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AHOTAUIA

ABSTRACT

®dopmyntoeaHHa npobnemu. KoHcmamogaHo, wo 8 YKpaiHi
iHKtO3UBHY Oceimy 3abesnevye iHKMO3UBHA WKOAA — 3aKAA0 oceimu, 8
AKOMY CMBOPIOEMbLCA (hi3udHe cepedosule, peanizyromecas HA8YasbHI
npo2pamu ma naaHu, BUKOPUCMOBYIOMbLCA Memoou ma POPMU HABYAHHS,
3anyyalomeca pecypcu i axisyi, AKi 3a6e3nedylome HAOAHHA OC8IMHIX
nocnyz 8idnosioHo Ao nompeb KoxcHoi dumuHu. BidnogidHo nocmae
npobaema 8usHa4eHHA i KOHKpemusayii yHkKuil i 0boe’a3kie haxisyis, AKi
6ydymb npaytosamu 8 yMmosax maxkozo 3aKnady.

M i i du. 3acmocosaHo Memodu Mmeopemu4yHo20
aHanizy i nopisHAHHA. [lpoaHanizosaHo nioxodu 3asyyeHHA acucmeHma
nedazoza 8 npoyec 3abesnevyeHHA nidmpumku dimeli 3 ocobnusumu
ocsimHiMmu nompebamu 8 3apybirnHux KpaiHax. OnucaHo doceid pobomu
acucmeHmis nedazoza 8 iHKA3UBHUX 3aKAA0ax oceimu 8 YKpaiHi.

Pesynbmamu. 3a3Ha4yeHOo, WO pieeHb COUianbHOI  iHKMO3il €
MOKA3HUKOM yusinizosaHocmi  cycninbemea, Kpumepiem tiozo
deMoKpamu4HoCMi ma 2yMaHicmu4Hoi cnpamosaHocmi. BriposadieHHsA
iHK/1103UBHOI OC8IMU 2apaHMYyE peani3ayiro Npasa Ha84YaMuUCA 3a Micuem
MPOMUBAHHA, Wo 3abe3neyye Moxusicme 6ymu iHMe2po8aHUM 6
cycninbcmeo Ha 3a2asbHUX 3acadax, Mamu nidmpumky cim’i, Opysie, maaux
coyianbHux epyn, e AKUx i 8idbysaemscA nepsuHHaA coyianizayis ocobu-
cmocmi. TaKUM YUHOM iHKAKO3UBHA 0C8ima € 0OHUM 3 OCHOBHUX WAAXi8
coyianbHoi iHKAMO3Ii. BusHayeHo, w0 Moaimuka pisHUX KpaiH e cgepi
iHK/1103UBHOI OCBIMU BU3HAYAEMbBCA MUMU COYianbHUMU pobaemamu, AKi
domiHytome 8 nesHili KpaiHi y 8usHa4yeHuli nepiod. 3’Aco8aHoO, Wo 3a80aHHA
i yHKYii acucmeHmie nedazoea 8 pi3HUX KPAiHaX pPi3HAMbCA | 3anexams
8i0 cneyugiyHux npobsem, ujo BUHUKAOMb 8 MPoyeci iHKA3usHoT ocgimu
dimeli 3 ocobausumu oceimHimu nompebamu. Poboma acucmeHma
nedazoza 8 3apybidcHUX KpaiHax He 3800Umbca 00 MiOMPUMKU 8
ocsimHboMy npoyeci Oimeli 3 iHeaniOHicMio, A mMakox< Moxce bymu
CcrpAMoeaHa Ha nidmpumky 8imel i3 pi3HUX emHiYHUX i niHe8icMuUYHUX
cninsHom, dimeli bixeHyie ma miepaHmie mowjo. OnUcaHo O0CHOBHI 3acadu
npogpeciliHoi disneHocmi makux gaxieyie 8 YKpaiHi.

