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DEFINITIVE CHARACTERISTICS OF THE PROBLEM OF TRAINING FUTURE
EDUCATORS OF PRESCHOOL EDUCATION INSTITUTIONS TO
PROFESSIONAL ACTIVITIES

The article analyzes the key concepts of the problem of training future educators of
preschool education institutions. The views of modern scientists and dictionary data are
summarized and the essence of the categories that make up the terminological field of the
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study is revealed — “training”, “readiness”, “professional training”, “professional training of
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future educators”, “readiness of future educators to professional activities”. The analysis of
approaches to the essence of the specified categories allowed us to interpret “readiness of
future educators for professional activity” as a complex integrated quality that combines
motivational and value orientation to pedagogical work, the appropriate level of theoretical
knowledge, practical skills and abilities, as well as personal qualities necessary for effective
interaction with preschool children. It has been established that the issue of professional
development of preschool education specialists is considered by scientists in research within
the framework of various aspects, which are systematized according to the main directions:
competence-based, functional-practical, industry-specific.

Key words: training, readiness, professional training, professional training of
future educators of preschool education institutions, readiness of future educators for
professional activity.

Introduction. The modern transformation of the educational space
requires qualitatively new approaches to the training of future educators of
preschool education institutions. The focus is not only on professional
competence, but also on personal readiness to perform complex
educational functions in the context of changes and growing social
demands. The variety of approaches to interpreting the concept of “training
of future educators of preschool education institutions”, the blurring of
definitive boundaries and the lack of systematicity in reflecting its structural
and content characteristics actualize the need to clarify the terminological
basis of the study. It is the definitive characteristic of the problem that is a
necessary methodological step for building a holistic understanding of the
specifics, goals, objectives and components of the process of training future
educators in modern conditions.

Analysis of recent publications indicates a steady interest of
domestic researchers in the problem of training for professional activity.
This issue was reflected in the scientific research of O.Abdullina,
A. Aleksiuk, Ya. Boliubash, O. Boichenko, V.Bondar, B. Hershunskyi,
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S. Honcharenko, K. Durai-Novakova, V. Yevdokymov, M. Yevtukh, I. Ziaziun,
L. Kondrashova, O. Mishchenko, T. Sadova, V. Slastionin, V. Shcherbyna and
others. Various aspects of professional training of future educators of
preschool education institutions are revealed in scientific investigations of
such researchers as V. Atorina, H. Bielienka, O. Bobyrieva, |I. Davydchenko,
M. Demchenko, I. Dychkivska, A. Dmytrenko, O. Domaniuk, T. Zharovtseva,
L. Kidina, A. Lazarenko, N.Myskova, V. Nesterenko, R. Savchenko,
T. Telychko, I. Tymofieieva, N. Trofaila, A. Tsypliuk and others. Despite the
considerable number of studies, we find it appropriate to specify the
essence of the main concepts that make up the conceptual and categorical
apparatus of pedagogical research.

The aim of the article is to carry out a definitive characterization of
the problem of training future educators of preschool education
institutions, outlining its conceptual field and essential guidelines.

Research methods. The validity of the results obtained is confirmed
using the following theoretical methods: analysis of psychological,
pedagogical and methodological literature related to the research problem,
systematization, generalization, structural and functional analysis.

Research results. The key to the successful development of children
at the stage of preschool childhood is high-quality professional training of
future educators of preschool education institutions, which involves
formation of theoretical knowledge and practical skills necessary for
effective activity in the conditions of the modern educational space. To
understand the features of the professional training of future educators of
preschool education institutions in modern conditions, we consider it
appropriate to analyze the key concepts of the study. In this context, special
attention is paid to the interpretation of such categories as “training”,
“professional training”, “professional training of future educators”,
“readiness”, “readiness of future educators for professional activity”.

