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and writing essays. The results of primary and secondary measurement of criteria and
indicators of education of social values in future teachers of preschool education are given.
According to the results of the control stage of the experiment, a conclusion was made about
the effectiveness of the developed model of the system of education of social values in future
teachers of preschool education. The results of the control phase of the experiment showed a
significant increase in the respondents of the experimental group, who had a high level of
education of social values by all criteria and indicators, compared with students of the
control group. The conclusion about efficiency of the developed model of the system is made.
The prospect of further research lies in the effectiveness of the proposed model for the
education of social values in children.

Key words: model, system, control group, experimental group, qualimetric model,
criteria, indicators, levels, efficiency.
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IMPLEMENTATION OF HUMANE PEDAGOGY IDEAS IN
LEBEDYN PEDAGOGICAL SCHOOL NAMED AFTER A. S. MAKARENKO
UNDER L. KIRDISHCHEVA LEADERSHIP

The publication is devoted to the implementation of the ideas of humane pedagogy in the
Lebedyn pedagogical school named after A.S. Makarenko under the leadership of L. Kirdishcheva.
A review of recent studies of the problem of humanization is made. The historical origins of the
phenomenon of humanism are outlined. The thesis of Sh. Amonashvili, the President of the
International Center for Humane Pedagogy on the principles of implementation of humane
pedagogy is presented. Peculiarities of practical use of ideas of humane pedagogy in the
educational process of Lebedyn Pedagogical School are revealed.
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Introduction.The dominant characteristic of modern life is that it is
subject to unprecedented rapid change. As a result, education institutions
cannot limit themselves to broadcasting the established objects content,
techniques and values, as they will soon become useless or even hinder the full
realization of the student’s personality. Education institutions should promote
the formation of students’ flexibility, openness to the new, the ability to adapt
and courage in the face of the unexpected. These qualities are likely to
continue to be important throughout everyone’s life, while specific skills and
knowledge are rapidly becoming obsolete. Therefore, the educational space of
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the XXI century is aimed at forming a new type of person, ready to live in the
information society, solve unusual situations, respond to the rapid
development process, fluent in interactive methods, forms and tools aimed at
achieving results. Accordingly, the XXI century education is human-centered
and sees traditional human vectors as its development basis.

Analysis of relevant research. According to classical pedagogy, it is
determined that the general theoretical positions, features of functioning and
structure of pedagogical systems of humane pedagogy were studied by
H. Alexandrov, K. Bakhanov, V. Bespalko, N. Kuzmina, L. Novykova and others.
M. Bohuslavskyi, B. Kvasha, V. Kuz, M. Mukhin, V. Ryndak, A. Rosenberg, and
O. Sukhomlynska devoted their works to the components analysis of the
traditional pedagogical system and to the stages selection of its formation and
development. Humane pedagogy is based on ideas developed by representatives
of humanistic psychology, such as K. Rogers, A. Maslow, G. Allport, as well as on
the ideas of E. Fromm, K. Horney. Indicative is E. Fromm’s opinion, who noted that
many philosophers — from S. Kierkegaard and K. Marx to W. James, A. Bergson
and Teilhard de Chardin — believe that man creates himself, that man — the
creator of his own stories. In the presented study it is focused on the development
of the humane pedagogy doctrine, at the origins of which the names of
A. Makarenko (1888-1939), V. Sukhomlynsky (1918-1970), Sh. Amonashvili (born
in 1931), L. Kirdishcheva (1955-2017) and others should be mentioned.

The purpose of the article is to analyze the peculiarities of humane
pedagogy ideas implementation in Lebedyn Pedagogical School.

Research methods. In the process of research development a set of general
scientific methods was used: analysis, synthesis, systematization, generalization,
classification, which provided the opportunity to generalize leading ideas and
scientific approaches to the humane pedagogy ideas implementation, which form
the theoretical and methodological basis of the problem.

