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BUKOPUCTAHHA KEWC-METOAY Y BHUKJIAJAHHI ®AXOBOI AHIJIINCbKOI MOBHU
CTYAEHTAM EKOHOMIYHHUX CITIEIIAJIBHOCTEHN 3 METOI0 PO3BUTKY HABUYOK I'OBOPIHHA

AHomayia. Y cmammi g@ucgim/ieHo 8uKopucmauHs kelic-memody y 6ukaadaHHi ¢axoeoi aHeiilicbkoi moeu cmydeHmam
eKOHOMIYHUX cneyianbHOcmell 3 Memoio po38Umky npogeciliHux HasUYoK 2080piHHA. B ymoeax inmezpayii Ykpaiu e mixcHapodHutl
oceimuill npocmip 80/100iHHS 1HO3eMHOK MOB0I0 8idiepae eupiwaabHy poab y nidzomogyi matibymHix ekoHomicmie. Y cmammi
npoaHanizoeaHo pisHi Haykosi nioxodu do eusHaveHHs1 Kelic-Memody 8 KOHMmMeKcmi QUKAAJaHHs aHaAilicbkoi Mosu npodeciliHozo
cnpsamysaHHsi. Kelic-memod poseasidaemocsi sik edpekmueHuli nedazozivHulli iHCmpymeHm 011 p038UMKY HABUYOK YCHO20 CNIAKYB8AHHS,
KpUmMuy4Ho20 MUC/AeHHs1 ma kpeamusHux 30i6Hocmetll matibymHix ekoHomicmis. I1i0 yac eupiweHHs1 Kelicie cmydeHmu aHanaizyomo i
supiwyroms peaavHi npogeciiini 3asdanHsl, cnisnpayrooms, 36azayyioms npodecitliny 1eKcuky ma iHmezpyroms 3HaHHS HO3eMHOI MO8U 3
daxosumu komnemenmocmsamu. Aemop docaidxicye cmpykmypy Kelicie, nepegazu ma nomeHyiliHi 8UKAUKU nid 4ac enpoeaodiceHHs: Kelic-
Mmemody 8 KOHmekcmi iHuwomosHoi oceimu npogecilinozo cnpsimysaHHs. Y docaidxceHHi npedcmasaeHi npakmuyHi kelicu 3 ¢haxosoi
iHo3eMHOI Mo8u 0151 cmydeHmie eKoHOMIYHUX cheyianabHocmell 3 ypaxy8aHHsM pigHsl MOBHOI komnemeHmHocmi. KosceH kelic po3easiHymo
y Mexcax negHux modysie ma mem Kypcy paxoeoi aHeailicbkoi mogu Ui euceimaeHo Hagu4uku hpodeciliHo2o 2080pPIHHS, W0 PO38UBAIOMbCS 8
npoyeci tiozo peaaizayii. Peaysbmamu nedazo2iuHo20 ekcnepumeHmy 3ynposadiceHHs memody Kelicig y Kypc paxosoi aHzilicbkoi Mosu 045
cmydenmie 3-20 ma 4-20 Kypcie ekoHoMiYHUX cneyianbHocmell /lepicasHozo yHigepcumemy eKOHOMIKU | mexHo.102ill npodeMoHcmpy8saau
cymmeee NoKpaujeHHs1 Ha8U40K 2080PIHHS 3 CIMOMA KpumepisiMu nic/s1 3acmocy8aHHts ybo2o memody. Kpim mozo, HagedeHo pekomendayii
wodo eekmugHO20 3acmMocy8aHHsl Kelic-memody 051 nidsuujeHHs HA8U4OK [HWoMoeHoi npodgeciliHoi ycHoi komyHikayii cmydenmie
eKOHOMIYHUX cneyiaabHocmell.

