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SUMMARY

Tao Rui. Theoretical and methodological foundations of the formation of pedagogical
mastery of students-vocalists.

The aim of the article is to highlight theoretical and methodological foundations of
the formation of pedagogical mastery of students-vocalists. In the study the following
research methods have been used — general scientific (analysis, synthesis, generalization,
systematization) and specific scientific — first of all — analytical (terminological, historical-
genetic, comparative, hermeneutic and structural analysis). Such methodological approaches
to studying the problem of forming pedagogical mastery of students-vocalists as activity,
personal, competence and communicative have been distinguished.

The versatility of the category of pedagogical mastery is seen in its inherent properties to
be transformed depending on the context of consideration as: the original professional
experience of the teacher; structural component of pedagogical creativity, system of
competences; means of professional formation and self-actualization of the personality of the
teacher-master; spiritual-value and professional-pedagogical heritage of the mentor, which his
disciples emulate. The structure of the pedagogical mastery of the future teacher of vocals should
be grounded in the light of cultural-historical experience and perspective directions of
development of the theory and practice of vocal training. It is proved that pedagogical mastery of
the student-vocalist should include his professional orientation, vocal and pedagogical
techniques, a complex of professional skills, which is usually combined with the experience of
theatrical activity, in general — his vocal and pedagogical culture.

It is emphasized that participation of vocalists in amateur and professional concerts,
theatrical performances and their production can become a significant factor in the
formation of their pedagogical mastery, will allow future teachers of vocals to realize their
own educational potential and carry out educational functions. Such pedagogical mastery
becomes a driving force in the system of cultural development of society.

Key words: theoretical and methodological foundations, pedagogical mastery,
students-vocalists, professional training, pedagogical technique, future teacher of vocals.
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SOCIAL PARTNERSHIP AS A NECESSARY CONDITION FOR INTERNAL
EDUCATION QUALITY ASSURANCE IN THE HIGHER EDUCATION INSTITUTION

The aim of the study is to determine the essence of social partnership and to identify
necessary components of the social partnership system regarding the possibility of internal
quality assurance in the institution of higher education. In the course of the study the methods
of theoretical analysis of scientific-methodological literature, methods of empirical research:
observation, questioning, generalization and classification of the received data and modeling
have been used. On the basis of the research results, the information- methodological provision
for implementation of the model of construction of the social partnership of the HEI has been
proposed. The main goal and simultaneously the advantage of building and developing social
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partnership in the field of higher education is seen in the possibility of forming an integrated
educational space, through the creation of an active system of social interaction.

Key words: social partnership, partner relationships, interaction, higher education,
quality of education, internal quality assurance of education, institution of higher education,
principles of partnership.

Introduction. In modern conditions of functioning and development of
subjects of different levels of the economic system the transformation of the
foundations and basic principles of interaction is acutely felt. At the same time,
there is a problem of personnel support of Ukrainian economy taking into
account real needs of the labor market and the requirements for the quality of
intellectual and industrial potential. A special role in solving this strategic task is
played by the system of higher education, which is directly connected with the
economy of the country. Solving the problems of higher education is impossible
without a comprehensive multivector social partnership, which, on the one
hand, is aimed at improving the quality and development of education, and, on
the other hand, it allows adapting participants of the partnerships to changing
environment conditions with the possibility of obtaining additional benefits.

Analysis of relevant research. The issue of formation of social dialogue,
partnership relations and cooperation of the main actors of social partnership
becomes more and more relevant in the works of domestic and foreign
scientists, in particular M. Bahlai, A. Weber, L. Erhard, H. Zadorozhnyi,
V. Kolosova, A. Kolosov, V. Mytrokhin, Yu. Popova, R. Rumpel, H. Semyhin,
V. Smolovyk, A. Shcherbak, T. Shcherbata and others.

However, despite the number of works devoted to the topic of social
partnership, there is still no effective theoretical-informational provision and
practical recommendations for building a social partnership with higher
education institutions.

The aim of the article is to identify the essence of social partnership and
necessary components of the social partnership system regarding the possibility
of internal quality assurance in the higher education institution.

Research methods are theoretical analysis of scientific-methodological
literature, methods of empirical research, in particular, observation, survey,
generalization and classification of the obtained data, modeling.

Research results. Partnership has become the object of research in
recent decades, but existence of this phenomenon is known since the late XIX
century. The terms “partnership”, “partner relations” are widely used in
business, legal, political circles, mass media. In such a situation, the illusion of
transparency in the content of the concept of “partnership” created conditions
in which the attempts to give it a scientific definition are very rare and
consequently there is lack of a unified interpretation of the essence of social
partnership relations (PbibuHa, 2003).