Results. The beginnings of the humanism roots ideas back to the
Renaissance, which became a time of bright human personalities, because the
artists’ interests of that time were not restricted by single field. Among the
prominent representatives of that period was the writer Francois Rabelais, who
was both a bachelor of medicine and a practitioner. The great church reformer,
Martin Luther, translated the Bible into German, created modern German prose,
and composed a chorale that became the anthem of the German Reformation.
Michelangelo was not only a sculptor, painter and architect (such a combination is
quite natural for the Renaissance), but also a great poet. The name of Leonardo da
Vinci became synonymous with the universality of human genius. So, when it is

126



[leparoriyHi Hayku: Teopis, icTopis, iHHOBaliiHI TexHosorii, 2020, Ne 10 (104)

spoken about humanistic ideals, it is meant, among other things, the
comprehensive development of the individual and his openness to the new.

The term “humanism”, is widely used in the XIX century, came from the
Latin humanitas — humanity. During Renaissance, humanists were scientists
who were engaged not in theology but in the secular sciences, and in general
all cultural figures who embodied new ideas. The central idea of the humanistic
worldview is the idea of man as the highest nature creation. Humanism (Latin
Humanitas — «humanity», humanus — «human», homo — «man») — is a
philosophical and ethical position that attaches special importance to the value
of people and assistance to people (both individuals and groups), and in
general prefers critical thinking and evidence (rational and empirical) over
dogma or superstition acceptance (Goncharenko, 1997).

According to E. Fromm, the humanistic dialectic founder, humanism is a
philosophy that understands man as the highest value on earth, it is natural
that the teacher cannot use the student as a subordination or manipulation
means, and the authoritarian type of teacher is impossible in humanistic
approaches to pedagogy (Fromm, 2006).

According to the idea of humanization, man is not seen as a being who
fulfills and confirms certain psychological patterns, but as a creative person
who is able not only to implement but also to violate these patterns, develop
them and create new ones.

Humanism of the XIX-XX centuries has several incarnations and
directions. One of the vectors is related to the existentialism philosophy, which
recognizes the individuality, uniqueness of each individual human being, each
individual. The most prominent representatives are J. P. Sartre, K. Jaspers,
A. Camus, and W. Frankl. In this direction humanistic essence is primarily aimed
at addressing the problem of the life meaning.

In modern psychological and pedagogical science, the humanistic
approach is seen primarily as the destruction of authoritarian methods in
pedagogical activities and a subjective approach to the individual. The
humanization of teacher education is always associated with socio-cultural
changes in society. At each historical stage, new requirements are made to the
teacher’s personality and training. Features of the humanistic approach are
revealed in the concepts of education and training developed by DeCarvallo,
Cage, Berliner and other modern scientists (Gage & Berliner, 1997, p. 31).

O. Kozlova notes that the humanistic approach is not reduced to the
formation of some normative knowledge in students, its essence — in the
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mechanisms of self-learning and self-education, taking into account the maximum
inclusion of individual characteristics of each student (Kozlova, 1998, p. 10).

In defining the concept of “humane pedagogy” we turn to the views of
Sh. Amonashvili President of the International Center for Humane Pedagogy,
Academician RAO, who determines that the soul of humane pedagogy has its
ancient origins in the philosophical teachings of prominent scientists of East
and West, but it matured in the teachings of Jesus Christ, where he moved for a
long, perhaps eternal life in thought, activities and views of classical pedagogy.

Classical pedagogy, according to Sh. Amonashvili, has one worthy
property: it does not impose itself on anyone, it only offers itself to the whole
world of education and waits for the moment of truth — who and when will
understand it, who and when will understand and demand the truth of
education. We agree with Sh. Amonashvili’s views that folk wisdom says:
“What | was born with is a gift from God, what | will die with is my gift to God”.
Humane pedagogy helps to educate the generations in this wisdom spirit.