Kawuoei caoea: kelic-memod; HaBUYKU 2080pIHHSI; aH2/Ilicbka M08a NpogeciliHozo0 cnpsMy8aHHs; MaliymHi eKoHoMicmu;
MOBHA KOMNnemeHmMHicms; nedazoziuHi memodu.
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UTILIZING THE CASE STUDY METHOD IN TEACHING ENGLISH FOR SPECIFIC PURPOSES
TO STUDENTS OF ECONOMIC SPECIALTIES FOR DEVELOPING SPEAKING SKILLS

Abstract. The article highlights the use of the case method in teaching English for Specific Purposes (ESP) to students in economic
specialties, emphasizing the development of learners’ speaking skills in English. In the context of Ukraine’s integration into the international
educational space, proficiency in foreign languages has become a key factor in the professional training of future economists. The paper
analyzes various scientific approaches to defining the case study in ESP teaching. The case-study method is explored as an effective pedagogical
tool for developing future economists’ speaking skills, creativity, and critical thinking. Moreover, the case study fosters idea generation,
problem-solving skills, and enhances the motivation of non-linguistic students in ESP learning. Students majoring in economic specialties
address real-world professional issues, collaborate, expand business vocabulary, and integrate language practice with professional knowledge.
Furthermore, the author explores stages, advantages, and potential challenges in implementing the case study in ESP courses. Practical case
studies for students majoring in economic specialties are analyzed. Each case is explored within specific ESP modules and topics, and it
describes the key speaking skills developed during its implementation. The results of the pedagogical experiment on implementing the case
method in the English for Specific Purposes course for third- and fourth-year students majoring in economics-related specialties at the State
University of Economics and Technology demonstrated a significant improvement in speaking skills across seven criteria after its application.
Moreover, the article offers recommendations for effectively using the case study method to enhance professional speaking skills.

Key words: case studies; speaking skills; English for Specific Purposes (ESP); future economists; language proficiency; pedagogical
methods.

Statement of the problem. European integration processes on a global scale require a qualitatively
new level of English language proficiency, thereby fostering the improvement of foreign language teaching
methodologies. In the context of globalization and Ukraine’s integration into the international educational and
scientific community, foreign language proficiency has become essential for future economists.
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Teaching English for Specific Purposes (ESP) in higher education requires the application of innovative
approaches and methodologies that ensure the formation of professionally oriented foreign language
communicative competence [5; 9; 17]. The contemporary professional environment demands that future
economists use English for communication with foreign investors and partners, including presentations and
negotiations, thereby transforming English into an essential means of professional interaction.

Despite the importance of communication skills, teaching speaking is often neglected in ESP courses,
with the focus on memorizing dialogues, retelling texts, and performing repetitive, structured exercises.
Developing students’ speaking skills for professional purposes, however, requires extensive practice, training,
and engaging classroom activities. ESP students should develop productive thinking, enhance creativity, and
improve speaking skills through interaction and collaboration [10].

This research focuses on the case study method as an effective instrument for developing professional
foreign language speaking skills. Moreover, the effectiveness of the case-study method lies in its capacity to
model real-life professional situations, stimulate analytical and critical thinking, and foster active learner
engagement. The use of case studies in teaching ESP enables economics majors to develop key language
functions required for professional communication, such as discussing economic issues, generating ideas,
analyzing data, making decisions, and presenting solutions in English.

Accordingly, we believe that the case study method best aligns with the ultimate goals of teaching a
professionally oriented foreign language to future economists, particularly in developing their professional
speaking skills.

Analysis of recent research and publications. English for Specific Purposes (ESP), which aims to
equip students with the linguistic tools necessary for effective performance in specialized fields, has been the
focus of numerous contemporary studies, including those by 0. Chaikovska, T. Fitria, Yu.Herasymchuk,
0. Khorosh, N. Pankovyk, T. Sinkus, and A. Stefanova. The researchers emphasize that future specialists across
various professional domains acquire English to perform their professional activities, engage in international
communication within their fields, and remain competitive in the labor market [5; 13; 17]. Furthermore,
0. Chaikovska, Yu. Herasymchuk, O. Khorosh, N. Pankovyk, T. Sinkus highlight case studies as an effective tool
of fulfilling the goals of ESP and addressing learners’ specific needs.

The importance of developing effective communication skills as one of the essential elements of ESP
course is underscored by numerous modern researchers such as A. Dzieciot-Pedich, A. Dudzik, I. Ionitiu,
B. Li€en, V. Bogdanovi¢ and others [4; 8; 10]. The scholars emphasize the necessity of enhancing speaking skills
in ESP learning to ensure students’ ability to deliver professional oral presentations, express their ideas, engage
in negotiations, discuss research findings, and perform various job-related tasks [4]. Consequently, achieving
this objective requires the implementation of innovative teaching approaches, among which the case-study
method holds particular relevance.

