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SUMMARY

Ivaniuk Anna, Melnyk Inna, Antypin Yevhen. Psychological features of subjective
semantic fields of future teachers with different types of professional orientation.

The article presents the results of research of psychological features of subjective
semantic fields of concepts in students with different types of pedagogical orientation, which
is of scientific and practical interest. Theoretical analysis of scientific works is carried out, in
which various issues of motivation for the choice and entry of a teacher into professional
activity are covered. To achieve the goal of the study, adequate tools were selected: the
method of semantic differential Ch. Osgood, a questionnaire to determine the type of
personality of J. Holland. The subjective semantic fields of the concept-stimulus “teacher” in
the first-year students of pedagogical specialties by certain types of their professional
orientation are characterized. It is revealed that the psychological features of the semantic
fields of concepts related to pedagogical activity differ in students of pedagogical specialties
with different types of professional orientation. It is established that freshmen of social,
artistic and entrepreneurial types show positively colored associations with the stimulus
connected with pedagogical activity. In contrast to this group, students of other types of
professional orientation show reactions that indicate a neutral, and sometimes negative
attitude towards the chosen profession. It is determined that participants with social, artistic
and entrepreneurial types of professional orientation in comparison with students of
intellectual, realistic and conventional types are more inclined to evaluate the teacher as
active and strong. The obtained results of the research prove the prospects of using the
methods of free associations and semantic differential with the word-stimulus “teacher” in
the process of choosing a profession by a person. According to the reactions of students to
these stimuli, it is possible to indirectly diagnose the professional orientation of the student
and his positive (negative, neutral) attitude to the teaching profession. This can serve as a
basis for updating the content of training future teachers. Prospects for further research are
identified, which are to study the problem on a wider sample of respondents and to study the
specifics of gender differences in the responses of recipients to study the difference in
reactions to appropriate concept-stimulus of students of different pedagogical specialties.

Key words: semantic field, free associations, associative experiment, stimulus,
reaction, semantic differential, linguistic consciousness, professional orientation.
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THEORETICAL SUBSTANTIATION OF THE STRUCTURAL-FUNCTIONAL MODEL
OF FORMING FUTURE TEACHERS’ EARLY PROFESSIONAL IDENTITY BY MEANS
OF PROJECT-TRAINING TECHNOLOGIES

The article substantiates the structural-functional model of forming future teachers’
early professional identity by means of project-training technologies, including conceptual-
target, content-technological, result-prognostic units, is based on the specified psychological-
pedagogical conditions, is implemented through the characterized educational-scientific
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pedagogical project, containing the provisions indicated in the model and is aimed at the
formation of the future teacher’s professional identity in the system of professional-
pedagogical training for higher education applicants of the second year of study at the first
(bachelor’s) level of higher education.

Key words: structural-functional model, early professional identity, future teachers,
formation of early professional identity of future teachers, project-training technologies.

Introduction. Professional pedagogical activity is aimed at shaping future
generations, and therefore is one that determines the future of states, peoples,
the world community. The concept of a teacher’s professionalism includes not
only skills or proficiency, but also a person’s attitude to himself as a professional,
to professional activity as a form of self-realization, implementation of
professional values and traditions of the professional community. Professional
identity is understanding, awareness, acceptance by the individual of himself as a
carrier, subject, agent of change in society, a specialist and is a manifestation of
the development orientation to the ideal model of a professional, which a person
forms and aspires to.

Analysis of relevant research. The study is based on the conceptual
provisions of the legislative documents on education, in particular, the National
Strategy for Education Development in Ukraine until 2021 (2013), the Laws of
Ukraine “On Higher Education” (2014), “On Education” (2017), “On complete
general secondary education” (2020), Concept “New Ukrainian school” (2016),
“Concept of the pedagogical education development” (2018), Professional
standard by professions “Primary school teacher of the general secondary
education institution”, “Teacher of the general secondary education institution”,
“Primary Education Teacher (with a diploma of a junior specialist)” (2020), etc.,
which are the basis for the implementation of state educational policy, training of
highly qualified personnel capable of creativity, professional development.