The study focuses on the characteristics of the concept of “training”
as a key category of our research. Relying on dictionary data allows us to
distinguish the following definitions: the process of accumulation and
development of knowledge, skills, abilities, guidelines and other personal
qualities necessary for the successful and responsible performance of
professional functions (Pobirchenko, Syniavskyi, Serhieienkova, 2007, p.
140); the stock of knowledge, skills, experience acquired in the process of
training, practical activity (Busel, 2005, p. 767).
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As a result of scientific research, it was possible to outline the most
commonly used approaches to interpreting the essence of the concept of
“training” proposed by modern researchers. Thus, according to the
interpretation of O.Pekhota and N. Prasol, “training” is a purposeful
activity or a set of actions aimed at ensuring the readiness of someone or
something to perform certain tasks or participate in a specific process,
which involves implementation of a set of organizational, educational and
training measures necessary to achieve the set goal (Pehota, Prasol, 2015,
p. 349). The scientist T. Sadova notes that the term “training” can have two
main aspects: firstly, as a process or activity that includes a series of actions
aimed at achieving a certain goal, and, secondly, as the result of these
actions, which is manifested in the achieved readiness of a person or system
to perform specific tasks (Sadova, 2009, p. 330). Within the framework of
our study, it is appropriate to turn to the approach of O. Boichenko, who
interprets the concept of “training” in the framework of pedagogical
science as a purposeful process of forming and developing professional
knowledge, skills, abilities and personal qualities that ensure the effective
implementation of future pedagogical activities (Boichenko, 2014).

Summarizing the views of modern scientists and dictionary data, we
can conclude that the concept of “training” is a multifaceted and
multidimensional process that encompasses both the acquisition and
improvement of knowledge, skills and abilities, and the development of
personal qualities necessary for the effective implementation of
professional pedagogical tasks.

The analysis of the pedagogical literature showed that the concept of
“training” is usually not used in isolation but is part of the broader concept of
“professional training”. One of the most comprehensive definitions of this
concept is provided by T. Tanko, according to which this content construct is
interpreted as a system of organizational and pedagogical measures that
contribute to the formation of a professional orientation in an individual and
development of the necessary knowledge, skills, abilities and readiness for
professional activity (Tanko, 2004, p. 16). Researcher T. Lisovska suggests
characterizing the phenomenon as a special process aimed at the purposeful
transfer of knowledge, skills, abilities and value orientations to an individual,
the acquisition of which ensures his readiness to carry out a certain
professional activity (Lisovska, 2016, p. 104). The approach of Yu. Zubtsova,
who interprets the concept of “professional training of a teacher” as a system
of organizational and pedagogical measures implemented in a higher
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education institution with the aim of forming general and special
(professional) competences necessary to ensure the readiness of an individual
to perform professional functions (Zubtsova, 2021, p. 214), is noteworthy.

Based on the analysis of the above scientific approaches, within the
framework of the study, the concept of “professional training” is
interpreted as a holistic and purposeful process that ensures formation of
a system of knowledge, skills, abilities, value orientations and professionally
significant qualities in an individual necessary for the effective
implementation of professional activities.

Given that the central figure of our scientific exploration is the future
educator, it would be appropriate to turn to the vectors of research on his
professional training in the domestic scientific discourse. The issue of
professional development of preschool education specialists is considered
by scientists in research within various aspects, which can be systematized
by main directions.

The competence direction, which focuses on the formation of
professional competence of future educators in the context of the modern
model of degree education, is revealed in the research of scientists:
V. Atorina (2021), H. Bielienka (2012), O. Bobyreva (2023), I. Davydchenko
(2018), M. Demchenko (2020), A. Dmytrenko (2021), L. Kidina (2012),
R. Savchenko (2014), T. Telychko (2021), I. Tymofieieva (2017) and others.