A well-known approach of using case studies is Harvard Business School, which introduced case
studies to teach students how to analyze real or simulated business issues. Following its example, the case
study approach has become an integral part of the educational process worldwide and is regarded as an
effective teaching method. Prepared cases represent a real -world business situation and serve as a starting
point for student discussion, analysis, and problem-solving activities [6; 15].

A significant contribution to the implementation of the case method in the educational process has
been made by both domestic and foreign scholars. The theoretical foundations of the case method, the problem
of applying its general principles, and the identification of its specific features have been highlighted in the
works of such modern Ukrainian researchers as S. Kovalyova, V. Loboda, V. Shymanska, L. Sikorska, and Yu.
Surmin. Their research primarily addresses the application of the case study method within particular
professional domains. Specifically, the method has been investigated in the context of professional training of
teachers (S. Kovalyova) [9], lawyers (Yu. Herasymchuk, O. Khorosh, N. Pankovyk) [13], and students majoring
in agronomy (0. Chaikovska) [1].

At the same time, other researchers have focused on the potential of the case study method to foster
the development of specific student competencies, including communication and creative skills (V. Loboda,
L. Sikorska)[15], critical thinking (S. Nykyporets) [12], and socially relevant professional qualities
(Yu. Surmin) [18].

A substantial contribution has been made by such foreign researchers as Ch. Grosse, M. Hamilton,
Ch. Roell, T. Sinkus, S. Smith, highlighting the role of the case study in the development of both personal abilities
and professional competences in the course of English teaching. Thus, Ch. Roell considers the case study a
powerful tool in foreign language education, as learners integrate linguistic competence with analytical and
interpersonal skills when addressing complex problem-based situations [14].

Case studies are analyzed as a powerful pedagogical tool for fostering critical thinking by such
researchers as O. Chaikovska, M. Hamilton, S. Nykyporets, and others. Thus, S. Nykyporets explores a case-study
approach as an effective means of developing critical thinking among future power engineering specialists
during foreign language acquisition [12]. This is a similar conclusion to that made by O. Chaikovska, who
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focuses on the implementation of the case method in teaching English to agronomy students for enhancing
critical thinking, teamwork, and professional communication skills. Special attention is given to the structure
of the learning process, after-class activities and students’ feedback [1]. While these researchers focus on
general case studies, M. Hamilton analyzes the use of case studies in teacher professional education, focusing
on comparative case studies as a dynamic and adaptable approach to enhancing critical thinking abilities [7].

A more precise role of case studies in the development of peculiar professional competences is
examined by T. Sinkus [16]. The author analyzed the case-based approach in the formation of business-related
competences among future business administration students in Professional English Course [16].

Despite extensive research, insufficient attention has been given to the application of the case method
specifically for enhancing professional speaking skills in teaching ESP to students majoring in economic
specialties. Most research focuses on the general effectiveness of the method in education or its impact on
critical thinking and other personal abilities, leaving aside the issues of developing students’ oral
communication, fluency, working with economic terminology and professionally oriented vocabulary,
expressive devices, and functional language in the frame of a particular professional topic aimed at practicing
speaking skills in realistic contexts.

Furthermore, although the case method offers significant advantages, it remains underutilized,
revealing a clear gap between its theoretical potential and its actual implementation in both research and
teaching practice.

The purpose of the study is to analyze the effectiveness of the case-study method in teaching English
for Specific Purposes to future economists to enhance their professional foreign-language speaking proficiency.

Based on the purpose, the following tasks were set:

— To examine the theoretical foundations of ESP in relation to professional speaking skills.

— To analyze the key components of speaking.

— To analyze the structure, benefits, and challenges of the case-study method in ESP instruction.

— To design and implement a set of case-study-based activities aimed at developing students’ professional
speaking skills.

— To conduct a practical experiment and a questionnaire among students majoring in economic specialties
to identify students’ needs and to prove the effectiveness of case studies in the development of students’
professional speaking skills.