BucHo8Ku. 3pobsneHo 8UCHOBOK Mpo HeobxiOHicmb yOOCKOHAsneHHSA
cucmemu acucCmyeaHHA Mpu  iHKMAO3UBHOMY HABYAHHI 6 YKpaiHi. La
cucmema nosuHHa bymu 2Hy4Koro ma OUHAMIYHOIO i nidnawmosysamucsa
nid peaneHi nompebu y4HA U 3anumu e4umens. BuKopucmaHHA
3apybircHo2o 0ocsidy w000 YimKozo OKpecneHHA nocadosux o0boe’s3Kie
acucmeHma 84umesns 8 KOXHOMY KOHKpemHomy eunadky, po3nodiny
poneli cnpuamume NidBUWEHHIO eheKmUBHOCMI Npoyecy iHKAO3UBHO20
HABYAHHA OUMUHU 3 0cobausuUMU OceimHimMu nompebamu.

P

Formulation of the problem. It is stated that in Ukraine inclusive
education is provided by an inclusive school - an educational institution
where a physical environment is created as well as curricula and plans are
implemented, teaching methods and forms are used, resources and
specialists are involved to provide educational services according to every
child's needs. Accordingly, there is a problem of defining and specifying the
functions and responsibilities of professionals being at work in such an
institution.

Materials and methods. Methods of theoretical analysis and
comparison are applied. Approaches to involving a teacher's assistant in the
process of providing support to children with special educational needs in
foreign countries are analyzed. The experience of teacher's assistant work
in inclusive educational institutions of Ukraine is also described.

Results. It is noted that the level of social inclusion is an indicator of the
civilization of society, a criterion of its democracy and humanistic
orientation. The introduction of inclusive education guarantees the
realization of the right to study at the place of residence, which provides an
opportunity to be integrated into society on a common basis, to have
support from family, friends, small social groups in which the primary
socialization of the individual occurs. Thus, inclusive education is one of the
main ways of social inclusion. It is determined that the policy of different
countries in the field of inclusive education is determined by the social
problems that dominate in a particular country in a given period. It was
found that the tasks and functions of a teacher's assistant in different
countries differ and depend on the specific problems that arise in the
process of inclusive education of children with special educational needs.
The work of a teacher's assistant in foreign countries is not limited to
supporting children with disabilities in the educational process, but can also
be aimed at supporting children from different ethnic and linguistic
communities, children of refugees and migrants, etc. The basic principles of
professional activity of such specialists in Ukraine are also described.

Conclusions. The conclusion is made about the need to improve the
system of assistance within the inclusive education in Ukraine. This system
must be flexible and dynamic and adapt to the real needs of the pupil and
the demands of the teacher. The use of foreign experience in defining the
job responsibilities of a teacher's assistant in every individual case, the
distribution of roles will increase the effectiveness of the process of inclusive
education of children with special educational needs.

K/IO4YOBI C/IOBA: iHKA03i8; [HKAKO3UBHA ocgima; OumuHa 3
ocobausumu  ocgimHimu  mompebamu; OumuHa 3 0bMexdeHUMU
MOHAUBOCMAMU; NOMIYHUK 84UMENSA; MOMIYHUK YYHA; MOMIYHUK OUMUHU.

KEYWORDS: inclusion; inclusive education; a child with special educational
needs; a child with disabilities; teacher's assistant; pupil's assistant; child's
assistant.

INTRODUCTION

The problem statement. Every child has the right to education. Today, inclusive education all over the progressive world
is the foundation on which the development of not only the educational environment, but society as a whole is based. The level
of social inclusion is an indicator of the civilization of society, a criterion of its democracy and humanistic orientation.
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The introduction of inclusive education guarantees the realization of the right to study at the place of residence, which provides
an opportunity to be integrated into society on a common basis, to have support from a family, friends, small social groups in
which the primary socialization of the individual occurs.

The term "inclusion" came to Ukrainian from the English language. The introduction of inclusive education involves the
creation of such an educational environment in which the process of the personality formation of a child, regardless of its
capabilities, belonging to a particular social group, features of psychophysical development would be productive. Inclusive
education is the education of children with special educational needs in the conditions of a mass secondary school at the place
of residence. Such training may require the development of an individual curriculum, medical, social, psychological and
pedagogical support. Inclusive education is provided by an inclusive school - an educational institution in which the physical
environment is created, curricula and plans are implemented, teaching methods and forms are used, resources and specialists
are involved to provide educational services according to the needs of each child. Accordingly, there is a need to train specialists
who will work in such an institution. The question is to define and specify their functions and responsibilities.