Functional-practical direction covers research related to preparation
for the implementation of individual professional functions, in particular, to
the formation of primary ideas about the natural environment (O. Hrab,
2025); economic education of children (N.Hrama, 2003); innovative
pedagogical activity (I. Dychkivska, 2018); formation of goodwill in children
of senior preschool age (O.Domaniuk, 2019); interaction with
disadvantaged families (T.Zharovtseva, 2006); formation of digital
competence in children of senior preschool age (A.Lazarenko, 2024);
formation of skills focused on sustainable development in senior
preschoolers (N. Myskova, 2018); formation of healthy lifestyle skills in
children (V. Nesterenko, 2003); socialization of children (N. Saiko, 2004);
education of environmentally motivated behavior (I. Trubnyk, 2009);
creation of a health-preserving environment (A. Tsypliuk, 2017), etc.

A specialized area relates to training within the framework of
individual educational areas of preschool education: basics of preschool
children’s computer literacy (S. Diachenko, 2009); scientific and research
activities of children (Yu.Zubtsova, 2021); design of the educational
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environment of a preschool education institution (O. Koshil, 2021); speech
and communicative activities (l. Lutsenko, 2013); formation of
mathematical competence in different age groups (I. Pidlypniak, 2014);
constructive activities (O. Popovych, 2017); musical-pedagogical training
(T. Tanko, 2004); emotional development of preschoolers (N. Trofaila,
2019); patriotic education (T. Filimonova, 2019); use of poetic works in the
process of artistic and speech activity (O. Shvets, 2018) and others.

The presented systematization demonstrates the multifaceted
nature of scientific approaches to the study of future educators’ training in
the context of modern challenges of preschool education.

Based on the conducted content analysis of the research, the most
widely used interpretations of the phenomenon of “professional training of
future educators” in the Ukrainian scientific space were identified:

—“a holistic educational process aimed at forming the ability of future
educators to acquire knowledge, professional skills, professional thinking,
and development of personal qualities that will stimulate self-development
and self-improvement in further professional activity” (Prokopenko,
Mkrtichian, 2019, p. 148);

— “a purposeful process within the framework of the general
professional and pedagogical training of future educators in higher
education institutions, aimed at forming theoretical and methodological
knowledge and skills necessary for effective interaction with preschool
children in order to develop their emotional sphere and prevent emotional
distress” (Trofaila, 2019, p. 91);

— “a holistic complex of structural elements that are interconnected,
interact with each other and form a holistic unity” (Bielienka, 2011, p. 286);

—“a multifactorial, specially organized educational process, the result
of which is an individual’s readiness to effectively carry out professional
activities in the field of preschool education based on a set of certain
competences, knowledge, skills, and abilities (Koshil, 2021, p. 34).

Taking into account the scientific approaches presented above to the
formulation of “professional training of future educators” and the specifics
of their future professional activities, within the framework of this study,
the specified content construct will be interpreted as a holistic, specially
organized and systematically directed educational process in a higher
education institution, which ensures formation of a complex of theoretical
knowledge, professional and methodological skills, professional
competences, personal qualities and value orientations in future specialists

17



[legaroriuHi Hayku: Teopis, icTopis, iHHoBauikHi TexHooril, 2025, N2 3 (143)

necessary for the effective implementation of pedagogical activities in the
conditions of modern preschool education.

The consideration of the dissertation research (l. Dychkivska, 2018;
0. Domaniuk, 2019; O. Koshil, 2021; N. Trofaila, 2019; T. Filimonova, 2019
and others) allowed us to establish that the key result of professional
training is readiness. Various aspects of this phenomenon are reflected in
reference and scientific sources.

Thus, in the “Big Explanatory Dictionary of the Modern Ukrainian
Language” this concept is defined as “the state of readiness and desire to
do something” (Busel, 2005, p.257), which emphasizes not only the
potential for action, but also internal motivation. At the same time, the
Encyclopedia of Education notes that readiness is “a special mental state
that encompasses mobilization of a person’s psychological and
psychophysiological resources and is aimed at the successful
implementation of a certain activity” (Kremen, 2008, p. 136).

