and their feasibility is also
argued.

Conclusions. The asymmetrical nature of the relationship
between the mathematical modeling competency and other parts
of mathematical competence is traced. Some approaches to
forming the competence of mathematical modeling are proposed
and tested.
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BCTYN

MNoctaHoBKa npobaemu. MatematuuHe mogentoBaHHsA (MM) nonsarae B Tomy, Wo6 nigaatm HematemaTUyHi npobiemmn
MaTeMaTUYHin 06pobLi i noganbloMy aHaNi3y 3 MeTOoHo iX BUPiLEHH:A. Takum YnHoM, MM BUKOPUCTOBYETLCA A/1A PO3B’A3yBAHHSA
HaMpPI3HOMAHITHILIMX BaXKAMBUX i CKNAAHMX 33434 B Pi3HUX rany3ax BUPOOHMLTBA M HayKWU, AKi HE MOXKYTb b6yTM po3B’A3aHi bes
3a/lyyeHHA MmaTeMaTuKK. ToMy BCe aKTyasibHiWOW Npob1emoro MaTeMaTUYHOI OCBITM NOCTAE NUTaHHA AK GOPMYBaTK 34aTHICTb
3406YyBaviB OCBiTM po3B’A3yBaTH 3aga4i MM, Aki meToam HaB4aHHA MM Ta AK OUHUTH iX ePEKTUBHICTb.

AHanis aKTyaNbHUX AocChigKeHb. B matemaTtuuHiit ocsiTi MM BUCTynae He nAuwe 06'€eKTOM, a 11 iIHCTPYMEHTOM
HaBYaHHA, AKMIN [O3BONIAE pPeanis3oByBaTM NPUKAAAHY CNPAMOBAHICTb MAaTEMATUKKU Ta cnpuae GOPMYBaHHIO MaTeMaTUYHOI
KOMMeTeHTHOCTI 3arasiom. KoHuenTyanisauisa noHATTA KomneTeHTHocTi MM Ta il iCTOPUYHMIA PO3BUTOK PO3rnsgannca B HU3L,
pocnigxeHb (Blomhgj & Jensen, 2003; Blum & Niss, 2024). MM BKAtoYaEe KisbKa NoCNif40BHMX NpoLeciB, 06’eAHaHMX B TaK 3BaHMUM
UMKA MmogentoBaHHA. Monpu neBHi BigMIHHOCTI y TpakTyBaHHI uMkay MM, ski 3ycTpiyaemo B nitepatypi (Blum & Leiss, 2007;
Blomhgj & Jensen, 2003; Blomhgj & Jensen, 2007 Ta iH.), yCi BOHM NiAKPECNIOIOTb HASIBHICTb TPbOX K/IKOYOBUX €/1eMEHTIB:
1) maTemaTtmsauis, To6TO, nepeknas npouecis, CUTyauii, BifHOWEHb i 3anuTaHb i3 HEMAaTeMaTUYHOrO KOHTeKCTy, T. 3B.
«peanbHOro CBiTY» B MaTEMAaTUYHWNI KOHTEKCT; 2) po3B’A3aHHA CHOPMYIbOBAHOI MaTeMATUYHOI 3a4a4i | OTPMMAHHSA BiANOBIgHUX
MaTeMaTUYHUX BUCHOBKIB; 3) AemaTemaTu3auina, To6To iHTepnpeTauia LMX MaTeMaTUYHUX BUCHOBKIB B KOHTEKCTI i TepmiHax
peanbHOi HemaTemaTU4HOI 3aadi. TakMm YnHoM, MM MoO3KHa TpaKTyBaTu AK TPilKy (S, M, R) wo cknagaeTbea 3 geakoi peanbHol
npobiemHoi cuTyau,ii S, aeskoro Habopy M maTeMaTUUYHUX CYTHOCTEN i AeAKOro BigHoweHHA R, 3a gonomoroto AKoro 06’ekTu i
BigHOWeEHHA S NoB’A3aHi 3 06’ekTamu Ta BigHoWweHHAMM M (Blum & Niss, 1991). Togi MM — Le Becb NpoLEC, LLLO BeAe Big, peanbHoi
npob6sieMHOI cuTyaLii 0 MaTemaTUYHOI moaeni. HesBarkaroum Ha Te, WO e BU3HAYEHHA 3L3€ETbCA JIETKUM A8 PO3YMIHHA, Ha
npaKkTUUi AianbHicTb 3 MM € AOCUTb CKNAAHOM, i B CNiIIbHOTI MAaTEMATUYHOT OCBITU iICHYIOTb NEBHI PO36iXKHOCTI LWOA0 TOro, Lo
came BBaXKaeTbCA MoAeo/MoaentoBaHHAM, AKi Lini MM i aK uboro moxHa Hasyatu (Kaiser & Sriraman, 2006; Hernandez-
Martinez et al., 2021; Rogovchenko et al., 2021).

3a OCTaHHI POKM 3POCTaE BMNEBHEHICTb A4OCNIAHUKIB i BUMTENIB / BUKAaAauiB NPaKTUKIB, WO HaBYaHHA MM Baxkiuse i
KOPUCHE He /iMle TOMY, WO 3aKJa[a€ NiaBaanHU A1a MaibyTHbOI peanisauii 3406yBayamm OCBITU Pi3HUX NEPCNEKTUB CaMOro
MM, Bu3HauyeHux, 3o0Kkpema Kaizepom i LLpipamaHom (Kaiser & Sriraman, 2006), a " cayrye iHCTpymeHTOM GopMyBaHHA
KOHLeNTya/ibHOro PO3YMIiHHA MaTEeMaTUKM, PO3BUTKY MATEMaTU4YHOrO MWCAEHHA, MaTeMaTU4YHOI KOMMETEHTHOCTI 3arajiom.
30Kpema, KomneTeHLia MM BM3HaHa OZHI€E i3 BOCbMM CKI3A0BMX MaTeMaTUYHOT KomneTeHTHOCTI (Niss & Hgjgaard, 2019).

MerTolo CcTaTTi € MOLWYK BIANOBIAI Ha ABa AOCNIAHMUbKI 3anuTaHHA: (1) Ake micue MM B CTPYKTypi maTemaTUyHoI
KOMMETEHTHOCTI? (2) AKi NigxoAu AouUiNbHI y HaB4yaHHI MM i sk nepeBipuUTyH ix edeKTUBHICTL?

