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joint activity. It has been established that social education in circle work, which provides for
the continuity of correctional and pedagogical influence and taking into account modal-
specific patterns of development at the stages of socialization, allows to optimize the process
of socialization and development of schoolchildren with intellectual disabilities’ social
competence: adaptation (in hobby groups of social and rehabilitation direction),
individualization (in hobby groups of artistic and aesthetic direction) and integration (in
hobby group of ecological and naturalistic direction), taking into account the children with
intellectual disabilities’ inclinations, potential capabilities and needs at various stages of
socialization at school age.

Key words: children with intellectual disabilities, socialization, social competence,
directions of out-of-school education, out-of-school education institution, hobby group work.
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SEMANTIC ANALYSIS OF SCIENTIFIC DEFINITION
“CHILDREN WITH SPECIAL EDUCATIONAL NEEDS”

The article aims at investigation of approaches towards the scientific definition of
notion “children with special needs”. The semantic analysis of scientific notions of “needs”,
“special educational needs”, have revealed the essence and content of approaches of
researchers to the interpretation of the notion “children with special educational needs”;
information about inclusion and inclusive approach in the context of socialization has been
systemized. It has been proved, that the notion “people with special educational needs” can
be applied to those children, who need extra additional recourses in the process of being
educated. This notion includes a great variety of children (gifted children, children with
mental and physical disabilities, physically challenged children, homeless children, orphans).

Key words: needs, special needs, special educational needs, children with special
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Introduction. Modern development of Ukrainian society presupposes
active measures in the process of neglecting social inequality and reducing social
stratification. Currently, the issue of ensuring the active socialization of people
with special educational needs in secondary educational establishments is one of
the current importance. Schoolchildren with special educational needs often
witness some elements of discrimination, segregation, and stigmatization. It
should be noted that despite all the innovations, socialization of this category of
children with special educational needs is often only declarative, since they
continue to have limited social contacts, and they are not able to obtain
qualitative education.

The search of effective solutions to increase the quality of socialization of
students with special educational needs in secondary education institutions, in our
view, seems to be quite promising having been based on the study of historical
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approaches and concepts, taking into consideration all the disadvantages, and
obtaining the best results. In the methodological branch of study, the analysis, and
the revision of the theoretical and methodological foundations of the educational
process of schoolchildren with special educational needs will provide a qualitative
reconsideration of traditional paradigm and implementation of innovations that
eliminate social and organizational barriers.

Analysis of relevant research. Theoretical and methodological aspects of
the organization of the process of socialization of children with special educational
needs in the educational environment of secondary schools have been studied in
philosophy, sociology, psychology, pedagogy, social pedagogy, defectology,
special pedagogy. Hence, scientific ideas towards organization of inclusive process
in the system of secondary educational establishments have been reflected in
works of O.Bezpalko, G.Boiko, L.Danylenko, |.Demchenko, I.Zvereva,
L. Zdanevych, O. Karaman, |. Martynenko, L. Miscyk, O. Proskurnyak,
A. Ryzhanova, N. Chernukha and others. All the mentioned above scholars agree
that socialization should be considered as a process based on which the
transformation of social experience of the individual into own attitudes,
orientations, values, norms, and skills. Active assimilation of social experience of
children, their active involvement into the social relations in the group is
predominantly realized through the education. Based on social interaction in
school environment the first attempts of self-affirmation take place, personal
aspirations and needs are formed.

The conducted analysis of scientific works has shown that
methodological approaches to the analysis of the essence and content of
special educational needs have been studied poorly. In this context, we
suppose that a semantic consideration of the scientific definition
“schoolchildren with special educational needs” will be useful for better
understanding of the terminological field and will lead to the development of
new innovative concepts and inclusive educational practices.

The aim of the study lies in investigation of approaches, which have
been covered in psychological and pedagogical publications of the late XX —
early XXI centuries to the analysis of the scientific definition “children with
special educational needs” and description of characteristic features of the
process of socialization of this category of children in general secondary
educational establishments.