Research methods. The study employed a combination of theoretical and empirical research
methods. Theoretical methods comprised the analysis, generalization, and synthesis of scientific and
pedagogical literature, as well as the formulation of research conclusions. Empirical methods included a
pedagogical experiment conducted at the State University of Economics and Technology to examine the
effectiveness of implementing the case study method in the ESP course. Statistical methods, including a
comparative analysis of data collected before and after the experiment and an analysis of students’ language
performance, were used to evaluate the effectiveness of the case study method. Furthermore, a questionnaire
was employed to gather empirical data on students’ needs and perceptions regarding the development of
professional speaking skills through case studies.

Results. The goal of teaching ESP is to prepare students for professional communication, enabling
them to exchange information, ideas, opinions, and thoughts on specific topics. In doing so, they deliberately
engage in negotiating meaning, striving to understand one another and achieve specific language outcomes [8].
Moreover, ESP courses are mainly designed for students who need to perform specific communicative tasks
required by their professional environments, including delivering presentations, presenting ideas in
professional contexts, or negotiating with suppliers in business situations [4, p. 57]. Speaking skill development
is now considered a fundamental aspect of ESP courses [4; 8; 10; 11]. The need for oral communication is
increasingly evident in multicultural and global professional environments. Speaking demonstrates learners’
comprehension through immediate feedback, serves as a practical tool for real-life and professional purposes,
and supports the learning process by helping students actively use the input they receive [4; 8].

The analysis of scholarly literature allows us to identify such core components of speaking skills as
pronunciation, fluency, comprehension, grammar, and lexis [11]. Speaking skills also involve voice and speech
traits such as volume, intonation, expressive devices, clarity, projection, and self-presentation [10, p. 268].
These criteria can be further complemented by functional language [8], professional vocabulary and
terminology [10; 17], accuracy, discourse competence, and critical and analytical thinking in speech [10].
Functional language involves such tasks as presenting data and reports, describing graphs and trends,
negotiating agreements, expressing opinions and arguments, and agreeing and disagreeing diplomatically,
while discourse competence refers to the ability to structure speech logically, develop arguments, link ideas
coherently, and maintain professional interaction [8; 10].

The case-study method provides an effective approach for developing all these components of
speaking skills, as it engages students in authentic, interactive, and professionally oriented communicative
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tasks that foster pronunciation, fluency, grammatical accuracy, professional vocabulary, functional language,
and discourse competence in speech.

The analysis of the latest research and publications allows us to make the conclusion that there are
various approaches to the definition of the case-study method. Thus, 0. Chaikovska defines the case method as
a teaching tool that fosters critical thinking, improves language proficiency, and ensures practical learning
experience [1, p. 64]. Case-based learning is determined as a teaching method that presents students with
realistic or hypothetical complex situations to analyze, discuss, and solve, fostering critical thinking and
preparing them for real-world professional practice. The cases are defined as specially designed questions that
model the conditions of professional activity students may face in their future [1; 7]. Ch. Roell considers a case
study as a type of task-based learning for applying a communicative approach in foreign language teaching,
focusing on communication rather than isolated grammar or vocabulary practice. Moreover, it is appropriate
for engaging students in oral activities, including discussions that ensure their collaboration [14, p. 24].
According to L. Sikorska, and V. Loboda the case study is a method of active problem-situational analysis based
on learning through solving specific situations [15, p.133]. T. Sinkus reckons that the case study method is a
modern approach and an active-learning method for professional English teaching, providing students’
interaction, engagement, discussion, and group problem-solving [16]. Taking into consideration the above-
mentioned studies, the case study can be defined as an interactive learner-centered method based on real-world
situations for analysis and students’ interactive collaboration through team-based discussion and solving
particular professional scenarios. Furthermore, the case method in ESP for future economists is purposefully
designed to simulate real-life professional situations, encouraging non-linguistic students to use a foreign
language during problem-solving and fostering the development of critical thinking, collaboration, and
professional language proficiency.