According to Sh. Amonashvili, humanistic pedagogy is “the development
of the human spirit. If a child is developed, he will be moral. Rational logic,
without a heart (which we observe now), is destructive. Negative thoughts (not
just words) are destructive”.

Answering questions about the meaning of the concept of “humane
pedagogy”, Sh. Amonashvili says: “This pedagogy perceives the child as it is,
agrees with its nature. It sees in the child its infinity, realizes its universe nature
and leads, prepares it for service to humanity throughout life. It affirms the
child’s personality by revealing his free will and builds pedagogical systems, the
procedurally of which determines the teacher’s love, optimism, high spiritual
morality. It encourages pedagogical creativity and calls for pedagogical art”
(Manifesto of Humane Pedagogy).

Sh. Amonashvili is active in promoting the ideas of humane pedagogy,
defining it as the third millennium pedagogy. In his speeches, he points out the
leading provisions of this pedagogical system. The teacher urges not to lose
faith in the child’s ability, to love and respect the child, to join the beautiful and
through knowledge of the beauty of the world to cultivate goodness, justice,
mercy, sensitive attitude to others. Knowledge is important, but it is not an end
in itself, it is only a mean of comprehending truth, goodness and justice. It is
necessary to spiritually saturate, enrich knowledge, as they should serve only
good, love of neighbor.

Many meetings of Sh.A. Amonashvili starts with a small task. He asks
everyone to fill the “Kindness Cup”. The lower layer is faith, which includes the
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following commandments: to believe in the child’s infinity; every mother and
father are parents from God, the teacher can also become from God, if he wants
to; to believe in the power that transforms the power of pedagogy of goodness,
love, understanding, compassion, help. Next in the bowl you need to put
forgiveness, joy, romance of education. Education should be added as a revelation
of the final child’s image, not a suggestion of knowledge; education — as the
nourishment of the spiritual core (Rusakov, 2007).

Focusing on the definition of “humane pedagogy”, we draw attention to
the fact that at the heart of its development trajectory is a Man. However, the
famous teacher determines that today comes a new children generation, they
are now called differently. But no matter what they are called, one thing must
be clear to us: the new generation must work hard to glorify culture,
spirituality, the common good in people’s lives and to save life on Earth.

In addition, in humane pedagogy great importance is attached to the
development of the individual’s spirituality, which is the essence of its
development trajectory. Teachers direct to inspire, ennoble the educational
world, to introduce into the pedagogical consciousness the dimension of
spirituality and related categories, without which pedagogical processes suffer,
students, pupils, their parents, teachers and educators suffer (For the sake of life
itself on earth).

Sh. Amonashvili did not only promote the ideas of humane pedagogy in
theory, but also took serious steps towards their practical application in
education institutions of different countries. In particular, in 2011 he initiated
the establishment of Sumy Regional Center for Humane Pedagogy, which is a
structural unit of the All-Ukrainian cultural and educational association of
Humane Pedagogy, on the basis of Lebedyn Pedagogical School named after
A.S. Makarenko. The newly established Center for Humane Pedagogy was
headed by L. Kirdishcheva — the director of the Lebedyn Pedagogical School
named after A.S. Makarenko.

Later, as part of the annual Xlll International Pedagogical Readings
“Teacher” (March 21-24, 2014, Thilisi, Georgia), she was awarded the gold
badge “Heart and Swan” and L. Kirdishcheva became the first Knight of
Humane Pedagogy in Sumy region.