Research methods. In current research special accent has been laid on
the analysis of scientific literature of late XX — early XXI century (sociological,
philosophical, psychological, pedagogical), which made it possible to give
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characteristics to the concept basis of educational needs; in the course of
study, the systems, historical and logical methods have been applied, which
allowed to substantiate the essence of key definitions such as needs,
educational needs, special educational needs; systematization and
generalization of information is used for semantic analysis of the definition
“children with special educational needs”.

Results. First, it is worth noting that from a methodological point of view,
for a balanced characterization of the definition “child with special educational
needs”, it is necessary to analyse the terms “needs” and “special needs”. We
suppose that such a review will be quite informative in the context of a better
understanding of the terminological field of the investigated issues.

In 1968, K. Ushynskyi (Ushynskyi, 1968) stressed upon the fact, that only
being aware of the whole range of needs of the child the teacher will get a real
opportunity to draw from the very nature of the child necessary means for
effective educational influence. In philosophical context needs are considered as
“ability of all living beings that motivates to activity or causes other reactions due
to the reflection of excess, insufficiency or absence of factors” (Philosophical
encyclopaedic dictionary, 2002, p. 505). Needs reflect the dialectical contradiction
of two opposites: the absence of something and the ideal formative that could fill
in this absence. In social idea needs are understood as “the necessity for
something that is necessary to support the life of the individual, social group,
society as the whole, as a state that stimulates the activities of the subject of
society, aimed at eliminating a certain shortage” (Encyclopaedia, 2013, p. 68).

It is worth indicating, that the term “special needs” is predominantly
used in various normative legal documents of national and international levels
which are directly connected with the projection onto the personality,
especially on the child in educational activities. In particular, the defined term
became widely used in the scientific literature and legislation acts after the
proclamation of the Salamanca Declaration in 1994. The Declaration states that
special needs are applied to children “whose needs depend on various physical
or mental disabilities or learning difficulties. Many children have learning
difficulties and thus have special educational needs at certain stages of their
schooling” (Salamanca Declaration, 1994, p. 9).

It should also be noted that in the scientific literature, the term “special
needs” is also associated with meeting the needs of the individual in terms of
socialization. However, the attention of researchers focuses primarily on the
development of personality during the organization of training and education
in the educational process. Thus, special educational needs — “... have people
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whose training requires additional resources. Additional resources may include
staff (to assist in the learning process); materials (various teaching aids,
including support and correction); financial (budget allocations for additional
special services)” (Osnovy, 2013, p. 259).

From this respect, the analysis of the term “special needs” shows, that it is
closely connected with such key categories as child/individual, and education.

Interpretation of the concept “child with special educational needs” is
also important for our study. It was found that in Ukrainian legislation in the
late XX — early XXI centuries there were different approaches to the definition
of “people with special educational needs” depending on educational needs.
Thus, in the Law of Ukraine “On Education” dated 23.05.1991, the legislator
defined that a person with special educational needs is “a person who needs
additional permanent or temporary support in the educational process in order
to ensure the right for education, promote personal development, improving
health and quality of life, increasing the level of participation in community
life” (Law, 1991, p. 23). The new version of the Law of Ukraine “On Education”
dated 05.09.2017 has been amended that a person with special educational
needs — “a person who needs additional permanent or temporary support in
the educational process to ensure his right to education” (Law, 2017, Article 1).
Thus, as we see in the new version of the Law of Ukraine “On Education”,
changes have taken place, the definition has been significantly reduced and
clarified and applies only to the educational process.

Psychological and pedagogical interpretation of the definition of “person
with special educational needs” has been considered. While analysing the
characteristics of a child through the prism of the pedagogical context, we start
from a human being in general, and not from the norm, from a person with
certain features that are unique. Feature implies difference, dissimilarity,
perhaps uniqueness, individuality, uniqueness. The term “children with special
educational needs” is used to refer to students whose education requires
additional resources, as their educational needs go beyond normal capabilities.