200



[lenaroriyni Hayku: Teopis, icTopis, iHHOBaLiliHi TexHoJiorii, 2018, Ne 10 (84)

It is proposed to consider social partnership as a system of relations
between different social actors, which is oriented towards achievement of
public interests, while taking into account corporate and group interests
(Konot, 2009, 26-28).

The difficulty of interpretation of the partnership lies in the fact that in
research and practice, it acts as a complex phenomenon — an integrated
system. The following components of the social partnership system (SP) are
proposed (Fig. 1).

Social partnership system
/ \ 4 \ 4 \
Subjects of Objects, Mechanism of Means and
SP, institutes spheres and SP interaction provision of
and their subjects of SP SP
representative
A 4 Y A 4
SP methods SP culture SP principles

Fig. 1. Social partnership system

Under the phenomenon of social partnership we mean the form of
interaction of various subjects of society (state institutions, corporations, non-
profit organizations, social groups, etc.), which allows them to express freely
their interests and find civilized ways to realize them.

The system of social partnership arose as a natural reaction to the firm
principles of the market economy in order to preserve social stability in society.
At the same time, the system develops long enough under the influence of
many factors, historical traditions, etc. Accordingly, the main difficulties in
establishing social partnership are related to solving the problem of
coordinating the interests of the subjects of interaction and various elements
that form this system, including social and economic processes.

Social partnership in the field of higher education is a partnership that is
initiated by the education system as a special sphere of social life, which
contributes to the formation of civil society (Llep6ata, 2016). Social
partnership allows modifying, designing, testing and establishing new socially
important functions of the higher education system.

The main objective of the higher education institution, as a key
participant of the process of education concerning organization of effective
cooperation, is to ensure the openness of the institution for its socio-cultural
environment (AHKoBCcbKa Ta 3iHYyeHKo, 2015); to develop partner interaction
with various social institutions in education, upbringing, research and
innovative activity, student socialization, etc.
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Collaboration may involve different levels of inclusion of parties, which in
the future directly affects the forms of partnerships and their outcomes:

e coherent inclusion that is based on a joint discussion of the initiative of
one of the parties, followed by its development and possible correction;

e initiated inclusion, which is characterized by high activity of one of the
parties, and advisory and coordinating activities of the other party of the
partnership;

e independent two-sided incorporation, where the initiative of joint
activity can be put forward by any party in the bilateral support of the idea, its
development and implementation by joint efforts, as well as mutual
responsibility for the success of the achievement (Habuynnnxa, 2003).

The choice of the level of inclusion in the implementation of a joint
activity (project, solution of a particular case) in the field of education is
determined by the situation and the results sought by social partners.

In 2018, the author conducted a survey by interviewing respondents
(administrations of higher education institutions (HEI), teachers,
representatives of employers, public organizations, state and local government
bodies, students, parents and university entrants) as potential participants in
social and professional partnerships with higher education institutions
concerning the effectiveness of social and professional partnerships in
education. The sample comprised 230 respondents, the data were summarized.
It was revealed that respondents preferred the following among the main
aspects that would determine effectiveness of partnerships with HEI:

a) a public need to be included in implementation of the values of higher
education (for example, improving the quality of education, concretization of
competences, etc.) (68,2 %);

b) readiness for such cooperation (81,9 %);

c) HEI's needs (39 %);

d) HEI's initiatives (46,2 %);

e) initiative of the non-governmental sector (12,1 %);

e) attracted resources of the parties (50,2 %);

e) conditions of cooperation (36,7 %);

g) level of participation (21,2 %)

h) other aspects (17,3 %).

In addition, the results of the study allowed to generalize the significance
and benefits of social and professional partnerships for HEls:

e ensuring higher quality of higher education, increasing professional
skills of teachers and mastering modern professional competences by students
on the basis of practical experience and requirements of employers, which will
ensure increase of competitiveness level;

e formation of the person who is ready for adaptation in modern socio-
economic conditions, improvement of the quality of management culture and
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interaction with society through the system of project activity, will have a
positive impact on the development of the social partnership system as an
integral part of the public administration of the education institution;

e replenishment of methodological tools at the expense of: packages of
normative and methodological materials on social partnership, packages of
diagnostic tools, pedagogical developments, social projects of subjects of
educational process, international programs and other products of innovative
educational activity;

e formation of preconditions of interaction as a means of development
of a creative person;

e organization of joint events, social, scientific and cultural projects will
stimulate development of the education institutions, etc.

