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JIIATHOCTUYHA CUCTEMA OLIIHIOBAHHA IHIIOMOBHOI KOMIETEHTHOCTI
MAMBYTHIX MATICTPIB 3 EKOHOMIKHU

AHomayia. Y cmammi npedcmaegneHo pe3ysbmamu 00CAIONHCEHHS, CNPSAMOBAHO20 HA PO3POOJAEHHST ma O06TPYHMYBAHHS
diazHocmuyHoi cucmemu OYiHIO8AHHS [HWOMOBHOI KoMnemeHmHocmi MatiGymHix mazicmpie 3 ekoHomiku. B ocHosy docaidscenHs
NOK/1A0eHO NO/I0JNCEeHHS] KOMNhemeHmMHIiCHo20 hidxody ma KoHyenyii iHmezpamueHoi mosHoi oceimu, ski mpakmyloms [HUWOMOBHY
nidzomogky sik npoyec popmysaHHs yiaicHoi 30amHocmi do KomyHikayii y npogecitinomy ma MixckyaemypHomy cepedosuwjax. Buxodsuu 3
Yb020, IHWOMOBHA KOMNEMeHMHICMb p032/1510aemMubCs He Aulle K 80/100IHHA 2paMAmMuvHUMU CMPYKMypaMu Yu C/I08HUKOBUM 3aNacoM, a
51K 6a2amoguMipHe ymeopeHHsl, Wjo NOEOHYE KO2HIMUBHI, KOMYHIKamueHi, coyianvHi ma pegaekcugHi gumipu. Mema docaiddiceHHs noaseana
y cmeopeHHi cucmemu Kpumepiie ma nokasHukie, 30amHoi Komn/iekcHo eidobpasumu pieeHb copmogaHocmi HWOMOBHOT
KoMmnemeHmHocmi 3do6ysauie ocgimu. Y npoyeci docaidxceHHss dogedeHo, wo 3anponoHO8aHa Modeb 3abe3neyye KoMn/aekcHicmbs ma
6azamoguMipHicmb 8UMIPIOBAHHS [HUWOMOBHOI KOMNEMeHMHOCMI, OCKi/bKU 00380/5€ OYiHIO8AMU He Julle NPaguAbHICMb MOBAEHHS U
06csi2 IGKCUYH020 3anacy, a U 30amHicmb do KOMyHIKamueHoi 83a€mM00il, MixcKyabmypHoi adanmayii, BukoHaHHA npogeciliHux 3a60aHb,
CMBOPeHHs1 38’13HUX [ HCAHPOo8o adekeamHux mekcmie ma 30ilicHeHHs1 pedekcusHozo camoaHanizy. [lokasaHo, diaezHocmu4Ha cucmema
8UCMYNAE He /uwe (HCMpYyMeHmMoM 8UMIPIOBAHHS, a Ui 3ac060M pO38UMKY, CNPSIMOBAHUM HA HOPMYBAHHS ABMOHOMHO20 U KY/1bMypHO
yym.aueo2o Kopucmyeaua iHosemHoi mosu. Haykosa Ho8u3Ha nosizae @ 06rpyHmysaHHi komnaekcHoi diazHocmuyHoi modedi, sika iHmezpye
pisHi eumipu iHWoMo8HOI nideomogku ma epaxosye nompebu mazicmpie 3 ekoHoMmiku. [Ipakmu4Ha YiHHicmb nosaseae y moxcaugocmi
3acmocysaHHs po3pobseHoi cucmemu 011 800CKOHAJIEHHS OC8IMHIX npozpam, Kopekyii oceimHb020 npoyecy ma cmeopeHHs 6iabul
00°€eKMUBHUX MeXAaHi3Mi8 OYiHI08aHHS y suwiil oceimi.