It was generalized that special needs of a child in the educational process
should be classified into four main groups: children with disabilities, children with
mental and physical disabilities, children with social problems, gifted children. But
it should be noted that such ideas are characteristic for humanistic paradigms of
modern society, which aims in the educational field to consider all the features,
interests of the child for its harmonious development and, at the same time, in
which each person becomes his advantage and forms a variety of social groups.
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Even at the beginning of the XXI century the readiness of education institutions to
train people with special educational needs is quite low.

In the field of determined problem, it is worth to be noticed that in
modern psychological and pedagogical research the term “children with special
educational needs” is defined trough the implementation of inclusive approach
to the process of education in modern school. The key moment for Ukraine in
implementation of inclusive education was the adoption of the Conception of
development of inclusive education in 2010 (Order of Ministry of Education and
Science of Ukraine Ne 912 “About approval of the Concept of development of
inclusive education” dated from October 11, 2010), that regulates
implementation of inclusive education into Ukrainian educational system and
agrees the legal mechanisms of its implementation. Normative-legal
documents towards organization of the educational process for students with
special educational needs in Ukraine have been developed actively only at the
beginning of the XXI century. One of the first documents was the Decree of the
Ministry of Education and Science of Ukraine “On Approval of the Plan of
Measures according to the Inclusive and Integrated Education Implementation
in Secondary Educational Establishments for the Period up to 2012” dated from
September 11, 2009 Ne 855. It should be noted that since 2011 the Cabinet of
Ministers has been approving a number of resolutions and bills, which concern
the education of children with special educational needs, namely: “On Approval
of the System of Inclusive Education in Secondary Educational Establishments”
dated from August 15, 2011 Ne 872; “On Approval of the State Standard of
Primary General education for Children with Special Educational Needs” dated
from August 21, 2013 Ne 607.

It should be noted that inclusive education means qualitative education
for all. However, it is not only aimed at meeting the educational needs of
students with disabilities. Inclusive education benefits all participants in the
educational process, regardless of their features, disabilities, origin, social
status, as it is based on the needs of every child. “Inclusive education involves
creation of an educational environment that would meet the needs and
capabilities of every child, regardless of the peculiarities of its psychophysical
development” (Anishchuk, 2016, p. 14).

Inclusion involves meeting the specific educational needs of gifted
students through the differentiation of their study, by offering stimulating
exercises and additional tasks. Thus, an inclusive education system is based on
diversity, which in a broad sense includes not only understanding of the
unigueness of each child, but also involves the use of various forms, methods
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and approaches to the educational process. At the same time, an inclusive
approach aims to better consider the diversity of realities and needs of all
students. Thus, we can state that inclusion in education at the beginning of the
XXI century is based on the social model, which provides for the relationship of
children with special educational needs with society, in our case — with the
school community, on the principle of equal opportunities and equal access to
education for all children, its priority roles in state policy.

We draw attention to the fact that disability of children differs
significantly from the disability of adults, and a disabled person since very
childhood differs greatly from a person who became a disabled in adulthood.
Based on this, the childhood of a person with disabilities, the formation of his
personality, his rehabilitation and adaptation in society are key to his fate,
future life, formation of the inner world and his own “Self”. As F. Mustaieva
proves, “a number of public interests depend on the level of socialization of
these children. That is why the problem of learning, creating maximum
opportunities for this category of citizens is very acute” (Mustaeva, 2003, p.
323). That is, we can state that until recently the problem of people with
special educational needs, to some extent, concerned only the person with a
disability and his family, and only in recent years, mainly since the XXI century.
“Society is faced with the question: disability is a misfortune of one person or a
social phenomenon” (Technologies of socio-pedagogical work, 2000, p. 147).

Thus, summarizing the information mentioned above, we can state that
the term “people with special educational needs” is applied to those children
whose educational process requires additional resources. From a psychological
and pedagogical point of view, this concept includes a wide category of
children, namely: “gifted children, children with mental and physical
disabilities, children with disabilities, various socially vulnerable groups
(homeless, orphans)” (Nahorna, 2016, p. 5). It can be seen from the above
mentioned that socialization of children with special educational needs is an
integrated part of an inclusive approach to the organization of education and
upbringing in the school environment. We suppose that consideration of
socialization of children with special educational needs only through the prism
of an inclusive approach narrows its understanding. After all, the process of
socialization is dynamic and lasts throughout the life of the individual.