During the years of center activity of humane pedagogy events of various
levels took place on its basis, beginning with the five-day author’s seminar of
Sh. Amonashvili “Humane-personal approach to children in educational process”
(November 14-18, 2011, Lebedyn, Ukraine). Since then, the active process of
introducing the humane pedagogy ideas into the educational process of Lebedyn
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Pedagogical School has begun by L. Kirdishcheva. After all, as we know, the
humanization of pedagogical education is a factor in the harmonious development
of the student’s personality, enrichment of his creative potential, growth of
physical and spiritual strength, abilities. It is a process aimed at the development
of the individual as a creative activity subject. This is what L. Kirdishcheva saw as a
humanistic goal of pedagogical education, the achievement of which requires the
implementation of certain tasks:

— involving students in humanistic ideas accumulated by mankind,
mastering the cultural humanities heritage, which should contribute to the
humanistic orientation of the individual;

— providing them with a system of integrated knowledge about a Man,
which in combination with the skills developed in a particular system would be
the basis of the individual’s self-knowledge of self-education, the identification
and development of his creative potential;

— the individual’s adaptation to the world as the development of the
necessary knowledge about the world around, and the formation of skills and
abilities to communicate with other people on a humanistic basis, receiving and
transmitting information, organizing their own activities and so on.

In addition, the pedagogical education humanization in the school
required the formation of three important areas: formation of a system of
student’s pedagogical values, laying the foundations of new pedagogical
thinking and the development of graduates’ humanistic culture.

L. Kirdishcheva believed that the foundations formation of the student’s
humanistic culture is a value that includes a set of universal ideas, professional
values, personal qualities, universal ways of learning and humanistic
technologies of pedagogical activities that allow individuals to develop in
harmony with universal culture and social and professional stability.

The humanization of modern education at the Lebedyn Pedagogical School
was aimed at nurturing each persom as an individual, despite his successes, in
particular educational activities. After all, sometimes in pedagogical theory and
practice there are stereotypes of the students’ division into “capable” and
“incapable” depending on learning skills. Such labeling contradicts the humane
pedagogy principles. To prevent it, educators must accept the individual as he or
she is and help him or her take a worthy place in society. This position of the
teacher requires a perfect mastery of information about the individual differences
and characteristics of each individual, his learning styles, approaches to family
upbringing, expectations from the individual’s life. The indisputable advantage of
humane pedagogy is a careful attitude to the pupil’s spiritual world, to his
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personality formation, respectively, inclinations, needs, interests. The purpose of a
“humane” teacher is to accept the pupil’s personality as he is. The teacher is called
to provide assistance in the processes of student’s self-actualization, awareness of
development goals, to promote their achievement.

Particular importance in the Lebedyn Pedagogical School was given to the
formation of future teachers’ spiritual and moral qualities on the basis of humane
pedagogy: humanity; nobility; leadership; sense of humor; ability to motivate
everyone to achieve individual and collective goals; ability to reflect; ability to
make decisions and predict risks; ability to work in a team; ability to delegate their
powers; availability of public speaking skills; ability to constantly learn; desire for
spiritual development; ability to love; ability to carry out current and strategic
planning; ability to give a smile; ability to control their emotions; empathy; ability
to be optimistic, to strive for positivism; communication; tolerance; ability to
create an ecological environment in the institution. Certain teacher’s qualities of
general secondary education institutions are always relevant, because they
represent an active position of the humane pedagogy ideas, determine the
movement and purpose of the pedagogical process through the centuries (/X All-
Ukrainian Readings on humane pedagogy).

Regarding the specifics of the functioning of a modern humane educational
institution, namely, Lebedyn Pedagogical School, the following provisions attract
attention: favorable conditions are created for the individual’s development,
comfortable conditions for all participants in the educational process; formation
of a socially adaptive personality by means of family and civic education; work is
planned on the basis of collegiality, cooperation, mutual respect, mutual support;
transition from monologue education to dialogue and polylogue education is
carried out; the life of an education institution is based on the humane pedagogy
principles; developing a noble personality; the prestige of teacher’s work is
provided, the teacher’s high social role is realized; the connection of the education
institution with the modernity realities is provided.