METOAM AOC/IAMKEHHA

[NA LOCATHEHHA MEeTU AOCNioKeHHA ByNN BUKOPUCTAHI TEOPETUYHI MeToAM (N0riKO-CUCTEMHUIA, NOPIBHANBHUI aHani3
LOCNIAHUUBKMX Npaub YKPAiHCbKMX i 3apybiKHMX HAYKOBLIB, y3ara/JibHeHHA Ta CUCTEMATM3aLis HayKOBO-TEOPETUYHMUX i
NPaKTUYHUX AAHMX, BAACHOrO NPaKTUYHOrO A0CBIAY), NeAaroriyHnin eKCNEPUMEHT, @ TaKOXK HeYiTKe maTeMaTUYHe MOAENOBaHHA
ON5 aHani3y AaHWX NefaroriyHoro eKCnepuMeHTy i OUiHKM edeKTUBHOCTI BUKOPUCTOBYBAHWUX B XOAi €KCMEPUMEHTY METOLIB i
nigxoais.

PE3Y/IbTATU AOCNIAXKEHHA

Micue mMaTtemaTMYyHOro MOAENIOBaHHA Y CTPYKTYPi MaTemMaTUYHOI KOMMETEeHTHOCTi. KomneTeHTHiCHWUIA niaxig, y
HaBYaHHi MaTeMaTUKKM Ha BCiX PiBHAX OCBITU Nepeabayvae GopMyBaHHA i PO3BMTOK MaTEMATUYHOT KOMNETEHTHOCTI. Monpu Aeski
BiAMIHHOCTI YUCNEHHUX TAyMadyeHb TEPMiHY «MaTEMATUYHA KOMMETEHTHICTb», YCi BOHM CXOOATLCA HAa TOMY, WO Le 34aTHICTb
epeKTUBHO 3aCTOCOBYBATM MaTEMATMKY B Pi3HMX KOHTEKCTaX. 30KkpeMa, [lep:kaBHUI CTaHAapT 6a30B0Oi cepeiHbOT OCBITU TPAKTYE
MaTeMATUYHY KOMMNETEHTHICTb AIK «34aTHICTb PO3BMBATM i 3aCTOCOBYBATUM MAaTEMATWUYHi 3HAHHA Ta MeToAM ANA PO3B’A3aHHA
LUIMPOKOro CnekTpa Npobaem y noBCAKAEHHOMY XUTTi; MOAENIOBAHHA MPOLECIB Ta CUTYaLM i3 3aCTOCYBaHHAM MaTeMaTUYHOrO
anapaty» (QepKaBHuit cTaHaapT, 2020), a HaBYaNbHI NPOrPamuM LWKINbHOTO Kypcy MaTeMaTUKM BM3HavatoTb GOPMYBAHHSA
HaBMYOK 3aCTOCYBAHHA MAaTEMATUKM OLHIEI i3 FONIOBHMX Liinel HaB4yaHHA. HaBegemo Hanbinblw LuTOBaHE B HAYKOBIW NiTepaTypi
O3HaYeHHA MaTemMaTU4HOi KomMneTeHTHOCTi, chpopmyaboBaHe MoreHcom Hiccom: «MaTemaTMyHa KOMMETEHTHICTb O3Ha4aE
PO3YMiHHA, OLLiHIOBaHHSA, BUKOHAHHA Ta BUKOPUCTAHHA MAaTEMATUKK B Pi3HUX MaTeMaTUUYHMUX Ta N0O3aMaTeMaTUYHUX KOHTEKCTax i
CUTYaLinX, Y AKMX MaTemaTuKa Bigirpae um moxke BigirpaBatn nesHy ponb» (Niss, 2003). 3rigHo 3 (Niss & Hgjgaard, 2019)
CTPYKTypa MaTemMaTU4yHOi KOMMNeTeHTHoCTi (mathematical competence) BkAtoYae 8 OCHOBHWMX CKNafoBMX abo KOMMeTeHL,l
(competencies), ae MM — ogHa i3 HuX. Mig, Heto aBTOPU PO3YyMitOTb «YMiHHA BUKOPUCTOBYBATM MaTEMATUKY 419 ONKUCY peanbHUX
CUTyaLii, a came CTBOPIOBATM MaTeMaTUYHi mMoAeni B 3a4aHOMy KOHTEKCTi i BUKOPUCTOBYBATU Lj MOAeNi Ana NpOrHosis Ta
aHani3y, a TaKOX aHaNi3yBaTW Ta OLiHIOBaTK icHytodi mogeni» (Niss & Hgjgaard, 2019). CknagoBi MaTemMaTUYHOT KOMNETEHTHOCTI
B3AaEMHO MEpPeKpPMBalOTLCA, LLO iNtOCTPYE iX B3aEMO3B'A30K i B3aeMo3anexHictb. LLo6 npoaHanisyBatn, AK B3aemogie MM 3
iHWMMKW CiIMOMa CKN1aA0BMMM MaTeMaTMYHOI KOMMETEHTHOCTI, MM BM3HauMAW, Ha ocHosi (Kaiser, 2007), n'ATb K/AOYOBUX
KOMMNETEHL,, AKi ONUCYIOTb NOCNILOBHI €Tanu cnpoLLeHoro umMkay MM, oNnTMManbHOro, Ha Hal NOrAAA, Y HaBYaNbHUX LLiNAX:

1) dopmyntoBaHHA i CNpoLeHHA peanbHoi 3aga4i / npobaemu;

2) nepeknag peanbHOl 3a4a4i Ha MOBY MaTeMaTUKM (MaTemaTmnsauis) i nobyLoBa maTemaTUyHOI moaeni;

3) aHani3 i po3s’A3aHHA MaTemaTU4YHOI Moaeni;

4) iHTepnpeTaLin Ta OLUiHKa pe3ynbTaTiB;

5) npeseHTaLia Ta 06r'PYHTYBaHHA pPe3ynbTaTis.
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Mu npoaHaniszyBanu, Ak KomneteHuia MM cnunpaeTbca Ha iHWI ciM KomneTeHUid maTemaTUYHOI KOMNETEHTHOCTI.
Pe3ynbTaT Takoro aHanisy HasegeHo B Tabauui 1. Ak 6aunmo, KomneTteHuia MM cnUMpaEeTbCa Ha BCi iHWI KOMNeTeHU;l, xo4ya i He
060B’A3KOBO OAHOYACHO, i He B yCiX iXHiX acnekTax. KorKHa KoMneTeHLis MICTUTb 6araTto acnekTiB, AKi He NPOABAAITLCA B
MoZentoBaHHi. Tomy KomneTeHuia MM He BMYepnyE *KOAHY i3 HUX. Pa3oM i3 TUM, CIMPAOUNCH HA BCi iHLWi KOMMNeTeHL,i, BOHa He
€ iX KOMbiHaLi€eto i, OT)Ke, 3aliBOt0. BOHa He MOKe ByTU «po3ocepedskeHa» B iHWMX KOMMETEHLAX Xoua 6 ToOMy, WO BKAIOYAE B
cebe i Nno3amatemaTuyHi cyTHOCTI. O4eBMAHO TAKOXK, WO iHWI CiM CKNaZ0BUX MaTeEMATUYHOI KOMMNETEHTHOCTI He NoTpebytoTb B
ABHOMY BUrNAAi HaBYoK MM. MpoTe KomneTeHuia MM, 6yayuu, y neBHOMY pO3yMiHHi, iIHTErpasibHO KOMNETEHL,iE0, NOCUNIOE
KOMKHY i3 pelT MmaTeMaTUYHMX KOMMETEHLLT, OCKI/IbKM € «MONITOHOM» 1A iX TPEHYBAHHA AK NOOAMHL,, TaK i B CYKYMHOCTI.