Conclusions. As practice shows, in Ukraine the concept of “person with
special educational needs” is significantly narrowed, and it is usually used in the
process of implementation of inclusion for children with mental and physical
disabilities. Hence, it is needless to prove that scientific definition of “special
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educational needs” is directly related to the terms “inclusion” and “inclusive
education”. Thus, socialization of children with special educational needs is a
dynamic process of gradual entry of a child into the educational environment,
during which the following phenomena occur: assimilation and reproduction of
social norms, values, social culture, knowledge and skills through active
communication with other participants in the educational process.
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PE3IOME

Ko3ubpoaa Nlapuca. CemaHTUUYECKUIA aHanM3 HaydyHOU AePUHULUN «AEeTU C 0CObbiMM
o06pasoBaTesIbHbIMU NOTPEOHOCTAMMY.

Cmamesa HanpassieHa Ha uccaedosaHue nooxo008 K Hay4YHOMY ornpedesneHuo MNoHAMuUs
«demu ¢ ocobeimu nompebHocmamuy». CemMaHMuUYecKull QaHAAU3 HAYYHbIX MOHAMUL
«nompebHocmu», «ocobble 0bpazosamenbHble nompebHocMuU» 8biS8uUsa  CYUHOCMb U
codepxcaHue nooxo0oe uccinedosamesnelli K MPAKMOBKe [MOHAMUA «0emu C 0cobbimu
06pazosamenbHbIMU MOMPEBHOCMAMU», CUCMEMAMU3UpPO8aHA UHGPOPMAyUa 06 UHKA3UU U
UHK/I03UBHOM o0xo0e 8 KOHMeKcme couyuanusayuu. [JOKa3aHo, 4mo roHAmue «100u C
ocobbiMu 06pazosamesibHbIMU  MOMPEGHOCMAMU» MPUMEHUMO K mem OemsM, Komopsbie
Hyxoaromcs 8 00MNoAHUMEsbHbIX PECYPCax 8 npouecce obyyeHUs. IMo MOHAMUE oxeamsoieaem
pasHeix Oemeli (odapeHHbie 0emu, 8emu C HAPYWEHUSMU 8 YMCMBEHHOM U (PU3UYECKOM
passumuu, 8emu ¢ 02pAHUYEHHbIMU 803MOMHOCMAMU, 6e300MHble O0emu, cupomei).

Knrouesvoie cnosa: nompebHocmu, ocobsie nompebHocmu, ocobble 0bpazosamersibHbie
nompebHocmu, Oemu Cc o0cobbiMu 06paA308aMENbHLIMU  TOMPEOHOCMAMU, UHKAIO3US,
UHK/H03UBHbIL M00X00, COYUAAU3ayus, cemaHmuyeckuli aHanus.

PE3IOME

Kosibpopa Jlapuca. CemaHTUYHNIA aHani3 HaykoBoi AediHiuii «aitm 3 ocobansumm
OCBITHIMKW NoTpebammn».

Mema cmammi nondzae 8 xapakmepucmuyi nioxodis, Wo 8uceimsaeHi y rncuxos02o-
nedazoziyHux nybaikayiax KiHua XX — noyamry XXI cm. 0o aHanizy Haykogoi 0egiHiyii «dimu
3 ocobausumMu ocsimHiMU nompebamu» ma xapakmepucmuyi npouecy couianizauii dimedi
uiei kameeopii 8 3aK1a0ax 3a2as1bHOT cepedHboI ocsimu.