The analysis of current research. Nowadays in Ukraine, in the context of the implementation of social inclusion policy,
researchers are increasingly turning to the study of issues related to inclusive education and qualified social support for people
with disabilities. The problem of creating a safe environment for inclusive educational institutions is revealed in the works of
Kovalyshyn V.V., Khlevnoy O.V., Kharyshyn D.V. (2020).

The issues of training specialists to work in inclusive educational institutions are reflected in the works of
Kozibroda L.V., Kruhlyk O. P., Zhuravlova L.S., Chupakhina S.V., Verzhihovska O.M. (2020); Sirko R. I. (2020), etc.
Kropivnitskaya M.E. (2018) studied the level of ensuring the rights of children with disabilities. Problems of psychological support
of interprofessional interaction of social specialists were studied by Raievska Ya. M. (2019).

An analysis of current research has shown that concerning a wider range of inclusive education and education settings,
researchers are looking at inclusive education professionals, but their responsibilities need to be further explored and specified.

The purpose of the article. Analyze foreign and domestic approaches to involving a teacher's assistant in the process
of providing support to children with special educational needs and, accordingly, the duties of a teacher's assistant in Ukraine
and abroad. Compare the tasks and content of the joint work of the teacher and his/her assistant with children with special
educational needs within an inclusive education.

THEORETICAL BASES OF THE RESEARCH

Ratifying majorinternational human rights instruments (UN Declaration on Human Rights, UN Convention on the Rights
of Persons with Disabilities, Convention on the Rights of the Child); Ukraine has committed itself to respecting and enforcing
universal human rights. This includes ensuring the right to education of children with special educational needs. The official
position of the European Community, expressed by UNESCO and the Commission on Human Rights, on this issue is that education
should be provided as far as possible, in secondary schools, without any manifestation of discrimination.

The legal basis for the implementation of inclusive education in Ukraine is: the Constitution of Ukraine and the laws of
Ukraine "On Preschool Education”, "On Education”, "On General Secondary Education", "On Rehabilitation of Disabled People in
Ukraine", "On Fundamentals of Social Protection of Disabled People in Ukraine", "On the protection of childhood."

Of particular importance is the Law of Ukraine "On Ratification of the Convention on the Rights of Persons with
Disabilities and its Optional Protocol" Ne 1767-VI, December 16, 2009. In October 2010, the Concept for the Development of
Inclusive Education was approved by the Order of the Ministry of Education and Science of Ukraine N2 912. Inclusive education
is defined as a comprehensive process of ensuring equal access to quality education for children with special educational needs
by organizing their education in secondary schools based on the use of personality-oriented teaching methods, taking into
account individual characteristics of educational and cognitive activities of such children. According to this concept, one of the
ways to implement it is special training and retraining of specialists to work with children with special educational needs in
inclusive education. In 2012, the Order of the Ministry of Education and Science, Youth and Sports of Ukraine Ne 1/9 (18.05.2012)
"On the organization of inclusive education in secondary schools" was issued, and in 2014 the Law of Ukraine "On Amendments
to some laws of Ukraine on education concerning the organization of inclusive education".

As for terminology, to date there is no unambiguous interpretation of the concept of inclusion. Rather, we can talk
about an inclusive approach, which is that the individual should not adapt to social, economic relations, but on the contrary -
society should create conditions to meet the special needs of each individual. At the same time, any feature should not be
perceived as something negative, and should not cause branding or marginality of the individual. Regardless of certain features,
but rather due to them, everyone is valuable to society and should participate in social activities, should be accepted by society
without restrictions, should have all the opportunities for implementation. This will be facilitated by the creation of a system of
social ties and the adaptation of the social environment to the characteristics of each individual.

Article 1, paragraph 12 of the Law of Ukraine "On Education" (2017) states "inclusive education is a system of
educational services guaranteed by the state, based on the principles of non-discrimination, human diversity, effective
involvement and inclusion in the educational process of all its participants".

One of the leading Dutch researchers, K. Reiswijk, believes that it is inclusive education that ensures the development
of every child's abilities; recognition that normal development is not a generally accepted "norm"; satisfaction of special needs;
creation of a support system; functional approach to treatment and training; participation of parents in the treatment and
education of their children (Kolupaeva, 2012).