Kawyoei caoea: iHuomMogHa komnemeHmuicmy; diazHocCmuyHa cucmema; Kpumepii ma nokasHuku; mazicmpu 3 eKOHOMIKU;
npodgeciiina nidzomoska.
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DIAGNOSTIC SYSTEM FOR ASSESSING FOREIGN LANGUAGE COMPETENCE
OF FUTURE MASTER'’S STUDENTS IN ECONOMICS

Abstract. The article presents the results of a study aimed at developing and substantiating a diagnostic system for assessing the
foreign language competence of future master’s students in economics. The study is based on the principles of the competence-based approach
and the concept of integrative language education, which views foreign language training as a process of developing a holistic ability to
communicate effectively in professional and intercultural contexts. From this perspective, foreign language competence is considered not only
as the mastery of grammatical structures and vocabulary, but also as a multidimensional phenomenon that combines cognitive,
communicative, social, and reflective dimensions. The purpose of this research was to develop a system of criteria and indicators that
comprehensively reflect the level of foreign language competence among learners. The study demonstrates that the proposed model ensures
the complexity and multidimensionality of measuring foreign language competence, as it enables the assessment of not only language accuracy
and lexical range but also the ability for communicative interaction, intercultural adaptation, task-oriented performance, the production of
coherent and genre-appropriate texts, and the implementation of reflective self-analysis. It is demonstrated that the diagnostic system serves
not only as a measurement tool but also as a developmental instrument, aiming to shape an autonomous and culturally sensitive foreign
language user. The scientific novelty lies in substantiating a comprehensive diagnostic model that integrates various dimensions of foreign
language training and addresses the needs of economics specialties. The practical value lies in the possibility of applying the developed system
to enhance educational programs, refine the learning process, and establish more objective assessment mechanisms in higher education.

Keywords: foreign language competence; diagnostic system; criteria and indicators; master’s students in economics; professional
training.

Problem statement. The issue of foreign language training for future master’s students in Ukrainian
higher education institutions occupies a special place in contemporary pedagogical research. On the one hand,
the globalization of the academic space, integration into European educational standards, and the expansion of
international exchange programs necessitate that graduates demonstrate the ability to engage in full-fledged
foreign language communication in both academic and professional contexts. On the other hand, existing
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curricula are predominantly oriented toward the acquisition of general language knowledge and do not
sufficiently account for the professionally oriented needs of students. This creates a gap between the level of
students’ foreign language training and the real demands of their future professional activity.

Another significant problem is the insufficient diagnostic base that would allow for a comprehensive
and objective assessment of the level of foreign language competence among master’s students. The majority
of existing studies focus on testing grammatical accuracy or vocabulary size, while other dimensions of
competence (communicative, sociocultural, pragmatic, discursive, and reflective) remain largely overlooked.
As a result, assessment acquires a fragmented character and fails to capture the holistic readiness of future
specialists to use a foreign language as a tool of professional interaction.

Equally pressing is the question of the validity and reliability of current assessment methods. Many of
them rely on standardized tests that do not always account for the specific learning conditions of economics
students and fail to capture the dynamic development of competence across its various components. Modern
pedagogy increasingly emphasizes the need to transition from purely formal control to comprehensive
diagnostics that combine quantitative and qualitative measurement methods, serving both a diagnostic and
developmental function, and fostering the formation of autonomous and reflective foreign language users.

Therefore, the core problem lies in the absence of a systematically substantiated diagnostic model
capable of comprehensively assessing the formation of foreign language competence among future master’s
students in economics. Such a model must take into account the multidimensional nature of this phenomenon,
encompassing not only linguistic knowledge and skills but also the ability to communicate in intercultural
contexts, to integrate foreign language resources into professional activity, and to critically reflect on one’s own
progress and achievements.

Analysis of Relevant Research. The problem of forming and diagnosing foreign language competence
among students has long remained at the center of attention for both international and Ukrainian scholars. In
the classical models of communicative competence [1; 4], the concept of multidimensional language training
was introduced, encompassing grammatical accuracy, lexical precision, pragmatic appropriateness, and
sociocultural adaptability. Subsequent research [5] specified these approaches in the form of the Common
European Framework of Reference for Languages, where competence is measured not only by knowledge of
linguistic structures but also by the ability to apply them in real communicative environments.

An important contribution has been made by studies emphasizing the role of the linguistic component.
I. Nation [8] stresses that mastery of sufficient vocabulary and basic grammar is the foundation of any language
training. At the same time, Ukrainian research [13] demonstrates that the lexico-grammatical level often proves
problematic for economics students, as traditional courses rarely integrate professional terminology. This
aligns with the findings of L. Ovcharenko [10], who argues that the predominance of general-use language
material reduces students’ readiness for effective professional communication.