The issues of forming professional identity of the students of pedagogical
higher education institutions were studied by M. Abdullaieva, N. Antonova,
H. Harbuzova, O. Yermolaieva, N. lvanova, M. Klishchevska, L. Romanyshyna, M.
Savchin, V. Safin, M. Sherman, L. Schneider and others. Scientists identify the
stages of professional identity (T. Berezina, O. Kochkurova), consider professional
identity of the teacher as an integrative phenomenon, which manifests cognitive,
motivational and value characteristics of the individual, providing orientation in
the world of professions, professional community and social environment.

In order to form early professional identity of future teachers (EPIFT)
there has aroused a need to develop a structural-functional model by means of
project-training technologies in the second year of study of the first
(bachelor’s) level of higher education in pedagogical higher education

269



[leparoriyni Hayku: Teopis, icTopis, iHHOBaui#Hi TexHoJorii, 2021, Ne 2 (106)

institutions, which reflects holistic process of pedagogical training in the system
of teachers professional training.

The aim of the article is to substantiate the structural-functional model
of forming future teachers’ early professional identity by means of project-
training technologies in the system of professional-pedagogical training of the
higher education applicants in the second year of study at the first (bachelor’s)
level of higher education.

The structural-functional model of forming early professional identity of
the future teachers (hereinafter the model) is defined as a generalized concept,
structure, content, conditions, technologies, conditions of functioning of the
process of positive, expected changes in the structure, content of EPIFT of
students of the first years of study at the first (bachelor’s) level of higher
education, which allows to theoretically investigate and predict the dynamics
of the studied phenomenon (Fig. 1).

The structural-functional model reveals the structure of the modeled
process and determines the features of its functioning, which reflects the
dynamics, determines the trends and effectiveness of practical activities.

Formation means to give something a certain shape, form; to produce in
someone certain qualities, character traits, etc.; to give something completeness,
certainty; to give existence to something; to create, giving some structure,
organization, form (Dictionary of the Ukrainian language, 1979, p. 624).

In the study formation of future teachers’ early professional identity we
consider as a purposeful process of creating in the first years of professional
training emotionally positive perception by the student of himself as a teacher,
his future pedagogical activity, awareness of belonging to a professional group,
building professional plans for achieving mastery and further effective self-
realization in pedagogical activity in the system of pedagogical professional
training of the pedagogical higher education institution.

The purpose of the model was to form EPIFT of students of the second
year of study of the first (bachelor’s) level of higher education by means of
project-training technologies in the system of professional pedagogical training.

The model was based on the following approaches: activity, systems,
competence, student-centered, project-based learning, experimental learning,
contextual, transcultural, existential.

Competence approach in education considers the educational
achievements of the educational process through the prism of the formation
and development of basic competences. Competence is defined by the Law of
Ukraine “On Higher Education” (2014) as an ability of a person to successfully
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CONCEPTUAL-TARGET UNIT

Aim: forming early Pl of future teachers by means of project-training technologies

A 4

Didactic approaches: activity, systems, competence, student-centered, project-based learning,
experimental learning, contextual, transcultural, existential

\ 4

Didactic principles: development in activity, consciousness and activity, personality autonomy, taking
into account individual features, connection of learning with life, culture correspondence; unity of
students’ scientific and educational, theoretical and practical training, professional orientation of the
educational process, professional immersion, ensuring a safe, reflective educational environment

Pedagogical conditions for EPIFT formation: 1) introduction of a system of purposeful formation of the future
teacher’s professional identity on the basis of development of his reflectivity, in the environment of corporate
pedagogical culture of the HEI and GSEI; 2) introduction of educational-scientific pedagogical project which
integrates study of educational discipline, organization of educational pedagogical practice and scientific
pedagogical course research into a single educational-scientific pedagogical project; 3) development and
implementation of educational-scientific pedagogical project as a joint project of school and university (higher
education applicants, teachers of higher education institutions, administration of general secondary education
institutions and teachers of general secondary education institutions); 4) involvement of training technologies in the
formation of pedagogical skills in the process of implementation of educational-scientific pedagogical project.

EDUCATIONAL-SCIENTIFIC PEDAGOGICAL PROJECT
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Fig. 1. Structural-functional model of the future teachers’ Pl formation by

means of project-training technologies
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socialize, learn, conduct professional activity, which arises on the basis of a
dynamic combination of knowledge, skills, ways of thinking, views, values and
other personal qualities (Law of Ukraine “On higher education”, 2014).