Tabnuua 1. 3anexHicTb KOMNeTeHLii MaTeMmaTUYHOro mogentoBaHHA (MM) Big iHLIMX MaTeMaTUUHUX KOMNeTeHL,il

e/1leMeHTiB Ta BigHO-
WeHb, YCBIAOMNEHHA
BMMOrM 3agaui / cyTi
npobnemu

MaTEMATUYHMUX,
BUABNIEHHA 3aNeX-
HOCTeN MiXK 3MiH-
HUMU, OCMUCIIEHHA
abcTpakuiii, Heob-
XiAHWX Ana mogeni

posB'asaHHA MM

B'A3KY B TEPMiHaX
peanbHoi 3a4aui,
aHanis i oujiHKa Moro
aeKBaTHOCTI Ta
BiANoOBigHOCTI
peanbHin cutyaui

Etanu MM ®dopmyntoBaHHA Maremartusauis, Po3B’A3aHHA IHTepnpeTauin Ta Mpe3eHTauia Ta
i cnpoueHHA peanbHOI nobyaoBsa marem. maTemaTU4HOI oujiHKa pesynbraTis 06rpyHTYBaHHA
KomnerteHui 3agaui mogeni (MM) mogeni (MM) pesynbraris
MaTtemaTtunuHe AHanis cuTyauii, MNepexia Big peans- JNoriyHa nocnipos- IHTepnpeTauia ma- CTpYKTypyBaHHA
MUCNEHHA BUAB/NIEHHA OCHOBHUX HUX 06’€eKTiB A0 HICTb KPOKiB AnA TEMATUYHOTO PO3- npeseHTaLii, BUo-

KPEM/IEHHS K/toYo-
BUX MOMEHTIB AN
NOACHEHHA CyTi
mogeni Ta oTpuma-
HWUX pe3y/nbTaTis

Po3s’a3yBaHHsA

Bubip um nobygosa

Po3pobka i peani-

OujiHKa KOPEKTHOCTI

JIMBUX NPUNYLLEHD,
noriyHa nobyaosa
CTPYKTYpW KoHLen-
TyanbHOI mogeni

BifalOTb peanbHUm
AsuWwam, subip
MaTemaTUYHUX
iHCTpYMeHTIB AnAa ix
Bigo6paKeHHs

i meTogis
pO3B’A3aHHA,
06rpyHTYBaHHA
obpaHoro B AaHi
cuTyauji meToay

peanbHoi 3aaadi Ta
BiAnoBigHoCTi i
BMMOTram, MOX/U-
BE KOPUTyBaHHA Ta
ontumizauia MM

MaTeMaTUYHUX MM, Aika KOpeKTHO i | 3auia cTpaTerii po3s’asky MM,
3agau ONTUManNbHO BifO- po3ss’asky MM; po3riaj oKkpemmnx

6parkae peanbHi BMKOHaHHA npoue- BMNAKIB; AOAATKO-

3aN1eXKHOCTI Ayp, HeobXiaHMX Bi 06UMCNEHHA

[ANA pO3B’A3aHHA 260 moamdikauii

MaTtemaTtunuHi Bubip cytTeBux BuAasneHHA mate- OujHKa nepesar Ta OujiHKa pe3synbTaTis O6rpyHTYBaHHSA
MipKyBaHHA, napameTpiB 3agaui, MATUYHUX 3anex- HeaoNiKiB LWOAO iX 3HAYYLWO- BMBOpPY meToAiB
aprymeHTauin BU3HAYEHHA MOX- HOCTeW, AKi Bigno- MOXIMBUX NiAX0AiB CTi B KOHTEKCTi po38B’A3aHHA,

BiANOBIAHOCTI
mogeni peanbHin
cutyauii, popmy-
NOBaHHA NepeKoH-
JIMBUX BUCHOBKIB

iHCTpYMeHTIB

abo nobyaosa
CKNaAHUX CTPYKTYP

Lii abo popaTkoBuin
aHani3 pesynbraTis

MpeacraBneHHs, Bubip iHcTpymeHTiB ans | MpeacrtaBneHHs MpeacTtasneHHA MNpeacrasneHHA Bubip HalledeKTus-
iHTepnpeTau;ii onucy 3ajavi B peanbHoi cuTyauji po3B’A3KY Y pesynbTaTis anA HilWwmnx cnocobis
MaTeMaTUYHUX yepes maTeMaTUyHi 3po3yminiii popmi noserweHHA ix NofaHHA pesynbra-
TepmiHax 06’eKkTH (rpadiku, (dopmynu,rpacdikm, iHTepnpeTauii 8 TiB Y MaKCMManbHO
Tabnuuj, piBHAHHA Aiarpamu, Yncnosi KOHTEKCTi peanbHoi 3po3yminiii dopmi
TOLO) 3HAYEHHSA TOLLO) 3agadi / npobnemu
BukopuctaHHa - TouHWUI maTemaTu- TouHWI 3anuc ycix - 3a notpebu
MaTeMaTU4yHoI YHMI 3anuc mogeni eTanis po3s'A3aHHsA
CUMBOIKM Ta i3 NpaBMAbHUM 3 NpaBUIbHUM
dopmanismis BUKOPUCTAHHAM BUKOPUCTAHHAM
CMMBOJTIKM CMMBOJTIKM
MaTtemaTtnyHa YiTke cnosecHe O6roBopeHHs no- O6rosopeHHs KputnyHa oujiHKa AHanis,
KOMYHiKaL,ifA dopmyntoBaHHA 3agadi, | 6ymoBaHoi mogeni, MOXMBUX METOAiB pesynbTaTiB Woao ix HACKI/IbKW TOYHO i
AKe MOXHa nepesecTtu 06rpYHTYBaHHA BU- po3B’A3aHHA 3 [ouinbHOCTI Ta KOPEKTHO
B MaTemaTuyHy dopmy 6opy matemaTtuny- MeTOI0 OTPUMAHHA 3aCTOCOBHOCTI B npeacTasieHi
HUX MeToAiB i ne- KOPEKTHUX i peanbHil cutyauii pesynbTaTh, 4m BCi
peBipKa Ha KOpeKT- ONTUMANbHUX, BaX/IMBi MOMEHTH
HiCTb NpUNyLEeHb pesynbratis BigobpaeHi
BuKopucTaHHA MowykK Ta aHani3 TexHonorivHa BuKopuCTaHHA O6pobka Ta aHani3 CTBOpEHHA
LONOMIMKHUX iHpopmaL,ii npo nepesipka TEXHO/OrIN ana LAHUX 3 METO npeseHTaLinHnX
3acobis Ta npobnemy ageksaTHocTi MM po3s'asaHHA MM TOYHOI iHTepnpeTa- maTepianis

[epeno: aemopcoka po3pobKa.