Memodu. [lns OocseHeHHA MocmaeneHoi memu BUKOHAHO aHAOAI3 COUioa02i4HOI,
ghinocoghcoKoi, ncuxonoeiyHoi, nedazoziyHoi nimepamypu KiHya XX — noyamky XXI cm., wo
003801U10 CXAPAKMeEPU3y8amMu KOHUernmyasbHi 3acadu 00 po3yMiHHA 0cobausux ocsimHix
nompeb6 aAduHu. CucmemHuli Memod ma mMemoo 7102iKO-iCmopuUYHO20 aHANI3y OaaU 3mMo2y
ymoYyHUmMuU CymHicme makux Kawo4yosux OepiHiyill, Ak «nompebu», «ocsimHi nompebu»,
«ocobnusi oceimHi nompebu». Ha ocHosi cucmemamusayii U y3aeanbHeHHA iHpopmayil
BUKOHAHO cemMaHMuy4HuUll aHaniz 00cCnidncysaHoi Haykosoi Kamezopii. [xcepenvHa 6a3a
OXOM/I0E YKPAIHCbKY ma 3apybixcHy coyionoziuyHy, ginocopcbKy, ncuxonoziyHy, nedazoziyHy
U memoOuuyHy naimepamypy 3 00cnioxcysaHoi npobaemu; MiHHAPOOHI mamepianu
HOpMamugeHo20 i peKomeHOayiliHo2o xapakmepy w000 3abe3neyeHHA epeKmuBHoOI
couianizayii oci6 i3 ocobausumu nompebamu 8 0C8iIMHLOMY cepedosuLl.

Pe3ynemamu. Ha ocHosi aHanizy Haykosux nybaikayili npogsedeHo cemaHmuyHul
aHani3 Haykosux OedpiHiyili «nompebu», «ocobausi ocsimHi nompebu», pPO3KPUMO
cymHicme ma 3micm nioxoodie Haykosuyie 00 MpPaKkmMys8aHHA NoOHAMMSA «0imu 3 ocobausumu
ocsimHiMu nompebamu», @ MAKOX CUCMeMamu308aHO HGHOPMAUi0 NpPO [HKAK3il0 ma
iHKM03uBHUL NidXi0 y KOHMeKcmi coyianizayii yuHie 3 ocobausumu ocsimuimu nompebamu.

BucHosKu. 3’acosaHo, wWo mepmiH «ocobu 3 ocobausumu ocsimHimu rnompebamu»
3acmocosyemsca 00 mux Oimell, Op2aHi3ayia 0C8IMHLO20 npouyecy AKUx nompebye
dodamKosux pecypcie. Lle noHAMmsa oxonate WuUpoKy Kamezopito dimeli (o60apoesaHi dimu,
dimu 3 nopyweHHAMU [CUXiYHo20 ma (hi3U4HO20 pPO38UMKY, Oimu 3 iHeaniOHicMIo,
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6e3npumynbHi 0imu, Oimu-cupomu). Y ncuxosn020-neda202iyHOMy KOHMeKcmi couyianizayis
dimeli 3 ocobausuMU OCBIMHIMU nompebamu CKAAOAE iHMe2pPoBaHy YaCMUHY [HK/HO3UBHO20
nioxody 00 HABYAHHSA (i BUXOBAHHSA Y WKiNbHOMY cepedosulli. YcmaHo8s1eHo, W0 HAnpUuKiHUj
XX— noyamky XXI cm. 8 YKpaiHi mpakmysaHHA Haykoeoi OegpiHiuii «ocoba 3 ocobausumu
ocsimHimu nompebamu» 6ys10 cymmeso 38yxeHe, i, 3a3suyali, 8UKOPUCMOBYBAI0CA Mi0 4Yac
yrpoB8aodxceHHs iHKAtO3ii 0ns dimeli i3 nopyweHHAMU ricuxogizuyHoz2o po3sumky. Couianizayis
dimeli i3 ocobausumu ocsimHimu nompebamu nepedbavyae nocmyrnose 8xo00HeHHS OUMUHU 8
oc8imHe cepedosuwye, nid 4ac AKo20 Bi0bysaemMbCa 34CB0EHHA U 8i0MBOPEHHS CcouiasnbHUX
HOpM, YiHHOCcmel, Kynemypu, 3HOGHb MA HABUYOK Yepe3 KOMYHIKamueHy 63demMOo0it0 3
YYACHUKAMU OC8IMHbO20 MPOoYEeCcy ma y4acms y npakmu4Hili disasHocmi.