Development of social partnership relations is one of the ways of internal
quality assurance of HEls.

However, formation of relations of this type requires taking into account
the world and national experience of creating social partnerships and their
legal and regulatory support.

One of the first steps in this direction in Ukraine was creation of the
National Social Partnership Council under the President of Ukraine (1993),
development of the Law of Ukraine “On Social Partnership” (2002)
(KyapauyeHko, 2008). Effective approaches to improving training of skilled
workers in accordance with the requirements of social partnership were
outlined in the Concept of development of vocational (professional) education
in Ukraine for 2005-2010, approved in 2004 at a joint meeting of the Collegia
of the Ministry of Education and Science of Ukraine and Presidium of the
Academy of Pedagogical Sciences of Ukraine (LLlepbak, 2008). However, without
receiving the status of a legal act, this concept could not effectively influence
modernization processes in the education system.

Today, the possibility of social partnership is considered in the Laws of
Ukraine “On Public-Private Partnership” (2010) (3akoH YKpaiHu «[1po depicasHo-
npusamHe) napmHepcmso», “On Higher Education” (new edition, 2017) (3akoH
YKkpaiHu «[po suwy oceimy»), in the “Concept of training specialists for the dual
form of education in Ukraine” (2018) (KoHuenuia nidcomosku c¢haxisuie 3a
OdyanbHoo gpopmoro 3006ymmsa oceimu 8 YKpaiHi), etc.

As for the foreign experience and informational-methodological support of
the social partnership in the field of education, the following should be noted.

In 1992, the United Nations Conference on the Environment and
Development (Rio Earth Summit) focused on the partnership between
governments, the private sector and civil society in achieving sustainable global
development. This approach was further developed at the next international
meetings on issues of population, urban development, gender and social
development, including the intergovernmental meeting in Johannesburg in 2002.

203



[leparoriyHi Hayku: Teopis, icTopis, iHHOBaLiiHI TexHoJorii, 2018, N2 10 (84)

The partnership approach was based on the belief that only through meaningful
and widespread inter-sectoral interaction, initiatives for sustainable development
could be innovative and consistent. This, in turn, allows us to solve extremely
complex tasks of economic and social development (CeniBepcrtoBa, 2015).
Methods of solving problems by one participant (state, industry, enterprise,
education institution) had already been used and were not sufficiently effective.
By working separately, each participant carries out a separate activity, often
competes with other and/or duplicates actions, spending valuable resources. The
disparate efforts lead to the development of the practice of “finding guilty” when
problems are not solved, but translated into others.

Under such conditions, a partnership approach creates new
opportunities for social development through better understanding of the
conditions of activity and opportunities of each individual partner, as well as
finding new ways to apply them in order to achieve a common good. In
addition to the general characteristics, each participant has its own sphere of
competences, expectations and style of work. Thanks to a successful social
partnership, the individual qualities and capabilities of each partner can be
combined to achieve a common goal.

In glossary Tuning Educational Structures in Europe, published in 2006,
the term “social partnership” is interpreted as cooperation of all stakeholders
(social partners) for realization of the aim of the Bologna process (Sharing
Expertise in Training). The international social partners involved in the Bologna
process are 46 states of Europe, as well as the European Commission, the
Council of Europe, the European Center for Higher Education of UNESCO, the
European University Association, the European Association of Institutions in
Higher Education, the European Student Union, the European Association for
Quality Assurance in Higher Education, International Education, the
International Congress of Industrialists and Entrepreneurs and other influential
organizations.

Within the framework of the study, the main official documents of the
Bologna reform are of particular importance: the Bergen, London, and Leuven
Communiqué, as they define the strategic objectives of the social partnership.
The Bergen Communiqué “The European Higher Education Area — Achieving
the Goals” (UNESCO: | B E EDUCATION), adopted in 2005, states that the strategic
objectives of the social partnership are: life-long education, ratification of
personal and professional competence (development of the methodology of
ratification of non-formal education, etc.); quality, indicators, efficiency of
investments in education; cooperation aimed at competitiveness (training: in
the workplace, in civil society, etc.). The London Communiqué “Towards the
European Higher Education Area: Responding to challenges in a globalised
world” (2007) was devoted to discussing the issues of recognition of
professional qualifications and employment opportunities. It was noted that
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governments and universities should develop partnerships with employers in
the process of innovative changes to curricula that were based on learning
outcomes and credits that promoted both qualifications and prior learning,
including non-formal and informal learning (LLlepenepa Ta CmokBiHa, 2013).