HaB4yaHHA MaTemMaTUYHOro MOAENIOBAHHA: AeAKi npobiemu Ta niaxoau. AHanis pesynbTaTis 6araTbox AOC/iAKEHb TA
BNIACHMIMA [0CBiZ4 NOKAa3yloTb, WO LWKOAAPI i CTYAEHTM BiAYyBalOTb 3HAYHI TPYAHOLW, Ha pPi3HMX eTanax MaTeMaTUyHOro
mogentoBaHHa (lkeda & Stephens, 1998; Galbraith & Stillman, 2006; Blum, 2011). Ane HailBa)kye iM [AETbCA NpoLec
MmaTemaTm3aLii Ta eTan, Wwo Momy nepeaye, Koaum NoTpibHO peanbHy 3a4advy «ifeanisyBaTm», BUABMUBLLM B YMOBI yce CyTTEBE Ta
BiAKWHYBLUM HECyTTeEBE, 3p0bUTU HeobXigHi NpunyLeHHA, TO6TO NPaBUIbHO 3PO3YMITU peasnibHy NpPobaemy B KOHTEKCTI MeTu
mogaentoBaHHa (Galbraith & Stillman, 2006; Stillman et al., 2010; Schaap et al., 2011). MNpointocTpyeMo 3a3HayeHi TPyAHOLL
NPUKAALAaMU 3334 3 HALWOI NPAKTUKK.

3adaua 1 (nponoHysanaca y4Ham 7 kaacy). Ha ropy Koninaw (wo 8 yKpaiHcbKux KapnaTax), BucoTa sikoi 1155 m Hag,
piBHEeM mops, TYPUCT NiAHIMABCA CTEXKKOIO 3aBA0BXKKM 4 KM i3 cepeHbOO WBMAKICTIO 3 KM 3a rof, a CnycKaBsca yaBivi weualue.
flka cepeaHn WBMAKICTb TYpUCTa Ha BCbOMY WAXY? Bignosiab ob6rpyHTyBaTy.

KNo4oBi NOMMAKK Ha eTani, Lo nepeaye matematusau,ii 6yau Taki: a) NpUNyLWEeHHs, WO 3BOPOTHIM LWAAX TEXK CTaHOBUTL
4 KM, HifiK He 06rpyHTOBYBaBCA, TOBTO YAaCTUHA YUHIB MPUNHANM Lie NPUNYLLEHHA «33 3aMOBYYBAHHAMY, BBaXKako4um, 04eBUAHO,
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Lo Taka iHpopmauia € B yMOBi 3a4a4i, LLLO HACNpaBAi He TaK; KOAEH YYeHb He MOACHUB, L0, AKLLO He NPUMYCTUTH, LLO TYpUCT
CMYCKaBCA TIEI K CTEXKOI, AKOM NiAHIMABCA, TO 3aJ4adyy He BAAcTbCA Po3B’A3aTu; 6) YacTmHa y4yHiB BUCOTY ropu (1155 m)
NPUIMHANA 3a CYTTEBY iHGOpPMaL,ito B 3a4a4i, binblue TOro — BBaXkana, Lo Le AOBXKMHA MapLUPYTy Big, MigHIXKKA ropy 40 BEPLUNHW,
60 Yac nigHiMaHHA Ha BepLIMHY obuncaoBanm Tak: 1155 : 3.

3adaya 2 (nponoHysanaca cmydeHmam nepuwoao PoKy HABYAHHSA NNPU 8U4YeHHI NoxioHoI). Y3 408K licy NPOCTAraeTbeA
npAMoiHiiHa gopora. YaBiTb, WO BM 3HAX0AMUTECA B /iCi, Ha BiAcTaHi 5 Km Big aoporu i 13 Km Big, Aomy, WO CTOiTb NpU A0PO3i.
Jlicom BM MoKeTe ITU 3i WBMAKICTIO 3 KM/roZ., a 4oporot — 5 Km/rod. Bu iTumeTe no npamiii 4o Joporu, a gani 4oporoto 4o
pomy. CKinbKu LWOHaMMeHLLe Yacy BaM NOTPibHO, Wwob gictatnca aomy?

[exTo 3i cTygeHTiB MOMW/IKOBO BBakaB, WO € AMWE ABA BapiaHTWM MaplpyTy: a) nNo npamin — goagomy; 6) no
nepneHamMKynapy — 4o A4OPOru i Aani ;oporoto — Aoaomy (aMB. po3s’A3aHHA Ha puc. 1).
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Puc. 1. MomunKoBse po3B’A3aHHA 3a[aui CTyg4eHTOM
Lepeno: asmopcbKa po3pobKa.
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LLlo6 3MeHLWINTK Ta NonepeanTy TPYAHOLL, 3 AKUMM CTUKaOTbCA 3406yBadi ocsiT nig yac MM, Buntenio / BUKnagady
MaTeMaTMKKW BapTO 3aCTOCOBYBATU TaKi CTpaTerii: po3BMBATU KOHLLENTya/ibHE PO3YMiHHA MaTeEMATUYHMX NOHATb, GAKTIB, METOA,B,
npoueayp; LinecnpamoBaHO HaBYaTU eTaniB MoAeNt0BaHHA, BUKOPUCTOBYOUYM peasibHi MPpUKNaam, AOCNIAXKYyBaTU BapiaTUBHICTD;
CTBOPIOBATU MOK/IMBOCTI A1A cniBnpaui, NiATPUMYBATU AUCKYCil; HagaBaTU HeobXigHy iHAMBIAyanbHY NiIATPUMKY, CKEPOBYOUM
CaMOCTiHY NOLWYKOBO-A0CNIAHNLbKY po60Ty 3406yBayiB; pO3BMBATU IX TEXHOOTYHI HABMYKKU. YNCEHHI AOCAIAXKEHHA | BNACHUIA
[0CBiA, [,O3BONAIOTL CTBEPAKYBATU, WO AOC/AIOHMLBKO OpiEHTOBAHE HaBYaHHA, 30Kpema, IBL, cnpusie ycniwHin peanizauii
3a3HayeHux ctparteriit (Bruder, Prescott, 2013; Rogovchenko et al., 2021; Astafieva et al., 2021; Actad'esa, Ipy3gboBa, 2021).
TaKke HaBYaHHA ifeanbHoO Bignosigae npuposi MM, AKke € NPOLECOM AOCAIAMKEHHA peanbHUX npobnem, GbopmyntoBaHHA
3anuTaHb, aHaNi3y AaHWUX i nepesipKK rinoTes. MpoLuecosi MoAeNtoBaHHA NPUTAMaHHI Ti XK A4iANbHOCTI, Wo W IBL: popmyntoBaHHA
3aNUTaHHA, AOCNIAKEHHSA, aHai3 pe3yibTaTiB Ta pednekcis. Kpim Toro IBL cnipusae po3BUTKY TaKUX SKOCTEN, BaXKAUBUX ans MM,
AK KPUTMYHE MWC/IEHHS, TBOPYICTb, KOMYHIKaTMBHICTb, CaMOCTIMHICTb i BiAMNOBIAANbHICTb, MiABULLYE iHTEPEC 4O HABYAHHA
MaTeMaTUKK, CTUMY/IHOE BHYTPILLHIO MOTUBALLIO.