Considerable attention has also been given to the communicative dimension. O. Tarnopolskyi [12]
views foreign language education not so much as the reproduction of linguistic structures but as the
development of the ability to conduct dialogue in professional and intercultural situations. In the works of
N. Kostenko [7], it is emphasized that, in Ukrainian higher education, this component is often underdeveloped,
largely due to the predominance of passive classroom activities.

The sociocultural component of foreign language competence has been substantiated in the works of
M. Byram [3], who defines intercultural competence as the integration of cultural knowledge, communicative
skills, and the ability to critically reflect on one’s own cultural attitudes. In the Ukrainian scholarly discourse,
similar conclusions are supported by S. Valevska [13] and O. Panteleeva & T. Malieieva [11], who argue that
sociocultural training should be considered a strategic task for students of non-philological specialties.

The pragmatic and discursive dimensions of competence are investigated in the works of O. Bihych [2],
who highlights the necessity of developing the ability to produce texts in accordance with genre and stylistic
conventions. In particular, for the purposes of academic writing and public speaking, it is essential for future
master’s students to be able to integrate grammar, vocabulary, and rhetoric into coherent and logically
structured discourse [5; 6].

Special attention in modern pedagogy is also given to the reflective component. B. Zimmerman [14]
demonstrated that the development of self-analysis and self-regulation skills significantly increases the
effectiveness of learning and contributes to the formation of an autonomous foreign language user. In Ukrainian
education, this is confirmed by S. Nikolaieva [9] and others, who consider reflection an essential condition for
preparing future master’s students for lifelong learning.

Thus, contemporary studies demonstrate that foreign language competence is a multi-component
construct, and its diagnosis must be based on a systematic approach that encompasses linguistic knowledge,
communicative skills, sociocultural sensitivity, pragmatic efficiency, discursive coherence, and reflective
maturity. At the same time, a lack of comprehensive models remains, which combine all these dimensions into
a unified system of assessment capable of meeting the modern requirements for training students in higher
education institutions.
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Purpose of the Study. The purpose of the study is to develop and substantiate a diagnostic system
that allows for a comprehensive assessment of the level of foreign language competence formation among
future master’s students in economics. The system is based on the idea of the multidimensional nature of this
phenomenon, which encompasses linguistic, communicative, sociocultural, pragmatic, discursive, and
reflective components.

Results. The author’s vision of foreign language competence goes beyond its traditional interpretation
as a set of linguistic knowledge and skills. It is conceptualized as an integral ability of the individual to use a
foreign language in academic, professional, and intercultural contexts, combining cognitive, communicative,
social, and reflective dimensions. For this reason, the diagnostic system is constructed around six interrelated
components, each of which reflects a particular aspect of this multidimensional construct.

The linguistic component reflects the basic level of mastery of language resources, grammatical
structures, vocabulary, and professional terminology. It serves as the foundation for any foreign language
activity, since without accuracy and correctness of language forms, communication loses clarity. For future
master’s students in economics, this component is particularly important, as it combines academic correctness
with the use of professional terminology.

The communicative component refers to the ability to initiate, maintain, and conclude foreign language
interaction in various formats, from dialogic conversations to group discussions. It ensures the capacity to
organize speech activity in a way that achieves shared goals, takes into account the logic of interlocutors’
utterances, and adapts communication strategies to specific situations.

The sociocultural component characterizes the readiness of future professionals to operate in
intercultural communication. Its essence lies not only in knowledge of cultural norms and values but also in
the ability to account for them in the process of interaction. This is the component that transcends the formality
of linguistic structures and opens the way to effective integration into the international academic and
professional environment.

The pragmatic component reflects the functional dimension of foreign language activity: the ability to
select linguistic resources according to specific professional tasks. It concerns the use of language as an
instrument for achieving goals, from presenting research findings to participating in negotiations or project
discussions. This dimension is particularly relevant for economics students, as it demonstrates whether a
foreign language becomes a tool of professional activity rather than merely a subject of study.