In the preamble to the Leuven Communiqué “The European Higher
Education Area in the new decade” (Belgium, 2009), it is stated that, by 2020,
European higher education should make a decisive contribution to the
implementation of the “Europe of knowledge”. This is only possible if the
talents and abilities of all citizens are fully revealed and fully integrated into
lifelong learning and wider participation of social partners in higher education
(Tuning Educational Structures in Europe).

A significant contribution to the study of the problem was made by the
Sharing Expertise in Training. In 2006, it organized plenary meetings of the
Consultative Forum on the topic “Experience for Progress: Learning with
Partners”. The document adopted at the forum states that formation of the
institution of social partnership in the European system of education is
conditioned by the following factors: the need to eliminate contradictions
between the labor market and the market of educational services; legislative
consolidation of the autonomy of education institutions; diversification of funding
sources; the desire to improve the quality of education; increase in human
mobility; development of lifelong education (Sharing Expertise in Training).

UNESCO is committed to developing and substantiating the partnership.
An analysis of the encyclopaedic and reference literature of this organization
shows that the concept of partnership is defined as provision for the beginning
of interaction: association, alliance, union, relationship, cooperation. The term
“Shared Services” is also referred to as the “Educational Interdependent
Alliance” (UNESCO: | B E EDUCATION). At the same time, UNESCO interprets the
concept of partnership in education as an interaction of educational
associations for establishing cooperation at ministerial, regional, local and
international levels: ministerial level — cooperation between ministries of
education, labor and economics in the preparation and implementation of
political programs, development of strategies for the labor market and
employment; development and implementation of system reforms; regional
level — establishment of a political network between regional branches of
government, education institutions and business structures for the
implementation of educational policy; local level — exchange of information and
experience between start-ups and employers to provide a highly skilled level of
knowledge; international level — joint work on the development and
implementation of educational processes, management of courses, projects
and programs (UNESCO: | B E EDUCATION).

In the European educational thesaurus, the term “social partners” is part of
the group of notions of section 11 — “Partners in Education” and is interpreted as
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players in the field of education, i.e. students, teachers, advisers, government
officials, business and family (Tuning Educational Structures in Europe).

It emphasizes the need and supports the idea of developing a social
partnership in the “Standards and Guidelines for Quality Assurance in the
European Higher Education Area (ESG) (Revision 2015)” (CmaHOapmu i
pekomeHOayii w000 3abe3neyeHHA AKocmi 6 €spornelicokomy nPocmMopi suwoi
ocsimu).

Having analyzed foreign experience of building a social partnership in
education (Kygpsauenko, 2008; LLepenepa Ta CmokBsiHa, 2013; Tuning Educational
Structures in Europe), it became possible to identify four main models that differ
(centralized/decentralized) by the degree of state participation in education and
training, as well as participation of social partners.

1. Liberal model (UK). It is characterized by general tendencies of
decentralization of public administration, in which the policy in the field of
vocational training is carried out mainly by local authorities and enterprises
conducting training. However, the state reserves the right to distribute financial
resources aimed at providing education for priority areas of education.

2. Model of state domination (France). It is characterized by state planning
and management of vocational education and training. The state and relevant local
authorities responsible for professional training exercise control over them. Social
partners are involved in decision-making at the state level. At the inter-branch level,
employer associations that provide special educational needs play an important
role in vocational education. At this level, the activity of trade unions is high.

3. Neo-cooperative model (Denmark, the Netherlands). It defines
dividing the roles between the state, companies and trade unions. Associations
of employers and trade unions most actively participate in the planning and
management of vocational education, and the state legitimizes decisions taken
on the basis of arrangements of social partners.

4. Partnership model (Germany). It is defined as a mixed model, as the
vocational education system operates within the framework of the neo-cooperative
model, and financing of vocational education is carried out within the framework of
a liberal model. In the field of education, the responsibilities of social partners are
legally demarcated between the federal government and the lands.

German partnership model formed the basis for the Concept of training
specialists on the dual form of education in Ukraine, which takes into account
the basic principles of social partnership and emphasizes its advantages
(CmaHdapmu i pekomeHOayii wodo 3abe3neyeHHA AKocmi 8 €sponelicbkomy
npocmopi suujoi oceimu).