OyeBWAHO, WO HaB4aTM MM cnif Ha 3agadvax. HaMHOBIWI WKiINbHI NIAPYYHMKM 3 MAaTEMATUKM MicTATL Barato 3agaud,
CNPAMOBAHMX Ha GOPMYBaHHA HAaBUYOK MoAentoBaHHA. O4HAK, e, B OCHOBHOMY (332 HEBEZIMKMM BUHATKOM), NPUKNAAHI 3a4avi.
A Le He Te came, Wo 3aga4vi MM. MNpuKknagHi matemaTUyHi 3agadi Ta 3agavi MM MatoTb NeBHi CXOXKOCTi, OCKi/IbKM BOHW NOB’A3aHi
3 peanbHUMM CUTYaLiAMU, e BUKOPUCTOBYETbCS MaTeMaTMKa 3 METOK BUpiWEHHA peasibHoi npobnemu. OaHaK ix BigpisHAE
CYTTEBA O3HaKa. MpuKNagHi MaTemaTuUyHi 3a4a4i, 3a3BMYal, NPAMONIHINHI, 3 igeanizoBaHMMM yMOBaMU i ANA iX po3B’'A3aHHA
[0CUTb 3acToCyBaTW CTAHOAPTHI MaTeMaTuyHi meToam i rotosBi mogeni. Hanpuknaa, po3paxyHOK BifCOTKIB Ha KpeawT,
BMMIPIOBAHHA M/IOLL, 3eMENbHUX AiNAHOK NeBHOI GOpMU, BUSHAYEHHA CEPeaHbOI WBUAKOCTI TPAHCNOPTHOrO 3acoby. 3agavi K
MM BKAtoYaOTb NO6YAOBY | AOCAIAKEHHA MOAENI, WO AAE 3MOTY POOUTM NPOTrHO3M, aHANi3yBaTN PU3UKKU, ONTUMI3yBaTK NPOLECU
Towo. Tomy y CBOIi PpobOTIi MM NEepPioANYHO NPAKTUKYEMO KOMaHAHE BUKOHAHHA NPOEKTIB, @ NPUKNaAHI 3a4adi i3 niapyyHuUKiB
YacTo TpaHchopmyemo B 3aaa4i MM. MpUKNaaM TaKUX NPOEKTIB, BUKOHAHUX y 2024 p. yuHamu 8-A knacy Jlineto Ne129 m. Kuesa:
1) BU3HAYEeHHA 3a AOMNOMOro0 NiAPYYHMX 3acobiB (3 HAABHICTIO HEAOCTYMHUX TOYOK) OOBKWMHM MPOEKTOBAHOINO HAZA3EMHOMO
nepexoay 4yepes npocnekt 6inA CBOEI WKoAN (BUKOHYBABCA Mifg, Yac BUBUYEHHA MOAIGHOCTI TPUKYTHUKIB); 2) po3paxyHOK NOLLL
[axXy CBOEI WKOAW AONA BCTAHOBJ/IEHHS COHAYHMX MNaHesel 3 MeTOH TMOKPUTTA BHYTPIWHIX noTtpeb B enekTpoeHeprii
(mixkamcumnniHapHUii NpoeKT). HaBeaemo pgani ABa BapiaHTM TpaHchopmau,ii 3agadi: «Ne793. Tennoxiz npoiwos 16 Km no osepy,
a notim 18 Km no piyui, Aka 6epe NoYaToK i3 LbOro o3epa, 3a 1 roaAuHy. 3HaUTK WBKUAKICTb TENoxoAa B CTOAYIM BOAj, AKLLO
WBMUAKICTb Teuii cTaHOBUTb 4 Km/roa.» (Mep3snsk, 2021).

BapiaHm 1 (docmam~ili piseHb). Tennoxia nams 1 roguHy, cnoyaTky 03epom 16 KM, a NOTiM PiYKOt0, AKa 3 HbOTO BUTIKAE,
we 18 km. Weunakictb Teyii piukn 4 km/rog,. Bawe 3aBgaHHaA: a) nobyaysaT MaTeMaTUuHy MOAE/b ANA BU3HAYEHHA WBUAKOCTI
pyxy Tennoxoda o3epom; 6) 3HAWTU WBMAKICTb pyxy Tensjoxoda B o3epi 33 AaHMMW YMOBWM 3aJadi; B) NpoaHanisysatu, Ak
3MIHIOETbCA Yac pyXy TENN0X0Aa, AKLLO WBKUAKICTb Tedil 3MiHI0ETbCA (3pocTac Big 2 40 6 KM/roa); r) 3’acyBaTh, K 3MIHUTbLCA Yac
pyXxy Tennoxoaa Hasag, (36inbWKTbCA, SMEHLUUTLCA, HA CKINbKK?).