The humanistic education process is two-way. It is attended by educators
and pupils, teachers and students. According to the scientist |. Bekh, reflection of
educational influences by the individual becomes a consequence of interaction,
the processes result that seem to meet each other. It follows that educational acti-
vities include not only the educators’ and teachers’ activities, but also the students’
activities, which is manifested through self-education. This structure is most in line
with modern goals and objectives of democratic education (Bekh, 2006).

Among the main postulates of humane pedagogy, which embodied in
practice L. Kirdishcheva — the teacher and student cooperation does not mean
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direct, simplified transfer of knowledge, but, above all, creation of an
environment conducive to learning, creating an appropriate developmental
educational space. Every pupil or student is free to be creative. Independence
and responsibility — qualities that contribute to the child’s self-esteem and
recognition of the child’s personality.

Teachers’ and students’ cooperation on the basis of humane pedagogy,
which were widely used in the educational process of Lebedyn Pedagogical
School, provides:

— humane attitude to each individual, recognition of his personality, the
student’s personality development as the main education goal, support and
development of all positive qualities, individual’s natural and acquired abilities;

— the education content contributes to the variety of means used for
personal development, the rejection of dogmatic knowledge communication;

— recognition of the education concept as the center of the entire
educational system, which allows to develop the students’ creative abilities, to
show individuality;

— personality, the ability to educate only in overcoming difficulties, so the
idea of achieving a difficult goal is a guide for the teacher’s practical activities;

— environment pedagogization, which involves providing the education
institution with an appropriate leading position in relation to other educational
organizations.

Important for the implementation of the humanistic education ideas in
Lebedyn Pedagogical School was justification of the educational activities goals
that determine the functions of all its important components and, at the same
time, the humanistic education structure is one of the least developed
problems of modern education theory in Ukraine.

At present stage, such features include: change of approaches in
evaluating the education institutions activities; governance democratization;
change of staff situation at school, management variability; management
methods change; methodological principles change.

According to O. Sukhomlynska, implementing the humane pedagogy ideas
at the present stage, teachers have certain difficulties, namely: the lack of a
system of general humanistic education, a clearly structured cultural training
course for different levels of the education system; the collapse of the traditional
life way, based on the traditional customs worldview, attitudes (cordiality and
attitude), the rules of good and pious life; the problem of a small number of real
bearers of traditional humanistic culture, which is due to lack of experience, lack
of systematic cultural education; unpreparedness (motivational, emotional,
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intellectual) of the majority of the population to perceive the humanistic content
of traditional culture; the family breakup and crisis, the low level of humanistic
culture of most modern parents; family incompetence in matters of child’s
formation and upbringing; teachers’ insufficient level of culture and professional
competence in matters of content and methods of humanistic education; lack of
funds for the development and creation of educational and methodological and
informational products on humanistic education of the population and teacher
training; lack of a comprehensive program of humanistic education in the country
or region (Sukhomlynska, 2006).

The educational system should integrate all educational actions aimed at
involving the individual into a holistic pedagogical process that ensures
implementation of educational goals and objectives in specific socio-
pedagogical conditions. Based on this, the principles of humane educational
system in Lebedyn Pedagogical School were: purposefulness; structure;
dynamism; interaction with the environment and with systems of the lowest
and highest order; it has past, present, future. The educational system as a
goal, its functioning object includes a developing personality, and as a
functioning way — pedagogical activity.

Conclusions and prospects for further scientific research. Thus,
implementation of the humane pedagogy ideas in Lebedyn Pedagogical School
should result in the new teacher training, a free and responsible person who
has a modern consciousness, harmoniously combines professional competence
and social activity, a teacher capable of creative innovation and constructive
work in problematic situations. Thus, the trajectory of the humane pedagogy
development is based on a Man with his inner spiritual world and aims to
develop the individual’s spirituality using the appropriate classical forms,
teaching and education methods and tools. It is stated that the trajectory of the
humane pedagogy development corresponds to the educational processes
aimed at teaching and upbringing of younger generation. Due to the
strengthening of the humane values role and importance in the formation of
the future teacher’s personality, it could be spoken about the decisive role of
the humane pedagogy ideas in education institutions.