The discursive component relates to the ability to construct coherent, logically organized, and genre-
appropriate texts. It combines rhetorical literacy, the capacity to integrate linguistic units into complete
utterances, and adherence to the genre conventions of academic and professional discourse. This component
indicates the extent to which a learner is prepared to produce language products that are both comprehensible
and acceptable to the professional community.

The reflective component is integral and represents the student’s ability to critically evaluate their own
language activity, analyze mistakes, draw conclusions, and build strategies for further development. It elevates
foreign language competence to a metacognitive level, fostering self-regulation and lifelong learning skills,
which are particularly important in modern education and professional mobility.

Thus, the research results demonstrate that foreign language competence must be understood as a
complex, multi-component construct. Each of its components is autonomous and, at the same time,
interconnected with the others. Only their combination makes it possible to adequately assess the readiness of
future master’s students in economics to use a foreign language in professional and academic communication.
Such a structure accounts for the multidimensionality of foreign language competence and evaluates it not only
at the level of knowledge and skills but also at the level of the ability to engage in professional, intercultural,
and introspective activity.

The linguistic component is diagnosed according to the lexico-grammatical criterion and covers two
indicators: grammatical accuracy (P1) and terminological precision (P2). Its significance lies in the fact that it
reflects the level of mastery of linguistic structures and professional terminology, without which neither
coherent speech production nor the achievement of communicative goals is possible. During the experiment,
standardized tests, sentence transformation tasks, text editing exercises, and assignments were used to assess
mastery of a terminological minimum. The results confirmed that this component proved to be the most
problematic for students, particularly in terms of using terminology effectively in professional communication.

The communicative component reflects the ability to organize foreign language interaction and is
evaluated by the speech criterion, which is operationalized through indicator P3, the ability to organize
dialogue. Within the pedagogical experiment, diagnostics were conducted through role-plays, discussions, and
situational case studies, in which learners were required not only to express themselves correctly but also to
sustain and develop communicative interaction. The results demonstrated gradual improvement in students’
ability to conduct dialogue in academic and professional situations; however, difficulties persisted in achieving
common communicative goals.
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The sociocultural component is assessed according to the anthroposocial criterion and includes the
indicators of knowledge of cultural norms (P4) and adaptation of speech to context (P5). The testing methods,
including intercultural sensitivity tests, case analyses, and situational tasks, revealed that most learners
possess general knowledge about cultural characteristics; however, they exhibit significant difficulties in
adapting their speech to specific situations. In particular, in role-play tasks related to business or academic
communication, a tendency was observed toward excessively direct formulations or neglect of culturally
conditioned norms of politeness.

The pragmatic component, measured by the functional criterion, focuses on the ability to select
linguistic resources appropriate to professional tasks (P6). For its assessment, tasks requiring the writing of
various types of texts, such as article summaries, analytical reviews, reports, or essays, were used. A notable
feature was the involvement of expert evaluations by subject-area instructors, which enabled the verification
of the relevance of linguistic resources for professional discourse. The results showed that this indicator
directly correlates with students’ academic performance in core subject tasks.

The discursive component is assessed by the rhetorical criterion and involves measuring indicators of
textual cohesion (P7) and adherence to genre conventions (P8). Empirical data confirmed that learners
generally achieve a basic level of textual cohesion but often violate the logic of exposition and compositional
requirements of the genre. This was particularly evident in scientific texts, where the rules of argumentation
and academic style were not always adhered to.

The reflective component is diagnosed by the introspective criterion and is represented by indicator
P9 the ability to perform self-analysis of one’s language activity. For its assessment, surveys, reflective journals,
and portfolios were employed. The results revealed that learners with more developed self-analytical skills
achieved higher results in both linguistic and communicative tasks, confirming the correlation between
reflective development and the quality of foreign language training.

A summary of the diagnostic system is presented in Table 1.

Table 1
Diagnostic System
Component Criterion Indicators
Linguistic Lexico- P1 - grammatical accuracy;
grammatical P2 - terminological precision

Communicative Speech P3 - ability to organize dialogue
Sociocultural Anthropo-social P4 - knowledge of cultural norms;

P5 - adaptation of speech to context
Pragmatic Functional P6 - ability to select means appropriate to professional tasks
Discursive Rhetorical P7 - textual cohesion;

P8 - adherence to genre conventions
Reflective Introspective P9 - self-analysis of language activity

The system enables the use of both quantitative and qualitative methods, which increases the
objectivity and validity of assessment, and it has strong potential for integration into the training practices of
master’s students in economics.