The benefits of case studies, as emphasized in the scholarly literature, lie in their focus on the analysis
of real-life situations that may occur in students’ professional practice [13]. Among the key advantages of the
case method the researchers highlight the implementation of the communicative approach, in which English
serves as a tool for communication [14, p. 25]; students’ active engagement and interaction [13; 14]; learners’
involvement in discussions and collaborative activities [12, p. 195]; problem-solving skill development [9; 12],
promotion of critical thinking [7; 12; 16]; better understanding of the business environment, integration of
Business English concepts with knowledge from other subjects [16]; increased motivation [16], ability to
handle uncertainty and distinguish facts from opinions [16]; ability to bridge the gap between theoretical
knowledge and practical business communication [6]. Nonetheless, alongside considerable benefits, teachers
and students may encounter some challenges during the implementation of case studies. Ch. Roell mentions
such challenges as dependence on students’ linguistic level, time-consuming nature, and difficulties in
assessment [14].

The main benefits of using case studies in ESP courses to enhance the professional speaking skills of
future economists are summarized as follows:

1. A learner-centered teaching approach, which encourages students to participate actively in
professional discussions [14].

2. Interactive collaboration among students [13; 14], promoting the exchange of economic ideas,
negotiation strategies, and decision-making processes.

3. Integration of professional knowledge and foreign language communication skills [16].

4. Encouragement of critical thinking and creativity [1; 7; 12].

5. Development of professional communicative competence in a foreign language [1; 6; 13].

6. Incorporation of role-playing activities, allowing students to assume professional roles (company
manager, marketing specialist, or economic consultant).

7. Focus on solving real-world professional issues, helping students bridge the gap between
theoretical economic knowledge and practical business communication [6].

8. Increase in language-learning motivation, as students see the direct relevance of English to their
future careers in economics and business [16].

The challenges that may arise when using case studies in an ESP course include [13; 14]:

1. Successful implementation requires thorough preparation, including careful selection or design of
relevant case materials.

2. Consideration of students’ language proficiency is essential, since inadequate knowledge of
economic vocabulary, professional terminology, and speaking strategies may restrict their active engagement
in discussions, negotiations, and presentations.

3. The more complex the case study is, the more advanced subject-specific speaking skills students will
require, particularly in areas of professional communication such as argumentation, data interpretation, and
financial reporting.
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4. The importance of interdisciplinary cooperation, as the development of subject-specific case studies
may require collaboration with specialists in economics, finance, or business to ensure professional relevance
and accuracy.

In scientific literature, the structure of the successful case study implementation has been analyzed.
Among the key stages, the researchers highlight such structural components as: 1. Introduction to the situation;
2. Dividing students into groups; 3. Study of the situation; 4. Group discussion and distribution of roles within
the group; 5. Role-playing process (analysis of the situation, decision-making); 6. Summing up and analysis of
the groups' activities: unclosing assessment; 7. Analysis of the optimal solution; 8. General discussion [15, p.
133]. Another approach to structuring a case study includes the following stages: presentation of the case and
provision of context, problem-solving and justification of the chosen solution, group discussion, and feedback
[13]. Providing constructive feedback to students should be considered an essential component of the case
study structure for developing students' speaking skills in economic specialties [2].

Based on the scientific literature [3; 8; 14; 15], the following situations can serve as practical cases for
students majoring in economic specialties to develop their professional speaking skills in ESP learning:

1. Modul / Topic: Negotiations. English Proficiency Level: Intermediate

Online Business Meeting with a Foreign Client

One of your international clients is scheduled to participate in an online business meeting with your
company. The meeting will be conducted in English, but the employee responsible for communication with
foreign partners is unavailable at the last moment.

1. How will you organize effective communication during the meeting? 2. How will you manage the
potential risks of miscommunication? 3. What strategies can you use to ensure an accurate understanding of
technical and contractual terms?

Students’ activities: role-play, problem-solving scenarios, vocabulary practice, and discussion.

Developed Students’ Speaking Skills: professional vocabulary (phrases for negotiation, clarification,
confirmation, polite disagreement); presentation skills, asking and answering precise questions, active
listening, presentation of arguments and proposals, problem-solving in real business scenarios.