BapiaHm 2 (sucokuli pieeHs). Tennoxin BUKOHYE HaBirauiiHi 3aBgaHHA B apprKaHCbKOMy 03epi BikTopia. CnoyaTtKy BiH
navMBe 03epoM Ha cxif 16 KM, a noTim pikoto binnii Hin Ha niBHiY e 18 Km i BUTpaYyae Ha yBeCb MapLlwpyT OAHY roauHy. LLBnakictb
Teuii pikv 4 Km/roa. Bawe 3aBgaHHA: a) NnobyayBaTM maTemaTUUHY MOAE/b PyXy Tennoxoaa; 6) KopucTyrounch nobynoBaHo0
MOZEN/I0 3HAWTK, 3 AKOI LWBMAKICTIO TENIOXiA NAVB B 03epi; B pili; B) AK Mae Tenaoxig 3mMiHIOBaTU BAACHY LWIBMAKICTb, W06
BK/J1aCTUCA B OAHY rOAMHY, BPAaXOBYOUM, LLO WBUAKICTb Tedii binoro Hiny 3anexuTb Big KNiMaTUYHUX YMOB | BapitOETbCA B MeXKax
2 — 6 KM/rog, 1) He 3Haxo4AuM Yacy pyxy Ten0xo4a Hasag, 3'ACyBaTH, AK BiH 3MIHWUTLCA | Ha CKiNIbKKM; 4) 3’ACYBaATH, AK 3MIHUTbLCA
PO3PaxyHKOBMI Yac MapLIpyTy, AKWO 3arajibHa BiacTaHb 36inbWwKTbCA Ha 20%; e) nobyaysatu rpadik 3anexHOCTi Yacy pyxy
Tennoxoaa Bif, WBMAKOCTI Tedii piuku.
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Pe3ynbtatm anpobauii oKpecneHUx NiaxXxoAiB y HaBYaHHI MaTeMaTUUYHOrO MOAE/IOBAHHA. 3 METO OTPUMAHHSA
rinOTETMYHOrO BMCHOBKY NPO MO3UTUBHWUI BMJIMB BUKOPUCTAHHA MOBHOMO (Xx04 i cnpoweHoro) uukny MM Ao poss’sasyBaHHA
peanbHUx (abo, 3reHepoBaHUX, ane npaBaonoaibHMx) 3agay Ta ctpaterii IBL Ha cdopmoBaHicTb 34aTHOCTI 40 MaTeMATUYHOrO
MoZeNtoBaHHA, B nepiog 3 Aotoro 2023 p. go nuctonaga 2024 p. NnpoBogMBCA NeaaroriyHnii ekcnepumeHT B Jlivei Ne129
M. Knueea. B ekcnepumeHTi 6panu y4acTb ABa Knacu: ekcnepumeHTanbHU (7-A — 8-A) i KOHTposibHuiA (7-B — 8-B), aki Ha cTapTi
(B ciuHi 2023 p.) manu NprMBAM3HO OAHAKOBI PE3yNbTaTK YCMiWHOCTI 3 anrebpu Ta reomeTpii. OUiHKa pe3ybTaTiB NpoBoAnaaca
MEeTOL0M Teopii HEYITKUX MHOXUH (Zadeh, 1999). 3 meToto nepeBipKM piBHA choOpMOBaHOCTI KomneTeHuii MM, mu nposenu B
060X 8-Mx Knacax AiarHOCTUYHe TeCcTyBaHHA. YUHAM 6y/10 3anponoHoBaHo 5 3aBaaHb, AKi Bignosigann n’aTboM BU3HaYeHUM HaMuK
BuLLe eTanam uMkay MM. Takum YMHOM, MU OLHIOBA/IM He AKICTb MaTeMaTU4HOI MoZeni, a Nnpouec MoaentoBaHHA. Pesynbtatn
TeCcTyBaHHA B pO3pi3i 3aBAaHb 306paxkeHi ricTorpamoto Ha puc. 2. Mu posrasganm MM sk HeYiTKy MHOXWHY, eneMeHTamMu AKOI €
5 napameTpiB (34aTHOCTI peani3oByBaTH 3a3HayeHi Bule etanM MM). BusHaumnm ansa Hawoi 3agadi n'ATb PiBHIB (Tak 3BaHMUX
TepmiB) KomneTeHuii MM: Es —Bucokuii (B), E, —goctaTHin (4), E;z — cepeaniit (C), E; —novatkosuit (M), E; —He3anosinbHUi (H).
ObuuncneHi KoediuieHTM chopmoBaHocTi KomneTeHuii MM ans KOHTPONbHOTO Ta eKkcnepumeHTanbHoro kKnacis, K; = 0,39 i
K, =~ 0,73, BianosiaHO, CYTTEBO BiApi3HAIOTLCA, L0 HAOUYHO iNOCTPYE rpadiuHe 306pakeHHsA TEPMIB Ta 3a3HaYeHUX KoediLlieHTIB
(Puc. 3). EKCnepuMMeHTaNbHUIM KNac MOKasaB MOBHY HANEMHICTb A0 AOCTaTHbOro piBHA cHOPMOBAHOCTI KomneTeHuii MM
(3HaYeHHA GYHKLiT HanexHoCTi #54(95) = 1), a KOHTPO/IbHWIA € Y NepexigHiliA 30Hi Bi4 NOYATKOBOrO A0 CepeaHboro, 3 6inbLwot
HaNeXHICTIo A0 30HKM noyvaTKkoBoro piBHA (0,6 abo 60% npotu 0,4 — 40%). TaKMM YMHOM, Halla rinoTes3a Woao epeKTUBHOCTI
BMKOPMCTOBYBAHWUX NiaxoAiB y HaB4aHHi MM niaTsepgunaca.
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Puc. 2. Pe3ynbTat TecTyBaHHA B po3pi3i 3aBAaHb Puc. 3. Tepmu niHreictTMuHOi 3miHHOI «KomneTteHuia MM»
Lepeno: asmopcbKa po3pobKa. Lxepeno: asmopcbKa po3pobKa.

BMUCHOBKM TA NEPCNEKTUBU NOAANBLLUOIO AOCNIAXKEHHA

KomneTeHuis MM € iHTerpanbHoOI CKNaf0BOK MaTeMATUYHOI KOomMeTeHTHOCTi (3a Hiccom) Ta npoctekyetbes i
aCMMETPUYHUI B3aEMO3B'A30K 3 IHWMMM ii KOMNETeHUiAMKW. BOHa 3anexuTb Bif, iHWKUX KOMMETeHLUi, ane nNpu LbOmMy He €
HeobxigHoto ansa ix dopmyBaHHA. BoaHoyac komneTeHuis MM nornnbatoe Ta 3MILHIOE YyCi iHWI CKNagosi matemaTUyHOI
KOMMETEHTHOCTI, WO CNpUAE 34aTHOCTI 3aCTOCOBYBAaTM MaTeEMATUKY B Pi3HUX KOHTEKCTax.