The study does not cover all the aspects of this problem and involves
implementation of the following steps aimed at studying the features of the
humane pedagogy ideas at education institutions.
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PE3IOME

Kosnos Omutpuii, MuxaiinnueHko UpuHa. Peanmsaumsa naeit rymaHHoOM neaarorvku
B JlebegmHCcKOM negarormyeckom yunnuuie mmenu A. C. MaKapeHKO nog pyKoBOACTBOM
N. Kupauweson.

Myb6aukayua noceawjeHa e6orpocy 8HedpeHus udeli eymaHHOU nedazo2uku 8
JlebeduHckom nedazozuveckom ydunuuse umeHu A.C. MakapeHKo 8 nepuod rnpebosisaHusa /1.
Kupouwesoli 8 OdonxcHocmu Oupekmopa. [lposedeH 0630p nybaukayuli no eornpocam
2ymaHHoU nedazoz2uku. OrnpedesneHbl UCMOPUYECKUE UCMOKU 3apoxcdeHUa ¢eHomeHa
eymaHusma. [lpusedersl nonoxceHua LU. AmoHawsunu, npe3udeHdma MexdyHapoOHo20
LUeHmpa eymaHHOU nedaz2o02uku OMHOCUMENBLHO MPUHYUNOS8 peanu3ayuu 2ymMaHHoU
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nedazoa2uKku. PacKkpbimsl 0coObeHHOCMU MPAaKmMuU4YecKoz20 UCnoasL308aHusa uoeli eymaHHoU
nedazoauKu 8 yyebHom npouecce J/lebedUHCKo20 nedaeo2uyecKkoz20 y4unuud.

Kniouesble cnoea: 2ymMaHU3M, 2yMAHHOA Medd202uKa, udeu 2yMAHU3MQ,
2yMaHu3ayus 0b6pa3osamesnbHO20 NMpoyecca, nedazo2udyeckoe y4unuue.

AHOTALUIA

Kosnos Amutpo, MuxainmueHko UpuHa. Peanisauis igen rymaHHoi neparorikv B
NebeanHcbkomy negaroriyHomy yumnuui imeHi A. C. MaKapeHka nif, KepiBHUMLTBOM
N. Kipaiwesoi.

My6aikauyia npuceayeHa NMUMAHHIO peanizauyii ma 3anposaoreHHs ioeli 2yMaHHoI
nedazoziku 8 JlebeduHcbKomy nedazoeiyHomy yvunuwi imeHi A.C. MakapeHKa 8 nepiod
nepebysaHHA /1. Kipdiwesoi Ha nocadi dupekmopa. lNposedeHo 02150 nybaikauil 3 numMaHs
2YMaHHOI nedazoziku. OKpecseHo icmopu4Hi 8UMOKU 3APOOMH(EHHA (heHOMEHY 2yMaHi3my.
HasedeHo me3u L. AMoHawsini, npe3udeHma MixHapooHozo LeHmpy [ymaHHOI
lMedaezoeiku wodo 3acad peanizauii eymaHHoi nedazoeiku. Po3kpumo ocobausocmi
MPAKMUYHO20 BUKOPUCMAHHA idell eymaHHOI nedazoeiku y 0C8iMHbOMY poueci
JlebeduHcbK020 nedazoeiyHo2o yyuauwd.