The criterion characteristic of competence is success of the future
teacher in professional activity. Competence approach in the model has
focused the process of formation by the higher education applicant of not only
knowledge, skills, abilities, but also actualized the need to form a professional
position of the future teacher, accept professional values, develop a reflective
position to his own image of a professional.

Student-centered learning is defined in paragraph 22 of the Law of
Ukraine “On Higher Education” (2014) as an approach to the organization of
the educational process, which provides: encouraging higher education
applicants to the role of autonomous and responsible subjects of the
educational process; creating an educational environment focused on
meeting the needs and interests of higher education applicants, in particular
providing opportunities for the formation of an individual educational
trajectory; building the educational process on the basis of mutual respect
and partnership between the participants of the educational process.
Therefore, the student-centered approach, first, has focused us on the
choice of technologies, forms, methods of the process of forming EPIFT that
provided for the individual nature of professional self-image, development
of reflectivity and emotionally positive perception by the students of
themselves as teachers. Secondly, it has directed the process of forming
EPIFT at gaining an active and autonomous professional position, positive
and intrinsic professional motivation of future teachers as indicators of the
criterion of motivational-activity component of EPIFT (according to the
criteria of autonomy of a professional position, readiness for self-realization
in teaching, which are defined in our study in the direction of the level of
formation of the achieved EPIFT.

Formation of the early professional identity of the future teacher within
our study is based on the integration of theoretical and practical training of
future teachers, strengthening practical orientation of learning. This problem,
according to scientists (A. Verbytskyi, A. Raitse, B. Takhokhov, O. Fedotova and
others), can be solved by using a contextual approach to the organization of
the educational process, which provides a natural connection between
theoretical knowledge and future professional activity.

The contextual approach in the model has projected the process of
formation to create subject and social (sociocultural) contexts of future
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professional activity in the forms of educational and cognitive activities, which
gave learning a personal meaning, generates interest in “assigning” the content of
professional education.

The project-based approach continues the provisions of the contextual
approach and has become central in the development of technology for the
formation of EPIFT — educational-scientific pedagogical project. Within the
framework of this approach, it became possible to form professional identity of
future teachers in simulated or real situations, which allowed to form pedagogical
skills and professional position. The concept of the project as a school and
university project, which is the basis of the study, provided immersion of students
in the professional environment, pedagogical activity, creative space, creating a
pedagogical product for specific groups of students, in collaboration with
professionals, development of project by students, school and university teachers.

The transcultural approach emphasized the need to take into account in
the process of forming early professional identity of future teachers of the fact
that identity is the unity of individual and social in the structure, which
involves, on the one hand, creating a supportive professional environment in
the molding process, on the other — analysis of mutual influences of the
students, experienced colleagues, study of pedagogical experience and
assimilation to professional positions of the specialists.

Existential approach. Reflecting on professional identity, V. Karikash
(Karikash, 2015, p. 71) notes that professional identity “is not what we possess
as professionals, but what we are as professionals in essence”. In this case, we
deal with existential issues of existence rather than with issues of competence:
“Energy comes only to those parts of the personality with which we identify
ourselves” (Freud, 2001).

The existential approach has determined wide involvement of reflective
practices in the process of forming EPIFT, exercises that allowed future
teachers to analyze their own pedagogical influence in the formation of
students’ personality, and the impact on the socio-cultural environment in
general, to expand the vision of the mission of the teaching profession.

Experiential learning. Since in the context of identity there is a gradual
incorporation of its new characteristics into the existing configuration, gains
importance learning, which is based on the students’ experience, values, beliefs.
Based on an important feature of identity, Kolb’s Experiential Learning Cycle (Kolb,
2015) became the basis for the construction of a research project and practical
classes in the course “Pedagogy”. Experiential Learning has the following stages
(Scott, Wurdinger, Carlson, 2010), which were adapted to the educational-
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scientific pedagogical project: Concrete Experience — students actively participate
and acquire new experiences; Reflective Observation — students reflect on their
own experiences, finding connections, inconsistencies or coincidences between
the experience and their previous knowledge; Conceptual Thinking/Abstract
Conceptualization — based on reflection, students generate new
understanding/ideas or change their existing conceptual ideas, draw conclusions
and make hypotheses; Active Experimentation — students plan and test their
conclusions/hypotheses, applying their knowledge to new experiences.