In scientific-psychological discourse, the concept of “readiness” is
interpreted as a holistic psychophysiological state of a subject that precedes
activity and ensures its effectiveness. In particular, M. Variia states that
readiness is “a state of mobilization of psychophysiological systems that
occurs before the implementation of a certain activity” (Variia, 2009, p. 991).
The compilers of the “Psychological Dictionary” N. Pobirchenko, V. Syniavskyi,
O. Serhieienkova define this phenomenon as “an instruction focused on
performing a certain action, which assumes the presence of appropriate
knowledge, skills, abilities, as well as the ability to counteract difficulties that
may arise during its implementation, and to give the activity a personal
meaning” (Pobirchenko, Syniavskyi, Serhieienkova, 2007, p. 140).

Particular attention deserves the statement that readiness is one of the
determining conditions for the successful implementation of any type of
activity, and in the professional and pedagogical context its importance
increases due to the complexity and multidimensionality of the educational
process. Therefore, in the scientific and pedagogical environment we find a
variety of approaches to defining this phenomenon. In particular, researcher
L. Rybalko considers readiness as an integrative personal characteristic that
encompasses changes in thinking, self-awareness and intellectual and
psychophysiological qualities that contribute to productive pedagogical
activity (Rybalko, 2008, p.9). In L.Kondrashova’s interpretation, this
phenomenon appears as a combination of moral and psychological
components, including professional and moral beliefs, emotional stability,
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optimism, self-control, work capacity and the need for self-education, which
ensures the effective implementation of the pedagogical function
(Kondrashova, 2006, p. 54). In her study, scientist T. Hurkova interprets the
above definition as “a holistic system and a result of the pedagogical process”
(Hurkova, 2020, p. 325). Taking into account the definitions given, we will
outline readiness as an integrated personal characteristic that reflects the
state of mobilization of knowledge, skills, psychophysiological resources,
motivational attitude and value orientations of the applicant, which ensures
the ability to effectively, consciously and responsibly perform certain
activities, in particular professional-pedagogical, in accordance with the
requirements of the modern educational environment.

Sharing the scientific position of I. Dychkivska, it is worth noting that
the researcher considers professional readiness as a natural result of
purposeful special training, processes of self-determination, obtaining
education and self-education, upbringing and self-upbringing. In this
context, the concept of “professional readiness” is interpreted by her as a
mental, active-acting state of a person, which appears as a complex
gualitative characteristic and a system of integrated properties, which
performs a regulatory function in professional activity and ensures its
effectiveness  (Dychkivska, 2004, pp.276-277). We also share
L. Sushchenko’s opinion that professional training is an integral part of
professional education, since it is it that ensures formation of
professionalism in the education applicant, which, in turn, is the key to his
competitiveness in the modern labor market (Sushchenko, 2003, p. 28).

The conducted analysis allows us to consider training as a mechanism
for forming readiness for professional activity, and readiness as its final
result and an integral indicator of quality. A similar position is held by
T. Zharovtseva, who defines readiness both as a goal and as a result of
professional training (Zharovtseva, 2006, p. 13).

Based on the views presented above, we define “readiness of future
educators for professional activity” as a complex integrated quality that
combines motivational and value orientation towards pedagogical work, an
appropriate level of theoretical knowledge, practical skills and abilities, as
well as personal qualities necessary for the effective interaction with
preschool children. Such readiness ensures the ability of future specialists
to comprehensively implement professional functions, adapt to changes in
the social and educational environment, and use innovative approaches in
the educational process of preschool children.
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Conclusions. Therefore, implementation of a definitive
characterization of the future preschool educators’ training made it
possible to form a holistic view of the thesaurus of the study, to outline its
conceptual field and essential guidelines.
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AHOTAUIA

ByteHKo Bita. [lediHiTMBHa xapaKTepucTnka npobaemm niarotoBKM MambyTHIX
BUXOBaTeNiB 3aKNa/iB AOLWKiNbHOI OCBITU A0 NpodecinHOT AiaNbHOCTI.