Unfortunately, despite legislative changes in Ukraine, such terms as "abnormal person", "defect", "disabled", "child
with disabilities" are widely used. These terms focus on violations, defects, relative anomalies. The concept of "disabled" remains
complex and contradictory, which is manifested in the analysis of both international regulations and Ukrainian documents. The
international definition of this term was first presented in the UN Declaration on the Rights of Persons with Disabilities in 1975.
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It is noted that a disabled person is a person who is unable to provide for all or part of the needs of normal personal and / or
social life due to congenital or acquired impairment of physical or mental abilities.

Currentinternational trends suggest that the use of the term "person with a disability" is more appropriate, as the focus
is on the "person" rather than the disorder, defect or anomaly.

The term "Children with Special Needs" is widely used in international legal instruments and state social legislation in
many countries. This terminological definition implies a shift of emphasis from the shortcomings and violations of children,
deviations from the norm to fix their special needs.

In December 2017, the Verkhovna Rada of Ukraine replaced the term "disabled" in the laws with "a person with a
disability". But despite the work already done to harmonize terminology and implement inclusive education in Ukraine, there are
many issues that need to be clarified. These include job responsibilities, scope of activities, competencies, role in the educational
process, and, accordingly, the training of teachers’ assistants and children’s assistants (social governors).

The study of foreign experience and the study of international and domestic practice of the relevant specialists can help
to find answers to the questions.

METHODS OF THE RESEARCH
Theoretical analysis of methodological and pedagogical literature on the issues connected with the inclusive education;
comparison and generalization.

RESULTS OF RESEARCH

In the 70s of the twentieth century in the advanced countries of the world there is economic growth and development
of democratic relations in society, anti-discrimination sentiments dominate. It means that any sign: national, ethnic, religious,
level of psychophysical development, etc. should not give rise to discrimination. Societies are realizing that there is no "normal
majority" and "inferior, abnormal minority". There is one community that includes people with certain disabilities. Sometimes
the public space and social order are not adapted to such features, so it is necessary to change them so that everyone has the
opportunity to fully exercise their rights. The inadmissibility of discrimination and social labeling is enshrined in law in many
countries. National anti-discrimination legislation is approved taking into account the main provisions of the UN Declarations. A
new cultural and historical norm is being formed — respect for differences between people.

The advanced countries of Western Europe are beginning to restructure special education. There is a number reduction
of special schools and an increase in the number of special classes in secondary schools. Pupils with special educational needs
begin to study in secondary schools in an inclusive environment. Inclusive education is defined as the main form of education for
children with special educational needs.

Italy is one of the first European countries to introduce inclusive education. Italian researcher B. Banatti notes that
today in the country in secondary schools more than 90% of children with special needs are educated [8]. The education
departments of the provinces have advisory services, which include various specialists, school administrators, employees of
education departments, representatives of public organizations, and, if necessary, specialists from health services. Staff of these
services organizes inclusive education, diagnosing children and determining their needs, provide counseling and educational
assistance to teachers and school administration. Teachers' assistants work in mass municipal institutions (both preschool and
school) to provide assistance to pupils with disabilities. The assistant together with the teacher draw up an individual curriculum
for each pupil with special needs. This takes into account the educational needs and opportunities for correctional and
rehabilitation care, which can be provided both within the school and in medical and social rehabilitation centers (Zaerkova &
Treityak, 2016).

In Belgium, legislation in the field of education provides for some freedom in the organization of educational
institutions. There are municipal educational institutions, public educational institutions, private institutions, including religious
ones. This is determined by the characteristics of affiliation and funding. However, regardless of the type of educational
institution, each of them provides conditions for the education of children with disabilities. The participants of this process
conclude agreements and develop individual curricula for each pupil with special educational needs. It describes the
characteristics and needs of the child, determines the amount of additional assistance, indicates who should provide it, when
and where. Specially created psychological, medical and social centers provide support and special additional services in the
context of inclusive education. Such centers can be both school and extracurricular. It depends on the number of pupils with
special educational needs in a particular school. Specialists of the center not only provide psychological, pedagogical, medical
and social assistance to pupils, but also provide advice to parents and other family members, provide educational and
methodological assistance to teachers. Schools with inclusive education also have special teachers who can be both part of the
institution and invited under agreements from special schools. In the first stages of training, special educators conduct individual
lessons with children with special needs, and then the duties of a special educator include acquainting the teacher with the child's
problems, involving him/her in work using certain teaching methods and techniques, providing advice (Zaerkova & Treityak,
2016).