Concrete Experience
the learner actively

experiments with a concept

N\

Feeling ¥

e

/"___—_““x
Active Experimentation = g Reflective Ohservation\
. — . |
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\ Thinking |
— bstract Conceptualizatio! ‘/
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generalize a model of what is
experienced

Fig. 2. D. Kolb’s Experiential Learning Model

Considering the pedagogical principle as a system of initial theoretical
provisions and requirements for the project, organization and implementation of
a holistic educational process arising from its patterns and implemented in all
parts of the pedagogical system: goals, content, pedagogical technologies,
teachers and students (Verbytskyi, 2016) the didactic principles of the model
were outlined, which were based on these approaches, the implementation of
their provisions in practice is clarified. The following general didactic principles
were outlined: development in activity, consciousness and activity, autonomy of
the individual, taking into account individual features, connection of learning with
life, cultural correspondence; and didactic principles of learning in higher
education institutions: unity of scientific and educational, theoretical and practical
training of students, professional orientation of the educational process.

Student-centered learning at the intersection with the transcultural,
existential approach has outlined the principles of configuration of the educational
environment for the formation of early professional identity of the future teacher.
One of the principles was ensuring a safe environment. The study, the
manifestation of one’s identity involves disclosure of oneself, one’s personal
qualities, getting feedback, which is fully possible provided that the individual
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perceives the learning environment as supportive, friendly, interested in his
professional progress. Initiation and rules adopted by the participants of the
training sessions, describing the characteristics important for the participants
(confidentiality, activity (focus and ability to pause), self-expression, rule “here
and now”, the right to make mistakes, invaluable acceptance, time (punctuality,
thrift), the “stop” rule). The next principle was providing a reflective environment,
as a sense of identity develops and involves a systematic careful analysis of one’s
personal identity, manifestations, values, feelings in general and in the context of
professional activities, goals, future models, vision of present and future. The
essence of EPIFT embodies coexistence of the principles of social change and
social control, sociality and individuality. On the one hand, society determines the
individual’s identity, setting the rules and laws of its existence; on the other hand,
the individual puts his own environment in the sense of choosing goals, values,
needs. The above emphasizes the feasibility of implementing the principle of
professional immersion, which allows students to determine their own position in
the performance of professional actions.

The pedagogical conditions for EPIFT formation by means of project-
training technologies are: 1) introduction of a system of purposeful formation
of the future teacher’s professional identity on the basis of development of his
reflectivity, in the environment of corporate pedagogical culture of the higher
education institution and general secondary education institution; 2)
introduction of educational-scientific pedagogical project which integrates
study of educational discipline, organization of educational pedagogical
practice and scientific pedagogical course research into a single educational-
scientific pedagogical project; 3) development and implementation of
educational-scientific pedagogical project as a joint project of school and
university (higher education applicants, teachers of higher education
institutions, administration of general secondary education institutions and
teachers of general secondary education institutions); 4)involvement of
training technologies in the formation of pedagogical skills in the process of
implementation of educational-scientific pedagogical project.

Educational-scientific pedagogical project is a pedagogical technology
that creates an environment for the EPIFT formation, based on the integration
of academic discipline, educational pedagogical practice and pedagogical
research by future teachers, united by a relevant educational topic, based on
the project as a joint school and university project (higher education applicants,
teachers of higher education institutions, administration of general secondary
education institutions and teachers of general secondary education
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institutions). The educational-scientific pedagogical project contained five

stages (Table 1).

Table 1

Stages of educational-scientific pedagogical project implementation

Ne | Educational-scientific tasks

\ Project products

Stage 1 Preparation

1. | Formation of creative groups

Creative groups, project self-government

2. | Choice of the area of students’ research

Individual and group research topics

3. | Development of diagnostic techniques

Questionnaires in selected areas

Stage 2 Research

Pilot testing of diagnostic techniques

Practical recommendations for improving the
guestionnaires

5. | Expert evaluation of diagnostic techniques
by school psychologists

Expert recommendations for improving the
guestionnaires

Printing questionnaires

Questionnaires

Conducting a survey

Survey results

Analysis of research results

Generalization by classes and by class parallels

Lo INID

Identifying topics for working with students
based on research results

Upbringing topics for working with students

Stage 3 Modeling

10. Development of a system of upbringing

activities at school

Approbation of materials in the student
collective

Formation of pedagogical skills

Methodological developments of school
activities (e.g.: “School page on Instagram”,
“School newspaper Faceschool”, school mail
“Mail of good SMS”, Open microphone for
students “Being media literate is ...”; class

activities “Media literate writer | and you”)