2. Modul / Topic: Career. Choosing a candidate. English Proficiency Level: Intermediate

Selecting an Executive Director for a New Branch

Alarge American sportswear manufacturing company is expanding its production capacity and plans
to open a new branch in Spain. To ensure effective management and successful integration into the local
market, the company needs to appoint a new Executive Director for the Spanish branch. The management team
is considering three candidates. Candidate A: married, has a young daughter, proficient in Spanish and English,
limited experience in senior management positions, strong intercultural communication skills. Candidate B:
middle-aged, divorced, two children, fluent English, Spanish - beginner level. Significant experience in
managerial positions. Strong leadership and decision-making skills. Candidate C: Single, extensive experience
working within the company, good knowledge of the company’s strategy, corporate culture, and its strategies,
experience as a project manager. Limited flexibility.

1. Analyze the professional strengths and potential limitations of each candidate. 2. Conduct an interview
with the candidates. 3. Choose the best candidate, and prove your opinion.

Students’ activities: group discussion, role-play interviews, problem-solving, and vocabulary practice.

Developed Students’ Speaking Skills: professional argumentation and persuasion, conducting a job
interview, use of business vocabulary (terms related to management, leadership, executive roles, international
business, strategy, and corporate culture), argumentation and persuasion in English (phrases for evaluating,
comparing, persuading, and justifying choices), presenting one’s professional background, discussing different
opinions with peers, critical thinking and quick decision-making.

3. Module / Topic: Starting a business. English Proficiency Level: Upper-Intermediate

Restaurant Startup Case: Management Failures

A talented chef decided to open his own restaurant. He had saved enough money to rent suitable
premises, but did not have sufficient funds for marketing and promotion. No detailed business plan was
prepared, and most decisions were made only when problems appeared.

The chef managed to obtain a bank loan to purchase professional kitchen equipment. However, in
order to repay the loan, he significantly increased the prices on the menu. As a result, customer demand
decreased. To reduce costs, he was forced to dismiss one-third of the staff. This led to dissatisfaction among the
remaining employees, as their workload increased while their salaries remained the same. The restaurant soon
faced financial difficulties and the risk of bankruptcy.

Analysis: What Went Wrong? Analyze the case and identify the key mistakes the restaurant owner made.
Explain which managerial, financial, and strategic decisions were ineffective or inappropriate:

1. Business Planning: Analyze how the absence of a detailed business plan affected the development of the
restaurant. 2. Marketing Strategy: Assess the role of marketing and promotion in the success of a restaurant.
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3. What mistakes were made in human resource management? 4. Provide well-structured recommendations on
how bankruptcy could have been avoided.

Students: activities: problem-solving exercise, role-playing, presentation of recommendations,
discussion.

Developed Students’ Speaking Skills: analysis and problem-solving discussions, business vocabulary
practice, argumentation and persuasion in English, strategic thinking, making a business plan, financial
planning skills, time management and project planning, decision-making and risk management, communicative
skills in ESP

4. Module / Topic: Strategies for Investing to Increase Company Sales. English Proficiency Level: Upper-
Intermediate

A dessert manufacturing company has 10 million to invest in strategies to increase sales. The
management team has proposed several options, but the total cost of all options exceeds the available budget.
Students need to analyze the options, make decisions, and justify their choices.

Options:

1. Advertising & Marketing Campaign (3 mln). Purpose: Digital advertising to increase brand awareness.
2. Expanding Product Range (4 mln). Purpose: Introducing new dessert flavors and seasonal products.

3. Opening a New Affiliate (6 mln). Purpose: Launching a new production and retail facility in another city.
4. Employee Bonus Program (2 mln). Purpose: Providing performance-based incentives to motivate staff.
5. Purchasing New Production Equipment (4mln). Purpose: Increasing efficiency and production capacity.
6. Developing a Special Children’s Menu (2 mln). Purpose: Gluten-free and lactose-free desserts.

1. Analyze the potential impact of each investment option on sales, brand image, and customer loyalty.
2. Decide which combination of options to choose within the 10 million budget. 3. Justify your choice in English,
explaining why some options were selected and others were excluded. 4. Discuss potential risks and benefits of
your investment plan.

Students’ activities: role-play, debate, group discussion, and presentation.

Developed Students’ Speaking Skills: professional terminology (investment, budget, cost-benefit
analysis, brand strategy, customer loyalty terms), decision-making, budget management, presentation of
financial analysis, persuasive argumentation, explaining graphs/tables, critical thinking, decision-making,

5. Module / Topic: Time Management. English Proficiency Level: Upper-Intermediate.

The advertising department of a mid-sized marketing company is working hard to finish a major
project for an important client. The deadline is approaching, and the team is already fully occupied.