EdeKkTnBHUM nigxosom ¢opmMyBaHHA 3a4aTHOCTI 40 MM € BUKOpUCTaHHA IBL, a TakoXK po3B’A3yBaHHA 3a4ay 3 NOBHUM
(B PO3yMHUX Mexax ANA HaBYaJbHWUX Linen) UMKAOM MOAeNtoBaHHA. 3anponoHOBaHi y cTaTTi migxoan A0 ¢GOpmMyBaHHA
KomneTeHuii MM MoKyTb 6TV KOPUCHUMM AnA PO3POB6HUKIB OCBITHIX Mporpam Ta BuMTeNiB / BUKNAAAYiB MaTEMATUKK, CIPUAIOUM
3ab6e3neyeHHIo LiliICHOrO PO3BMTKY MAaTEMATUYHOT KOMMNETEHTHOCTI 3406yBayiB OCBITH.

Mopganbwi gocnigxeHHa 6yayTb CNPSAMOBAHI Ha eMnipUYHe NiaTBepaKeHHA ePpeKTUBHOCTI 3aNPONOHOBAHMX NiAX0AiB Y
Pi3HMX OCBITHIX KOHTEKCTaxX Ta PO3pPOBKY 33434, WO iHTerpytoTe MM y HaBY4aHHA MaTEeMATUKM.

CMNCOK BUKOPUCTAHUX OXKEPEN

1. Actad'eBa, M. & lpysabosa, K. (2021). MeaaroriyHa cTpaTeria inquiry-based learning (IBL) ana po3BUTKY mMaTemMaTU4YHOTO MWCIEHHA
wKonapis. dizuko-mamemamuyHa oceima, 32 (6), 7-12. https://doi.org/10.31110/2413-1571-2021-032-6-001.

2. [epxaBHui1 cTaHgapT 6a30B0i cepeaHboi ocsitM (2020). URL: https://osvita.ua/legislation/Ser osv/76886/.

Mep3nsk, A., MonoHcbkui, B. & Akip, M. (2021). Aneebpa. Midpy4H. 017 8 KA. 3aKA. 3020716HOT cepedHboi ocsimu. Xapkis: FNimHasis.

4. Astafieva, M., Boiko, M., Hlushak, O., Lytvyn, O. & Morze, N. (2021). Experience in Implementing IBME at the Borys Grinchenko Kyiv University. In The
PLATINUM Project: monograph (pp. 327-348). Masaryk University Press, Brno. https://doi.org/10.5817/CZ.MUNI.M201-9983-2021.

5. Blomhgj, M. & Jensen, T.H. (2003). Developing mathematical modelling competence: conceptual clarification and educational planning.
Teaching Mathematics and its Applications: An International Journal of the IMA, Vol22, Issue 3, 123-139.
https://doi.org/10.1093/teamat/22.3.123.

6. Blomhgj, M. & Jensen, T.H. (2007). What's all the fuss about competencies? In Modeling and applications in mathematics education. The
14th ICMI study (pp. 45-56). New York: Springer. https://doi.org/10.1007/978-0-387-29822-1 3.

7. Blum, W. (2011). Can modelling be taught and learnt? Some answers from empirical research. In Trends in the teaching and learning of
mathematical modelling (pp. 14-30). Dordrecht: Springer. https://doi.org/10.1007/978-94-007-0910-2 3.

8. Blum, W. & Leiss, D. (2007). How do students and teachers deal with mathematical modeling problems? The example “filling up”. In
Mathematical Modeling (ICTMA 12): education, engineering and economics (pp. 222-231). Chichester: Horwood Publishing.
https://doi.org/10.1533/9780857099419.5.221.

w

10



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21

22.

®izuko-maTtemaTnuHa ocsita / Phisical and Mathematical Education Tom 40, Ne 1 / Vol. 40, No 1 (2025)

Blum, W. & Niss, M. (1991). Applied mathematical problem solving, modelling, applications, and links to other subjects: State, trends and
issues in mathematics instruction. Educational Studies in Mathematics, 22(1), 37-68. https://doi.org/10.1007/BF00302716.

Blum, W. & Niss, M. (2024). Origin and Development of the Notion of Mathematical Modelling Competency/Competencies. In Researching
Mathematical Modelling Education in Disruptive Times (pp. 185 —200). https://doi.org/10.1007/978-3-031-53322-8 14.

Bruder, R. & Prescott, A. (2013). Research evidence on the benefits of IBL. ZDM: the international journal on mathematics education, Vol. 45,
811-822. https://doi.org/10.1007/s11858-013-0542-2.

Galbraith, P. & Stillman G. (2006). A framework for identifying student blockages during transitions in the modeling process. ZDM: The Int
J Math Educ. 38(2), 143-162. https://doi.org/10.1007/BF02655886.

Hernandez-Martinez, P., Rogovchenko, Y. & Thomas, S. (2021). ‘I'm still making dots for them’: Mathematics lecturers’ views on their
mathematical modelling practices. International Journal of Mathematical Education in Science and Technology, 52(2), 165-177.
https://doi.org/10.1080/0020739X.2019.1668977.

lkeda, T., & Stephens, M. (1998). The influence of problem format on students’ approaches to mathematical modelling. In Mathematical
Modelling. Teaching and Assessment in a Technology-Rich World (pp. 222-232). Chichester, UK: Horwood.

Kaiser, G. (2007). Modelling and modelling competencies in school. In Mathematical modelling (ICTMA 12): Education, engineering, and
economics (pp. 110-119). Chichester: Horwood. https://doi.org/10.1533/9780857099419.3.110.

Kaiser, G., & Sriraman, B. (2006). A global survey of international perspectives on modelling in mathematics education. ZDM:Mathematics
Education, 38(3), 302—310. https://doi.org/10.1007/BF02652813.

Niss, M. (2003). Mathematical competencies and the learning of mathematics: The Danish KOM project. In 3rd Mediterranean conference on
mathematical education (pp. 115-124).

Niss, M. & Hgjgaard, T. (2019). Mathematical competencies revisited. Educ Stud Math 102, 9-28. https://doi.org/10.1007/s10649-019-09903-9.
Rogovchenko, Y., Astafieva, M., Hernandez-Martinez, P., Lytvyn, O., Morze, N., Patikova, Z., Rebenda, J. & Rogovchenko, S.
(2021). Mathematical Modelling and Inquiry-Based Mathematics Education. In The PLATINUM Project: monograph (pp. 147-170). Masaryk
University Press, Brno. https://doi.org/10.5817/CZ.MUNI.M210-9983-2021-8.

Schaap, S., Vos, P., Goedhart, M. (2011). Students overcoming blockages while building a mathematical model: Exploring a framework.
In G. Kaiser, W. Blum, R. Borromeo Ferri, G. Stillman, editors. Trends in the teaching and learning of mathematical modelling (pp. 137-146).
Dordrecht: Springer. https://doi.org/10.1007/978-94-007-0910-2 15.

Stillman, G., Brown, J. & Galbraith, P. (2010). Identifying challenges with transitions phases in mathematical modelling activities at year 9. In Modeling
students’ mathematical modeling competencies: ICTMA 13 (pp. 385-398). New York: Springer. https://doi.org/10.1007/978-1-4419-0561-1 33.