Knrwuoei cnoea: nompebu, ocobausi nompebu, ocobausi ocgimui nompebu, oimu 3
ocobausumu ocsimHiMu rnompebamu, IHKAO3ISA, HKAO3UBHUU Mioxio, couianizayis,
cemMaHmMuy4Hul aHanis.
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ETAMHICTb PO3BUTKY CUCTEMU PAHHbOI IONOMOTU B YKPATHI

Y cmammi 0ocnidxceHo U 8u3Ha4eHo emanu po38UMKy cucmemu paHHbOI doromoau 8
YKpaiHi Ha OCHO8I y3a2anbHeHHA 3aKOHO0a84020 Mi2pPyHMSA 30 POKU He3dnextHocmi YKpaiHu
wo0o po3sumMKy cucmemu ocgimu Oimeli i3 ocobausumu nompebamu U MiKHAPOOHOI ma
8iMYU3HAHOI MPAKMUKU PAHHLOI donomoau OimAamM 3 HapoOXeHHA. [IpoaHani308aHO OCHOBHI
MO/I0MEHHA, 300eKAapPOo8aHi 8 MIHHAPOOHUX | HAUIOHAbHUX 30KOHO0A8YUX HOPMAMUBHO-
npasosux OOKyMeHmax opeaHi3auii cucmemu paHHbOi doromoau Oimam i3 ocobausumu
oc8imHiMu nompebamu 8 pi3Hi Yacosi nepiodu, ornucaHo iCHyYY NMPAKMUKy op2aHi3ayii pPaHHbOT
0onomoau Ha KoXHOMY emari il cmaHoBs1eHHA 8 YKPaiHi.

Karuoei cnoea: dimu paHHb020 8iKY, paHHA peabinimayia, depxasHa Mosaimuka,
PAHHA 00NOMO20a, PAHHE 8MPYYaHHA, 0imu 3 ocobausumu oc8imHimu nompebamu.

MocraHoBKa npo6bnemwu. Pi3Hi ranysi cy4acHOro HayKOBOrO 3HAHHS
XapaKTEPU3YIOTbCA IHTEPEeCOM A0 PpPaHHIX eTaniB PoO3BUTKY AAUHU. Y
cneuianbHi neparoriui M ncuxonorii npobnaemn paHHbLOI AoNOMOrM AiTAM i3
0cob61MBUMM OCBITHIMKM NoTpebamu 3aiMmatoTb NposigHe micue (/1. AKCbOHOBa,
O. MacTioKkoBa, H0. PaseHKkoBa, O. Ctpebenesa, B. TapacyH, M. LLlepemerT Ta iH.).
3 nepwux AHIB UTTA AUTUHW BiAOYBAETbCA CTAHOBNEHHA BaXKAMBUX PUC
0cobunCTOCTi, 334a€TbCA HANPAM GOPMYBAHHA i }UTTEBOrO MapwpyTty. it Ao
18 pokiB «3 ocobamBMMK OCBITHIMM noTpebamm», 3a 3akoHoaas4o (y 2010 p.)
CXBaZIeHUM TEPMIHOM, MiAPOCTaOYMN, CNPUUYMHIOTb HaA3BMYaAMHY Npobiemy B
ranysi oxopoHwu 340poB’A i 0ocBiTWM, 60 NOTPebyTb A0AaTKOBOI HaBYa/bHOI,
MeANYHOI 1 coLianbHOI NiATPMMKM 3 METOO MOKpPaLLEHHA 340P0B’A, PO3BUTKY,
HaBYaHHSA, 3arasibHOI AKOCTI XXUTTA Ta couiani3auii, TobTo paHHbOT KOMMEKCHOT
AOMNOMOTrU 3 HapoaKeHHA (canTt MOH YKpainn).
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