Y cmammi npoaHanizo8aHo KaAw4osi MoHAMms npobsaemu nid2comosxku malibymHix
suxosamesie 3aKkna0ie OOWKIiAbHOI 0c8imu. Y3a2asbHEeHo Mo2aa0u Cy4acHuUx 84eHux ma
C/I08HUKOBI 0aHi Ui pO3KpUMOo cymHicmo Kameaopili, Wo CKAadaromes mepmiHosoziyHe rnose
00CnidHeHHA — «Mi020MOBKa», «20MOoBHICMb», «npogeciliHa nid2comosKa», «npogeciliHa
nicecomoska malibymHix suxoseamesie», «20MoBHICMb MalibymHix euxosamesie 00
npogecitiHoi  disnbHocmi». 30ilicHeHuli aHaniz nidxodie 00 cymHocmi 3a3HA4YeHux
Kameeopili 00380aU8 mMpakmysamu «20mosHicme MalibymHix euxoeamenie 00
npogeciliHoi QifgnbHOCMI» AK CKAAOHE iHmMezposaHe ymeOopeHHs, WO MoeOHYe 8 cobi
MOMUBAUIlIHO-UIHHICHY HaAawmoeaHicme Ha nedaz2oeiyHy npauro, HanexHul pieeHb
meopemuyHUX 3HAHb, MPAKMUYHUX YMIiHb | HABUYOK, O MAKOX#C ocobucmicHi sKocmi,
HeobxiOHi 0n5 eghekmusHoi 83aemo0lii 3 dimbMu OOWKIiNbHO20 8iKYy. BcmaHosneHo, wo
nUMAaHHA npogheciliHo2o cmaHosneHHA gaxisyie OOWKiNbHOI oc8imu po321A0aembCa
B8YEHUMU 8 OOC/IOHEHHAX 8 MEXAX PI3HOMAHIMHUX acrekmis, AKi cCuCMmemamu308aHO 30
OCHOBHUMU HANpaAMamu: KOMIemeHmMHICHUM, QyHKUiOHAbHO-MPAKMUYHUM, 2asy3e80-
crneyianizosaHum.

Knwuyosi cnoea: nidcomoska, 2o0mosHicme, npogpeciliHa nid2zomoska,
npogpecilina nideomoska malibymHix suxosamesnis 3aKknadie OOWKinbHOI oceimu,
20mosHicme malibymHix suxosamesie 00 rnpogeciliHoi dianbHocMi.
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MOAENI TA TEXHONOTIT FPYNOBOI B3AEMOA|IT Y NPODECINHIN
NiAroToBLI MAUBYTHIX BUNTENIB MOYATKOBUX KNACIB

Y cmammi po3kpumo akmyaneHicme ma nedazo2ivyHull nomeHyian moodenel
epynoeoi 83aemodii y npodghecilinili nidecomosyi malibymHix yyumersnisa no4amKosux
Knacis. 30ilicHeHO aHani3 KoonepamueHuUx i KonabopamusHux nioxodie 0o opaaHizayii
HABYAHHA, 06rpyHMOBAHO 2i6PUOHY M0oOesb CMPYKMypPOBAHOI iIHMepaKmMuUBHOI NeKyii 8
ymosax OucmaHyiliHo20 HaBYAHHA. BusHaveHo ii nepesaau 014 hopMy8aHHA haxosux i
CoyianbHO-KOMYHIKAMUBHUX KomnemeHmHocmeli cmydeHmig. BUOKpemsaeHO HU3KYy
¢hakmopis, wo enausaroMs Ha eghekmusHicme 2pynosoi 83aemodii, ma OKpecseHOo
HanpAamu 800CKOHAEHHA 0c8imHboi modesni. Mamepian 6yde KOpUCHUM 8UKAA0aYam
nedageo2ivyHuUX 3aK1a0ie 8UWOI 0C8IMU, HAYKOBUAM, PO3POOHUKAM OCBIMHIX Npo2pam.
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