Analysis of documents of international organizations, scientific works of
domestic and foreign scholars on the development and formation of social
partnership in the international dimension made it possible to draw the
following conclusions:
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e social partnership in education can be considered as a reliable and
proven social mechanism contributing to the economic stability and development
of a competitive, flexible and dynamic education system in every country;

e social partnership is an important prerequisite for the formation of
highly skilled labor forces in the conditions of rapid technological change;

e democratization and decentralization of education management
depends on national, social, political and economic conditions.

The models of social partnership point out that every country seeks to
maintain its own uniqueness and traditions in the field of professional higher
education.

Formation of relations of social partnership is connected with the
following components of ensuring its existence:

e definition of a set of social partnership relations and their classification
according to interests, goals and objectives, legal and informational provision;

e construction of a model of social partnership taking into account the
revealed interaction subjects;

e establishment of principles, conditions of social partnership, its
temporary and substantive procedures, effectiveness of results and achieved
agreements.

The Laws of Ukraine “On Public Associations”, “On Higher Education”,
“On Public-Private Partnership”, “The Concept of Training Specialists on the
Dual Form of Education”, etc. provide the legislative basis for the development
of a national model of social partnership in the field of education of different
levels (3akoH YKkpaiHu «[lpo suwly ocgimy»; 3aKoH YKpaiHu «[lpo OepiasHo-
npusamHe napmudepcmaso»; KoHuenuia nideomosKu ¢axisyie 3a 0yasibHOO
¢opmoro 3006ymms oceimu 8 YKpaiHi).

A model for building a social partnership in the higher education
institution may include the following components presented in Figure 2.

In the course of the analysis of literary sources (be3Byx Ta Ctonuak, 2015;
Konor, 2009; Jincuus Ta Yc, 2016) the author highlighted the basic principles of
building partnerships: voluntariness; equality; mutual benefit; transparency;
activity and reality of the assumed obligations; systematic control and
responsibility for the fulfillment of obligations; compliance with legislation, etc.
These principles are at the same time the foundations and conditions for the
formation of social partnership.
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Social partners
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(conferences, round tables, trainings, workshops);

o implementation of joint programs in the field of youth policy
(employment, social and legal protection, leisure);

o implementation of international cooperation (volunteer programs,
internships, training of students and professors);

o carrying out activities of vocational guidance (days of open doors,
\rnobile vocational guidance groups, summer and winter schools), etc. /

Fig. 2. Model of building of social partnership of HEI

The principle of voluntariness involves no coercion, free expression of
will to establish and/or join the relationship with a partner. In addition, this
principle points to the non-binding nature and scope of the procedure and
stages of formation and termination of the partnership, the independent
development of the evaluation process and selection of potential partners.

The parties themselves, on their own choices and opportunities,
determine their contribution to the partnership, which, in turn, will add to their
result and effectiveness. Thus, in the opinion of the author, voluntariness
determines the expediency — the possibility of building, and the final result of
the relationship and is one of the basic principles of the formation of
partnership relations of any direction.

The principle of equality is intended to provide equal voting rights, the
possibility of participation and recognition of a contribution that cannot be
measured in monetary terms or in social significance. Equal rights do not mean
equality, because in most cases, cooperation is characteristic of the parties
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with a large difference in resources, scales and impact. Equal rights imply
absence of privileges and powers in any of the parties in the distribution of
rights, obligations, benefits and expenses from the formation of social
partnership. All partners contribute to joint activities, under such conditions,
they get the right to share the benefits. Affiliate relationships are aimed at
achieving specific benefits for each partner, apart from general benefits for
everyone. Only in this way it is possible to ensure the long-term interest of the
partner and the stability of cooperation.

The principle of transparency includes honesty and openness in
collaborative projects, which is necessary for the free access of all partners to
information, resources used in partnership. Through transparency, there is an
opportunity to report to all stakeholders in partnership and increase trust
among their participants.

The principle of activity and reality of implementation of accepted
commitments implies direct involvement, support and coordination of actions
within the framework of social partnership according to these commitments.

Compliance with the principle of systematic control and responsibility for
fulfilling obligations is necessary to monitor and evaluate the effectiveness of
cooperation between partners.

The principle of observance of the law implies functioning of social
partnership within the legal framework of the respective countries to which the
parties of the partnership belong.

These principles are basic at the stage of forming relations with partners
in the field of education, in the future they can be replaced by new, which are
acceptable and agreed by parties, developed in the process of joint activity and
negotiations.