Zadeh L. (1999). Fuzzy Sets as a Basis for a Theory of Possibility. Fuzzy Sets and Systems, 100, 1, 9-34. https://doi.org/10.1016/S0165-
0114(99)80004-9.

REFERENCES (TRANSLATED AND TRANSLITERATED)

1.

10.

11.

12.

13.

14.

15.

16.

17.

18.

Astafieva, M., & Hruzdova, K. (2021). Pedagogical strategy Inquiry-Based Learning (IBL) for development of schoolchildren mathematical
thinking. Physical and Mathematical Education, 32(6), 7-12. https://doi.org/10.31110/2413-1571-2021-032-6-001.

Derzhavnyi standart bazovoi serednoi osvity. [State standard of basic secondary education]. (2020).
https://osvita.ua/legislation/Ser_osv/76886/ (in Ukrainian).

Merzlyak, A., Polonsky, V. & Yakir, M. (2021). Alhebra. Pidruchnyk dla 8 kl. zakl. zahalnoii serednoii osvity. Kharkiv: Himnasiia. [Merzlyak, A., Polonsky,
V. & Yakir, M. (2021). Algebra. Textbook for the 8th grade of general secondary education institutions. Kharkiv: Himnasiia). (in Ukrainian).

Astafieva, M., Boiko, M., Hlushak, O., Lytvyn, O. & Morze, N. (2021). Experience in Implementing IBME at the Borys Grinchenko Kyiv University. In The
PLATINUM Project: monograph (pp. 327-348). Masaryk University Press, Brno. https://doi.org/10.5817/CZ.MUNI.M201-9983-2021

Blomhgj, M. & Jensen, T.H. (2003). Developing mathematical modelling competence: conceptual clarification and educational planning.
Teaching Mathematics and its Applications: An International Journal of the |IMA, Vol22, Issue 3, 123-139.
https://doi.org/10.1093/teamat/22.3.123

Blomhgj, M. & Jensen, T.H. (2007). What’s all the fuss about competencies? In Modeling and applications in mathematics education. The
14th ICMI study (pp. 45-56). New York: Springer. https://doi.org/10.1007/978-0-387-29822-1 3

Blum, W.( 2011). Can modelling be taught and learnt? Some answers from empirical research. In Trends in the teaching and learning of
mathematical modelling (pp. 14-30). Dordrecht: Springer. https://doi.org/10.1007/978-94-007-0910-2 3

Blum, W. & Leiss, D. (2007). How do students and teachers deal with mathematical modeling problems? The example “filling up”. In
Mathematical Modeling (ICTMA 12): education, engineering and economics (pp. 222-231). Chichester: Horwood Publishing.
https://doi.org/10.1533/9780857099419.5.221

Blum, W., & Niss, M. (1991). Applied mathematical problem solving, modelling, applications, and links to other subjects: State, trends and
issues in mathematics instruction. Educational Studies in Mathematics, 22(1), 37-68. https://doi.org/10.1007/BF00302716

Blum, W. & Niss, M. (2024). Origin and Development of the Notion of Mathematical Modelling Competency/Competencies. In Researching
Mathematical Modelling Education in Disruptive Times (pp. 185 —200). https://doi.org/10.1007/978-3-031-53322-8 14

Bruder, R. & Prescott, A. (2013). Research evidence on the benefits of IBL. ZDM: the international journal on mathematics education, Vol. 45,
811-822. https://doi.org/10.1007/s11858-013-0542-2

Galbraith, P. & Stillman G. (2006). A framework for identifying student blockages during transitions in the modeling process. ZDM: The Int
J Math Educ. 38(2), 143-162. https://doi.org/10.1007/BF02655886

Hernandez-Martinez, P., Rogovchenko, Y. & Thomas, S. (2021). ‘I'm still making dots for them’: Mathematics lecturers’ views on their
mathematical modelling practices. International Journal of Mathematical Education in Science and Technology, 52(2), 165-177.
https://doi.org/10.1080/0020739X.2019.1668977

lkeda, T., & Stephens, M. (1998). The influence of problem format on students’ approaches to mathematical modelling. In Mathematical
Modelling. Teaching and Assessment in a Technology-Rich World (pp. 222-232). Chichester, UK: Horwood.

Kaiser, G. (2007). Modelling and modelling competencies in school. In Mathematical modelling (ICTMA 12): Education, engineering, and
economics (pp. 110-119). Chichester: Horwood. https://doi.org/10.1533/9780857099419.3.110

Kaiser, G., & Sriraman, B. (2006). A global survey of international perspectives on modelling in mathematics education. ZDM:Mathematics
Education, 38(3), 302—-310. https://doi.org/10.1007/BF02652813

Niss, M. (2003). Mathematical competencies and the learning of mathematics: The Danish KOM project. In 3rd Mediterranean conference on
mathematical education (pp. 115-124).

Niss, M. & Hgjgaard, T. (2019). Mathematical competencies revisited. Educ Stud Math 102, 9-28. https://doi.org/10.1007/s10649-019-09903-9

11



ISSN 2413-158X (onine), 2413-1571 (print)

19. Rogovchenko, Y., Astafieva, M., Hernandez-Martinez, P., Lytvyn, O., Morze, N., Patikova, Z., Rebenda, J. & Rogovchenko, S.
(2021). Mathematical Modelling and Inquiry-Based Mathematics Education. In The PLATINUM Project: monograph (pp. 147-170). Masaryk
University Press, Brno. https://doi.org/10.5817/CZ.MUNI.M210- 9983- 2021- 8

20. Schaap, S., Vos, P., Goedhart, M. (2011). Students overcoming blockages while building a mathematical model: Exploring a framework.
In G. Kaiser, W. Blum, R. Borromeo Ferri, G. Stillman, editors. Trends in the teaching and learning of mathematical modelling (pp. 137-146).
Dordrecht: Springer. https://doi.org/10.1007/978-94-007-0910-2 15

21. Stillman, G., Brown, J. & Galbraith, P. (2010). Identifying challenges with transitions phases in mathematical modelling activities at year 9. In Modeling
students’ mathematical modeling competencies: ICTMA 13 (pp. 385-398). New York: Springer. https://doi.org/10.1007/978-1-4419-0561-1 33

22. Zadeh L. (1999). Fuzzy Sets as a Basis for a Theory of Possibility. Fuzzy Sets and Systems, 100, 1, 9-34. https://doi.org/10.1016/S0165-
0114(99)80004-9

Mamepian Hadiliwos 0o pedakyii 30.11.2024p.

[GD) E-ric-za |

This work is licensed under Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License.

12