Stage 4 On-the-job training

11.| Carrying out of the system of upbringing
molding activities

Development of media literacy of schoolchildren

Stage 5 Summarizing and publishing

12.| Writing scientific articles and

methodological materials

Student articles, student monograph on the
results of the project

13.
Printing a collection of methodological
developments and a student monograph

Collection of methodological materials on the
results of the project, educational package for
teachers (textbook on conducting an upbringing
week for primary school pupils)

Planning of the educational-scientific pedagogical project takes place
before the beginning of the academic year at school and university. Under such
conditions, beginning the academic year and the study of the discipline
“Pedagogy”, students have time to realize the importance of their future
research, upbringing work for schoolchildren, to prepare for the tasks of
practice, to test in the academic audience fragments of upbringing activities. In
cooperation with the head of the practice, the deputy head for upbringing
work and the deputy head of the school, the topics of the upbringing week, the
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content of the upbringing work, the area of the student’s psychological-
pedagogical research are determined.

Conclusions and prospects for further research. Thus, the article
substantiates the structural-functional model of forming future teachers’ early
professional identity by means of project-training technologies, which includes
conceptual-target, content-technological, result-prognostic units, is based on the
specified psychological-pedagogical conditions, is realized through educational-
scientific pedagogical project, which contains the provisions defined in the model
and is aimed at forming the future teacher’s professional identity in the system of
professional-pedagogical training of the higher education applicants of the second
year of study at the first (bachelor’s) level of higher education.

The results of the experimental study of the level of future teachers’
early professional identity formation by means of project-training technologies
deserve further study.
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PE3IOME

KoBaneHko HatanbA. Teopetnyeckoe 06OCHOBAHWE CTPYKTYPHO-PYHKLMOHANBHOM
moaenn GopmupoBaHMA paHHen NPodeccCUOoHaNbHOM WAEHTUYHOCTM OyAyWMX yuyutenen
CpeAcTBaMM NPOEKTHO-TPEHNHTOBbIX TEXHONOTUNA.

B cmamse o6ocHO8aHA CcMPYKMYpPHO-PYHKUUOHAAbHAA MOOenb (OopMUpPOBAHUA
paHHel npogeccuoHanbHolU udeHmuyHocmu 6yoyuwiux yyumeneli cpedcmseamu MpPoeKmHo-
MPEHUH208bIX MexXHOs02ull, BK/AKYAA KOHUenmyasnbHo-yesesol, codepramesibHo-
mexHonozuveckul,  pe3ynbmamueHo-npoeHocmuveckuli  670KU, OCHOBbleaemMcA  Ha
8bl0es1IeHHbIX Mcuxo1020-neda202u4ecKux ycnosusx, peanusyemcsa yepes
0XapaKmepu308aHHbIU  y4ebHO-Hay4HbIl  nedazoauyeckuli  npoekm,  codepxcawjuli
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YKG3aHHble 8 MoOesU M0A0XeHUA U HanpasaeH HA (opmuposaHue npogeccuoHanbHol
udeHmu4yHocmu 6ydywezo y4yumens 8 cucmeme npogeccuoHanbHo-nedazoaudecKol
nodzomosku  couckamesneli 06paszosaHus emopozo e200a  o0byyeHusa  nepso2o
(6akanaspckozo) yposHA 8bicuie20 06pa308aHUS.

Knroueeoie cnoea: cmpykmypHo-yHKUUOHAIbHAS MOO€sIb, PAHHASA NpogheccuoHas1bHAsA
uoeHmu4yHocme, b6yOywue y4umesns, GopmuposaHue  paHHell  npogheccuoHas1bHOU
uoeHmu4Hocmu 6yoyuux yyumernel, MPOEKMHO-MPEHUH208blE MEXHO102UU.

AHOTALIA

KoBaneHKo Harania. TeopeTuyHe OOFPYHTYBAHHA CTPYKTYPHO-OYHKUiOHANbHOT
mozeni GopmyBaHHA pPaHHbOI NpPodeciHOi iAeHTUYHOCTI MalbyTHIX yduTenis 3acobamm
MPOEKTHO-TPEHIHFOBUX TEXHONOTIN.