Suddenly, the department receives another large project from a new client, also with a tight deadline.
The team has limited resources, and it is impossible for all members to work on both projects at full capacity.

1. Plan how to allocate tasks among team members effectively. 2. How can tasks be prioritized based on
urgency and importance? Decide which tasks can be delegated, delayed, or streamlined. 3. Propose strategies to
ensure that both projects are delivered on time without compromising quality. 4. How can time-saving tools or
software support the team?

Students’ activities: role-play, group discussion, debate, and presentation.

Developed Students’ Speaking Skills: time management sKills, professional discussion and negotiation,
conflict resolution skills, business English vocabulary on deadlines, workload, prioritization, delegation,
workflow, critical thinking in speech, and use of professional vocabulary.

The experimental implementation of the case study method in the ESP course (2024-2026) involved
3rd- and 4th-year students of the specialties “Economics,” “Finance, Banking and Insurance,” “Marketing,”
“Entrepreneurship and Trade,” and “Management” (n=58) of the State University of Economics and
Technology, Ukraine. The educational environment was adjusted to align with the requirements of the case
study method, including its learner-centered nature, the creation of supportive and motivating learning
environment, the consideration of students’ levels of linguistic proficiency, the promotion of interactive
collaboration among students, the use of multimedia tools, encouragement of students’ creativity and critical
thinking, and the provision of constructive feedback. The effectiveness of the experiment was assessed using
multiple methods: diagnostics of learning outcomes, including tests of lexical and grammatical accuracy;
communicative language activities within case studies (such as role-plays, simulations, group discussions,
debates, presentations, problem-solving exercises, and vocabulary practice), designed to evaluate professional
speaking skills in the ESP course; content analysis of students’ presentations on ESP topics, including
Negotiations, Career: Choosing a Candidate, Starting a Business, Strategies for Investing to Increase Company
Sales, and Time Management; questionnaires, used to measure both the level of speaking skill development and
students’ confidence in using English in professional contexts; and teacher observation, focusing on students’
engagement and quality of task completion.

The table below presents an analysis of students’ learning outcomes in the development of speaking
skills, measured before and after the implementation of the case study method in the ESP course. The
assessment was conducted according to the following criteria: pronunciation, fluency, grammatical accuracy,
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134



OcsiTa. IHHOBaTKKa. MpaKTuKa (ISSN: 2616-650X) Tom 14, Ne 3, 2026

professional vocabulary and terminology, discourse competence, presentation skills, and
negotiation/argumentation skills.

Table 1
Results of Implementing the Case Study Method in ESP Instruction for Students of Economic Specialties
Before Implementation After Implementation
Speaking Ability Indicator (Students’ sufficient & high (Students’ sufficient & Observed Progress
levels, %) high levels, %)

Pronunciation 52 67 +15% improvement
Fluency 48 72 +24% improvement
Grammatical Accuracy 50 69 +19% improvement
Professional Vocabulary and 45 78 +33% improvement
Terminology use
Discourse Competence 47 74 +27% improvement
Presentation Skills 44 76 +32% improvement
Negotiation/Argumentation 38 68 +30% improvement
Skills

The students were also asked to complete a questionnaire. The purpose of the questionnaire was to clarify
learners’ needs regarding the development of speaking skills and the role of the case study method in this process.
Before the implementation of case studies, students were asked to answer the following questions:

Section 1: General Attitude Towards Speaking Skills

1. Do you consider it necessary to improve your English-speaking skills for your future career? Yes / No

2. How confident do you feel when speaking English in professional contexts (meetings, presentations,
negotiations): very confident / somewhat confident / not confident

Section 2: Specific Speaking Abilities

3. Which aspects of your speaking skills would you like to improve the most? (You can choose more
than one): pronunciation; fluency; grammatical accuracy; business/professional vocabulary and terminology;
discourse competence (structuring your speech); presentation skills; negotiation/argumentation skills.