Any process or activity, including social partnership, should take the form.
Different signs of formalization are principles and methods. The principle outlines
the possibilities of social partnership, which forms and implements its relations, as
well as the mechanism for implementing partnerships. The methods of social
partnership detail partnership relations between different actors. They have some
specifics. The methods can be direct and indirect; problem-oriented and
situational; programmatic and system-wide; general and partial.

Indirect methods of partnerships involve the diagnostics of social
partners of the economic, social, socio-psychological environments,
understanding of their place in a particular environment and interests of the
subjects of partnership relations. The parity of relations of social partnership
involves adjusting and self-regulation of their positions in relation to
themselves, other subjects and society.

Problem-centred methods of social partnership suggest knowledge of
trends and patterns of development of partnership relations and development
of various programs, plans, measures to address emerging issues.
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Situational methods are conditioned by changes, as a rule, temporary, in
the environment of economic and social reproduction of a person. They involve
operational regulation of emerging contradictions. Situational understanding
involves operational influence, regulation of the economic situation and
solution of the issues before they transform into an unsolvable problem.

Programmatic methods of social partnership cannot be applied in
isolation from the issues of programmatic transformation of the economic,
social and political system, that is, the program of social partnership on certain
problems is part of the whole, part of the general programmatic
transformations. This also applies to individual, private and system-wide
methods of social partnership.

System-wide methods are tools that provide multi-tool solving solutions
through social partnership. They are different in nature, mechanisms of
application, possible outcomes and evaluative indicators. Among them there
are intellectual-scientific,  organizational,  managerial, informational-
communicative, vocational-oriented, economic, legal, social-psychological and
other methods of regulation of interaction processes.

Preferring one of the methods would be wrong. The above mentioned
methods are universal and require additional development within each
individual partnership with participation of HEI.

Thus, a wide range of possible participants and forms of social
partnership relations, which belong to different levels, are distinguished.
Among the main groups of partners, the following are singled out (Fig. 3).

4 ] . ; .. ; ( )
—— | Organizations and institutions in the field of |—————»
< education and science
&
2 v A 7y %ﬂ
g s
g HEI N o
2 S
ﬁ.\ I T h ( < » \-a
g g cachers, » Administration aq
B structural |[&— 5
5 units of HEI g‘
, ) A J =
v v ¥ 2
Stakeholders, state authorities, mass media, | i
J public organizations, international
structures, etc. —

J
Fig. 3. The main interrelations of the higher education institution in the

context of directions and participants of social partnership relations

Determining the directions of partnership depends on many factors of
legislative, temporal, natural, historical, situational character, etc.

The next element of the system of building a social partnership is the
choice of ways and means of organization of social partnership:
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e conducting events of scientific-practical and theoretical orientation
with employers and representatives of state authorities, public organizations,
other education institutions (conferences, round tables, trainings, workshops,
webinars, competitions, olympiads, challenges);

e realization of joint programs in the field of youth policy (employment,
social and legal protection, leisure);

e implementation of international cooperation (volunteer programs,
internships, training of students and professors);

e carrying out measures of vocational orientation (open door days,
mobile vocational guidance groups, summer and winter schools), etc.

The partnership differs from separate isolated actions by the content
itself, the priority of common interests and goals over the interests of the
individual partner. That is why we consider it expedient for each partnership to
develop long-term targeted programs (projects) that can be combined into a
general program of social partnership of an education institution in the field of
improving and developing the education system and ensuring its quality.

When choosing social partners, the HEI should be oriented towards:

e creating conditions for projects and social initiatives;

e improving the skills of scientific-pedagogical workers;

e material, financial, professional, legal, etc. support of the university.

The partnership is carried out mainly on the basis of agreements on joint
activities (memorandum, cooperation agreement, etc.). In order to use
effectively the resources of the social partnership, a data bank should be
created and potential partners of the HEI in society should be systematized,
contract documents on cooperation with specific institutions should be
developed, joint projects and programs should be implemented.