Discussion. The results obtained confirm the validity of considering foreign language competence as
amultidimensional phenomenon that cannot be reduced solely to linguistic knowledge. Traditional approaches
focused on testing grammar and vocabulary, although still necessary, have proven insufficient to explain the
success of foreign language training for future master’s students in economics. In the conducted experiment,
comprehensive diagnostics, encompassing linguistic, communicative, sociocultural, pragmatic, discursive, and
reflective dimensions, made it possible to objectively assess the level of learners’ readiness for foreign language
communication in professional settings.

A comparison of the data with established scholarly positions demonstrates their consistency with
current trends. For example, the results concerning the lexico-grammatical level confirm I. Nation’s [8]
conclusions about the fundamental role of vocabulary and grammatical structures in the development of
language competence. However, the identified difficulty with professional terminology highlights the need for
a deeper integration of foreign language training with the content of core disciplines, which aligns with the
positions of O. Bihych [2] and S. Nikolaieva [9].

The findings on the communicative component are consistent with the conclusions of 0. Tarnopolskyi
[12] and N. Kostenko [7], who emphasized that the ability to organize dialogue and maintain interaction
remains the greatest challenge for students. The experiment confirmed that even with sufficient grammar
knowledge, learners experienced difficulties in dialogic interaction, especially in achieving shared
communicative goals. This highlights the need to systematically incorporate role-plays and discussions into the
learning process.

The sociocultural dimension also revealed the limitations of existing approaches. While most students
possessed general cultural knowledge, their ability to adapt speech to sociocultural situations proved
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insufficient. This supports the relevance of M. Byram’s [3] and L. Kalinina's [6] assertions that intercultural
communication is impossible without the formation of flexible strategies of language behavior. Our results
support this thesis, showing that speech adaptation to context is one of the most challenging aspects for
students.

Another important finding concerns the pragmatic and discursive components. Empirical data
confirmed that students often possessed knowledge of linguistic structures but encountered difficulties in
applying them according to communicative purposes and genre requirements. Thus, the developed system
enables the identification of these problem areas and provides a basis for targeted adjustment of the
educational process.

Special attention should be paid to the reflective component. The results showed that learners who
systematically practiced self-analysis through journals or portfolios achieved higher results in both linguistic
and communicative tasks. This supports B. Zimmerman'’s [14] concept of the role of self-regulation in learning,
elevating foreign language training to the level of forming an autonomous foreign language user. In this respect,
the study contributes to broadening the understanding of foreign language competence by demonstrating its
connection to reflective development.

Therefore, the discussion of results allows for several generalizations. First, foreign language
competence should be regarded not as a separate set of linguistic knowledge but as a holistic system that
integrates different dimensions of speech activity. Second, the diagnostics of this competence must be
comprehensive, multi-level, and dynamic, allowing for the tracking of progress across various aspects. Third,
the proposed system presents new opportunities for enhancing foreign language training programs for future
master’s students in economics, aligning them more closely with the real needs of professional and academic
activities.

Conclusions. The conducted study made it possible to develop and substantiate a diagnostic system
for assessing the foreign language competence of future master’s students in economics, based on the principle
of the multidimensional nature of this phenomenon. The proposed model integrates six interrelated
components: linguistic, communicative, sociocultural, pragmatic, discursive, and reflective, which represent
different aspects of learners’ foreign language activity.

The system functions not only as a tool of control but also as a means of development, as it enables the
combination of quantitative and qualitative diagnostic methods. Its scientific novelty and practical value lie in
the possibility of improving foreign language training programs in higher education institutions.

Thus, the study confirmed the effectiveness of the proposed diagnostic system as an instrument for
comprehensive assessment and development of foreign language competence among future master’s students
in economics. Its implementation in practice will bring foreign language training closer to the real needs of
professional and intercultural communication, while also meeting the requirements of the competence-based
approach and integrative language education.
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