After having implemented the case study method in the ESP course, the same students were asked the
questions concerning the effectiveness of case studies in enhancing their speaking skills:

Section 3: Role of Case Studies

4. Have case studies in your ESP course helped improve your speaking skills? Yes / Partially / No

5. Which speaking skills do you think were most developed through case studies?

6. Do you feel more confident participating in discussions, negotiations, or presentations after working
with case studies?

7. Which activities during case studies did you find most useful for improving your speaking skills?

Role-plays and simulations, group discussions and analysis, presentations and justifications, debates,
vocabulary exercises, and problem-solving exercises.

Section 4: Feedback and Suggestions

8. What recommendations would you give to improve the use of case studies for developing speaking
skills in future ESP courses?

Interpretation of Results are the follows:

Question 1: 90% of students (52 students) indicated that improving English speaking skills is
necessary for their future careers.

Question 2: 50% (29 students) felt somewhat confident, 26% (15 students) very confident, and 14%
(8 students) not confident when speaking in professional contexts.

Question 3: The areas for improvement were (students were able to choose several options):
business/professional vocabulary - 83% (48 students); grammatical accuracy 81 % (47 students);
negotiation/argumentation skills 78 % (45 students); discourse competence - 66% (38 students);
presentation skills - 60% (35 students); fluency - 55% (32 students); pronunciation - 40% (23 students).

Question 4: 69% (40 students) reported that case studies significantly improved their speaking skills,
21% (12 students) partially, and 10% (6 students) reported no improvement.

Question 5: The skills most improved through case studies were (students were able to point more
than one): business/professional vocabulary — 76% (44 students); presentation skills - 79% (46 students);
discourse competence - 67% (39 students); negotiation/argumentation - 45% (26 students); grammar - 41 %
(24 students).

Question 6: 65% felt much more confident in discussions and presentations after case studies; 25%
felt somewhat more confident, 10% were still unconfident.

Question 7: Most useful activities: role-plays and simulations - 78% (45 students); group discussions
- 70% (41 students); presentations - 65% (38 students); debates - 45% (26 students).
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Question 8: Students suggested: more role-play and simulation exercises; increased peer-to-peer
discussion opportunities; structured feedback on pronunciation and fluency.

Thus, case studies in ESP courses proved to be an effective method for developing professional
speaking skills, particularly vocabulary, presentations, fluency, negotiation, and discourse competence.
Moreover, such interactive activities as role-plays and group discussions were the most beneficial. Nonetheless,
students still need support with professional vocabulary, pronunciation, and expressing complex ideas, which
should be explicitly integrated into ESP course design.

Based on the scientific literature and research findings we suggest the following recommendations
aimed at facilitating speaking skills by using case studies in ESP teaching to students majoring in economics:
taking into account students’ linguistic proficiency; combining case studies with other pedagogical methods,
such as discussion, debates, role-playing and others to ensure the development of foreign language
communicative skills; designing challenge-based cases to stimulate critical thinking abilities; promoting active
students’ engagement, fostering collaborative problem-solving; using audiovisual materials; conducting
evaluation, analysis and self-analysis; providing constructive feedback.

Conclusions and prospects for further research. In the context of Ukraine’s European integration,
English language proficiency has become a crucial requirement for the professional training of future
economists. The implementation of the case study method in ESP courses contributes to the development of
professionally oriented speaking skills among students majoring in economic specialties while also fostering
critical thinking, decision-making, and problem-solving abilities.

The results of the experiment confirmed the effectiveness of the case study method in teaching ESP to
economics majors for developing professional speaking skills. Case studies were particularly effective in
enhancing fluency, discourse competence, presentation skills, negotiation, and expanding professional
vocabulary. Interactive activities, such as role-plays, group discussions, and presentations, were found to be
the most beneficial within the case study approach. The questionnaire results indicated that third- and fourth-
year students of economics and related specialties recognized the significant role of case studies in developing
professional English-speaking skills, particularly in business vocabulary, presentations, and structured
communication. Utilizing the case-study method demands thorough preparation, taking into account students’
levels of language proficiency. Moreover, it is advisable to use audiovisual materials to enhance students’
understanding of the issue, conduct evaluation, analysis, and self-analysis, and provide constructive feedback.

Furthermore, future research should investigate interactive pedagogical technologies aimed at
fostering the communicative competence of future entrepreneurs.
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