In Germany there are various options for support within the inclusive education. Depending on the legislation of the
Lands, schools may have full-time special teachers, or special pedagogues may co work with the school as assistant teachers as
needed. There are pedagogical centers in each region. Forms and types of their work can be different: providing various assistance
to pupils with special educational needs, conducting career guidance work, coordinating the activities of various professionals,
consulting parents, and teachers and so on. There are also rehabilitation facilities, resource centers, medical and social services
that operate outside schools and are funded by local governments. In parallel with inclusive educational institutions in Germany
there is a system of special educational institutions, where mostly children with severe disabilities are staying (Sophiy, 2015).
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In Poland, Slovakia and the Czech Republic forms of full and partial integration have been introduced. Children can
study together or spend 80 percent or even more of their time in special (inclusive) classes. As a rule, most children with special
educational needs are in preschool with their peers. With age, the share of integrated students decreases.

Inthe Czech Repubilic, Slovakia, and Serbia job descriptions refer to the position of teacher's assistant, but as in Ukraine,
the functions of teacher's assistant and child's assistant are not separated. Thus, in Slovakia, the Czech Republic and Serbia
support for children from Roma communities has been organized. Roma assistants or Roma mediators work in primary schools.
Their functions are more like those of a child's assistant, but they make it easier for teachers to communicate with Roma children
(Sophiy, 2015).

In Ukraine, the position of "teacher’s assistant" was included in the State Occupations Classification in 2010 at the
initiative of the Ministry of Education and Science, Youth and Sports of Ukraine (Order of Derzhspozhyvstandart Ne 327
28.07.2010). The main tasks of the teacher's assistant were described in the Resolution of the Cabinet of Ministers of Ukraine
(15.08.2011) Ne 872 "On approval of the Procedure for the organization of inclusive education in secondary schools". Paragraph
14 of this resolution states: "Personally oriented direction of the educational process provides a teacher's assistant who
participates in the development and implementation of curricula, adapts educational materials taking into account the
peculiarities of educational and cognitive activities of children with special educational needs".

At about the same time, namely on September 25, 2012, a letter from the Ministry of Education and Science, Youth
and Sports Ne 1 / 9-675 "On the duties of a teacher's assistant" was published. It described the approximate qualifications of a
teacher's assistant in an inclusive classroom. The competencies of the teacher's assistant, specified in the letter, can be divided
into 3 groups: possession of theoretical knowledge and legislation, skills and practical habits, personal qualities.

According to the above documents, the main task of the teacher's assistant is to help the teacher in providing a person-
centered, individual approach to the educational process, in particular, in creating an individual development program for a child
with special educational needs.

However, in practice, the teacher's assistant often becomes the child's assistant and performs functions not inherent
in his/her position. Of course, the teacher's assistant is not the main person responsible for organizing the educational space in
the pupils' environment, but he/she should be actively involved in it, carrying out joint teaching. This problem can be solved
either by introducing the position of the child's assistant (social governor, who would accompany the child if necessary), or by
clarifying the content of assistance in each case in accordance with the requests of the educational institution. Serbia and Slovakia
have such experience, where the position of a teacher's assistant has been introduced at the legislative level, but the content of
the assistance is specified in the job descriptions at the place of employment.

CONCLUSIONS AND PERSPECTIVES FOR A FURTHER RESEARCH

Successful implementation of an individual program for the development of a child with special educational needs
requires constant communication between the teacher and the teacher's assistant. Effective relations between the teacher and
his/her assistant are formed on the basis of joint responsibility and depend on the level of understanding and trust between
them. The system of assistance within the inclusive education should be flexible and dynamic and adapt to the real needs of the
pupil and the requests of the teacher. The use of foreign experience in defining the job responsibilities of a teacher's assistant in
every certain case, the distribution of roles will help increase the effectiveness of the process of inclusive education of children
with special educational needs. A promising area of research is to identify ways to develop the domestic system of training
specialists to work with children with special educational needs within an inclusive education.
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