Y cmammi o06rpyHmosaHo cmpyKmypHO-yHKUiOHAAbHY Mooenb GopMy8aHHA
PAaHHLOI  npogeciliHoi ideHmuyHocmi malibymHix y4yumesnie 3acobamu MPOEKMHO-
MpeHiH208UX  MeXHOoAOoRIl, WO  BKAYAE  KOHUenmyasnabHo-yinbosul,  3micmoso-
mexHos02iYHUl, pe3yabmamueHO-npo2HoCMuYHuUl 670KU, FPYHMYEMbCA HA 8UOKPEMAEHUX
MCUX0/1020-1e0a202i4YHUX YMOBAX, PeasizyemosCA 4Yepe3 CXapaKmepu3osaHUli HA84YasbHO-
Haykosuli nedazozivyHuUli nNpPoeKm, AKUl eMillye O03Ha4yeHi 8 Modesni MNOoMAOHEeHHA ma
cnpAamosaHull Ha ¢opmysaHHAa npogeciliHoi ideHmu4yHocmi malibymHbo20 84yumesnsa 8
cucmemi npogpeciliHo-nedazoziyHoi nidcomosKu 3006ysayie oc8imu 0py2020 POKY HABYAHHA
nepwozo (6axkanaspcbKo2o) pieHA euwoi ocsimu. Ap2yMeHmMOB8AHO, WO CMPYKMYypPHO-
DYHKUiOHAnbHA MoOesnb (hOPMYyBAHHA PAHHLOI npogheciliHoi ideHmuyHocmi malbymHix
yuyumesnis 3acobamu MNpPOEKMHO-MPEHIH208UX MexHoa02ill eu3Hayae ocobsausocmi (ioeo
DYHKUIOHYBAHHSA, WO 8i00bpaxae OUHAMIKY, 8U3HAYAE MeHOeHUii, pe3ynbmamueHicmeo
npPaKmMu4Hoi difineHocmi. Y 00cnioxceHHi hopmysaHHA PaHHLOI npogheciliHoi ideHmu4yHocmi
mMalibymHix yyumenis po32aaHymo fK yinecnpamosaHull npouec cmeopeHHs 8 nepuii poxku
npogeciliHo2zo HABYAHHA eMOyiliHO-Mo3uMmueHo20 cripuliHamms 30o06ysayem ocsimu cebe
AK yyumens, malibymHeoi nedazoziyHoi 0ifanbHOCMI, yc8i0OMAEHHA 8/1ACHOI HasneXHOCcmi 00
npogeciliHoi epynu, nobydosu npogeciliHux naaHie 3a078 GKMUBHO20 ONAHYBAHHSA
npogeciecro ma nodanvwioi echeKkmusHoi camopeanizauii 8 nedazozivyHili disnbHocMi 8
cucmemi nedazoziyHoi npogecitiHoi nideomosku nedazo2iyHo20 3aKAady euwoi ocsimu.
3’acoeaHo, wjo mema modeni noaseac y gopmysaHHi PIIMY cmyodeHmie Opyz2o2o poKy
HOBYAHHA nepwoz20 (6akanaspcbKo2o) pieHA euwoi oceimu 3acobamu MPOEKMHO-
mpeHiHeo8ux  mexHonoeili 'y cucmemi  npogeciliHo  nedazo2i4HOi  Ni020MOBKU.
KoHcmamosaHo, wo modesnb rpyHmyeanaca Ha makux nioxooax: diansbHicHUl, cucmemHud,
KomnemeHmHicHull, —cmyoeHmouyeHmposaHull, —MPOEKMHO OpiEHMOB8AHEe  HABYAHHSA,
eKcriepumeHmasbHe HA84YAHHA, KOHMeKCMHUl, MPAaHCKyAbmypansHull, ek3ecmeHyiliHud.

Knawouosi cnoea: cmpyKmypHoO-hyHKUiOHAAbHA Mo0enb, pPaHHA npogeciliHa
ideHmuy4Hicmoe, malibymHi e4yumesi, (hopmMy8aHHA PAHHLOI npogeciliHoi ideHmu4yHocmi
malibymHix yyumernis, NPOEKMHO-MpPeEHiH208i MexHOooaii.
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