Conclusions and prospects for further research. Today, the state standards
of higher education require a new technology for organizing the educational
process and competences that are formed during and as a result of learning. The
achievement of the standards of a new generation is impossible without the
institution of higher education of a new generation. HEI should provide conditions
for the development and socialization of children and youth. Thus, on the basis of
the results of the study, the information and methodological support for building
the model of a social partnership of HEl was proposed, which involves: increasing
the cognitive interest of high school and university students in learning; increasing
the motivation of students to self-development, self-education, self-actualization,
self-determination, self-realization; improving the quality of education;
developming students’ personal qualities; formation of healthy lifestyle skills; self-
determination of HEI graduates; adaptation of HEI graduates to modern socio-
economic conditions, in particular the labor market; implementation of project
and information technologies in educational and scientific processes; increasing
motivation of students, teachers, parents, university entrants, graduates,
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employers and other potential partners to interact; raising methodological and
information culture of teachers; creating conditions for revealing students’
abilities and expanding opportunities; expanding social partnership; meeting the
needs of the population in the new quality of educational services; strengthening
meaningful interaction of schools, colleges, technical schools and HEls;
strengthening meaningful interaction of employers, graduates and HEls. The
proposed provision of the interaction of the HEIs within the framework of social
partnership allows to enter the regime of state-public administration of the
university, etc.

The main goal and simultaneously the advantage of building and
developing social partnership in the field of higher education is the possibility
of forming an integrated educational space, through the creation of an active
system of social interaction between government bodies, target groups of the
public and social actors. Practical aspects of this process will be further
considered by the author.
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PE3IOME

Yc MapuHa. CoumanbHOe NapTHEPCTBO Kak Heobxoaumoe yc/loBME BHYTPEHHEro
obecneyeHune KayecTBa 06pa3oBaHMA B yUpeKAEHUN Bbicliero obpasoBaHus.

Llenbto uccnedosaHusa Aeasemca onpeodeseHue CyuHocmu coyuanbHo20 napmHepcmasa
U 8bifeneHue HeobxX00UMbIX COCMABAAIUWUX CUCMEeMbl COYUasabHO20 MapmHepcmaa
OMHOCUMESIbHO B03MOXHOCMU BHYmMpeHHe20 obecrieyeHUs Kayecmea o06pa3o8aHus 8
yupexcoeHuu evicuie2o0 o0bpazosaHusa. B npouecce uccrie0o8aHUSA UCMO/b308aHbI Memoobl
meopemu4yecKko20 aHA/U3A HAYyYHO-Memoou4ecKol aumepamypsl, Memoosbl SMIUPU4YECKO20
uccnedosaHusa: HabawodeHue, onpoc, 0bobuweHUe U KAAacCUugUKauus nosy4yeHHbiX OAHHbIX U
modenuposaHud. Ha ocHoge pe3ynemamos  UCC1e008aHUS  Obi10  MpPedsIoHeHHO20
UHOPMAUUOHHO-Memoodu4eckoeo  obecrieyeHue  peanusauyuu  Mooeau  nocmpoeHus
coyuanbHo2o napmHepcmea 8y3d. OCHOBHOU Uenblo U O0OHOBPEMEHHO MPeuMyLecmeom
MOCMpPOEHUA U pa38uUMuUs COUUGAbHO20 MapmHepcmsea 8 cgepe ebiclie2o0 06pa308aHUSA
8UOUMCA  BO3MOMCHOCMb  (POPMUPOBAHUA  UHMeE2pupo8aHHoO20  0bpazosamesnbHo20
npocmpaHcmea  nocpedcmeom  co30aHus  Oelicmeyroweli  cucmemsl  COYUAsIbHO20
e3aumodelicmeus.

Knwouesble cnoea: coyuanbHoe NapmHepcmeo, MNapmHepcKue OMmHOWeHUs,
e3aumoodelicmeue, s8bicuiee 06pazosaHue, Kayecmeo 006pPA308aHUSA, BHYMpPeEHHee
obecneveHue Kayecmea 06pPA308aHUA, yuypercOeHue 8bicuie2o 06pa308aHUS, MNPUHUUINbI
napmdepcmea.

AHOTAL,IA

Yc MapuHa. CouianbHe napTHeEpPCTBO AK HeobxiAHa ymMoBa BHYTPIWHbOrO
3abe3neyeHHA AKOCTI OCBITM Y 3aKnagi BMLLOI OCBITH.