KoHcmamosaHo, w0 cy4acHi 3aKknadu oceimu MosuHHI cnpuamu opmMy8aHHKO 8
YYHi8 2Hy4YKocmi, 8i0Kpumocmi 00 H0o8020, 30amHocmi adanmysamucad ma MyxHocmi
neped HecrodisaHum. Lli akocmi, (iMmo8ipHO, 3aAUWAMbECA 8AMAUBUMU MPOMA20M YCb0O20
HUMMA KOHHO20, MOOi AK KOHKPEeMHi HABUYKU Ma 3HAHHA WeUOKo 3acmapisaome. Tomy
oceimHili npocmip XXI cmonimmsa cnpamosaHuli Ha opmMyB8aHHA AOOUHU HO8020 Muny,
2o0moegoi ¥cumu 8 iHghopmMauiliHomMy cycrninbemei, supiwysamu HecmaHOapmHi cumyauii,
peazysamu Ha WeUOKUlU npoyec pPo3BUMKY, B8inbHO 80400imuU [HMePaKmMueHUMU
memodamu, hopmamu ma iHcmpymeHmMapiem, cpamMoB8aHUM Ha O0CA2HEHHSA pe3yabmamis.
BidnosioHo, oceima XXI cmonimms opieHmosaHa Ha AOUHY i bayume mpaduuiliHi 2yMaHHiI
8EKMOPU AK OCHOBY C8020 PO38UMNKY.

3a3HayeHo, wo y cneyugiui pyHKUIOHYBAHHSA CYYaCHO20 2YMAHHO20 3aKAa0y 0c8imu,
a came JlebeOuHCbKO20 nedaz202iYHO20 y4uauw,a, npusepmarome yeazy maki noaOMeHHs:
CMBOPIOMbLCA CrIpuAMAUSI ymosu 0414 po3sumKy ocobucmocmi, KoOMGpOopMHi ymosu 014
8CiX Y4ACHUKi8 0C8IMHbLO20 npouyecy; opMy8aHHA couianbHO adanmueHoi ocobucmocmi
3acobamu cimeliHo20 ma 2pomMaOdAHCbKO20 BUXOBAHHA; poboma MAAHYEMbLCA HA OCHOS8I
KoneziasnbHocmi, cnignpauyi, 83aemonosgazu, 83aemMoniompumku,; 30ilicCHIOEMbCA nepexio 8io
MOHOs102i4HOi ocsimu 00 0ias102080i Ma Mosino2iYHOI 0c8imu; X¥ummsa 3aKnady oceimu
rPYHMYEMbCA HA NMPUHYUNAx 2yMaHHOI nedazoziku; po3sumok 6s1a20p00HOi ocobucmocmi;
3a6e3neyyemoca npecmuxcHicmes pobomu 84umers, peanizyemosca 8UCOKA COYiasnbHA pPOsb
yyumens; 3a6e3ne4yemoca 38°A30K 3aKa1a0y oceimu 3 peaniamu cy4acHocmi.

Omite, MpPAEKMOpIA pPo38UMKY 2yMAHHOI nedazoziku 6a3yemoca Ha J10OuHi 3 ii
BHYMPIWHIM OYyXO8HUM C8IMOM i CMPAMOBAHA HA PO38UMOK OyxoeHocmi ocobucmocmi,
sUKOpUCcmMosytovUu 8i0nosioHi KAacuyHi ¢opmu, memodu ma 3acobu HAB4YaHHA mMa
B8UX0BAHHA. Mu KOHCMamyemo, WO MPAEKMOPIA PO38UMKY 2YMAHHOI nedazoeiKu
gidrnogidae ocsimHiM npouecam, CrAPAMOBAHUM HA  HOBYAHHA MA  BUXOBAHHA
nidpocmaro4o20 NMoKosiHHA. 3a80AKU NOCUAEHHIO POsi Ma 3HAYEHHA 2YMAHHUX YiHHocmel y
gopmysaHHi ocobucmocmi malibymHb020 84uMens, MOMHA 2080pUMU PO 8UPIUIAILHY
posb ideli 2yMaHHOI nedazoeiku 8 3aKknadax ocsimu.

Kamouoei cnoea: 2ymaHiam, 2ymaHHa nedazoeika, idei 2ymaHizmy, 2ymaHizayis
0C8iMHbO20 npouecy, nedazoziyHe yquauue.
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