Memoto 0ocnidnceHHA € BU3HAYEHHA CYmHOCmI couyiasnbHo20 napmHepcmsa U
8usAeBsieHHA HeobXiOHUX CK1a008UX CUCMEMU COUiaAbHO20 NapmMHepcmea w000 MOMIUBOCMI|
BHYMPIiWHbLO20 3a6e3rneyeHHs SKocmi oceimu 8 3aKnadi suwoi oceimu. Y npoueci 00CniOHeHHs
BUKOPUCMAHO Memoou meopemu4yHO20 aHasi3y HAyKoso-MemoOUYHOI nimepamypu, Mmemoou
emnipuyHo20 OO0CNIOIKEHHA: CIOCMePEeILEHHSA, ONUMYBAHHS, Y3020sAbHEHHA | Knacugikayisa
OMpuUMaHux OaHUX ma MoOeno8aHHA. Ha ocHosi pesynbmamie 0ocnidxceHHs 6yno
3anpornoHo8aHo2o iHgopmauiliHo-memoduyHe 3abe3nevyeHHA Wo00 peanizauii  mooeni
nobyodosu coyianbHo2o napmHepcmsea 3BO, w0 nepedbavae: 3pOCMAHHA Mi3HABAILHO20
iHmepecy cmydeHmie ma WKonAapie 00 HABYAHHA, MiIOBUUWEHHA Momusayii cmydeHmis 00
CaOMOpPO38UMKY, CAMOBUXOBAHHA, CAMOAKMYani3auyii, CAMOBU3HAYEHHA, Ccamopeanizayii;
3POCMAHHA AKOCMI 0c8imu; po38umoK ocobucmicHux AKkocmel cmyodeHmis; chopmos8aHicmeo
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HaBUYOK 300p0B0O20 CrIocoby #umms; camo- ma npogpeciliHe 8U3HAYeHHA sunyckHuKie 3BO;
adanmayia sunyckHUKa 3BO 00 cy4acHUX couianbHO-eKOHOMIYHUX YMOB, 30KpemMa PUHKY npayi;
Yrpo8aodHeHHA MPOEKMHUX ma iHpopmayiliHux mexHosoaili 8 oc8imHili ma Haykosull npoyecu;
niosuweHHs mMomusauyii cmyodeHmis, euknadadie, bamoekis, abimypieHmis, BunNyCKHUKIS,
pobomodasuie ma iHwuUx nomeHuiliHux napmHepie 00 83aemMo0ii; nNidBUUEHHS MeMOOUYHOI,
memo0onoeiyHoi ma iHGpopmayiliHoi Kynemypu 8uKnada4ie; HasBHICMb ymMos 014 peanizauji
30i6Hocmeli ma moxcaueocmeli cmydeHmis;, PO3WIUPEHHS COYianbHO20 NaApmMHepcmaa;
3000807€HHA nompeb HacesneHHA 8 HOBIl AKocmi oc8imHix nocaye; 3MiYyHEHHA 3MiCMOBHOI
830emMo0ii  WKin, Konedxwel, mexHikymie ma 3BO; 3MiyHeHHA 3micmosHoi 83aemo0il
pobomodasujis, sunyckHuKie ma 3BO. 3anpornoHosaHe 3abe3neyeHHs 83aemolii 3BO 8 mexcax
coyianbHo20 napmHepcmea 0036075€ nepelimu 8 pexcum O0epHasHO-2pOMAOCbKO20
yrpassiHHA yHisepcumemom moujo.

OcHosHoto memoto i 00HO4YACHO rnepesazoro nobydosu ma pPo38UMKY COUianbHO20
napmdepcmea 8 cgepi suwWoi ocsimu 86aYAEMbLCA  MOMAUBICMb  (HOPMYBAHHA
iHMe2po8aHo20 0CBIMHbLO2O pPocmMopy 3a O00NOMO20i0 CMEOpPeHHs 0iesoi cucmemu
coyianbHoi 83aemo0ii.

Knaro4voei cnoea: coyianoHe napmHepcmeo, NnapmHepcoKi 8i0HOCUHU, 83aEMO0is, suwia
ocgima, AKkicmos oceimu, 8HympiWHe 3abe3neyeHHsa AKOCMI ocsimu, 3aKaa0d suwoi ocgimu,
MpUHYUNuU napm-depcmeaa.

YOK 371.13
Onbra dacr
CxiaHO€EBPONENCHKMIN HALLIOHANbHN
YHiBepcuTeT iMeHi Jleci YKpaiHKu
ORCID ID 0000-0001-7216-0044
DOI 10.24139/2312-5993/2018.10/215-226

METO/000rIYHI OPIEHTUPU OPMYBAHHA NEAATOTIYHOI
CAMOE®EKTUBHOCTI MAMBYTHIX YYUTENIB Y KOHTEKCTI BUK/IUKIB
OCBITHbOI PEOOPMU

Y cmammi 30ilicHeHO 027180 HAyKoBUX HANPAUB8AHb W00 npobaemu nedazoaiyHoi
camoepekmusHOCMi Ha 3acadax MixOuUCYunaiHapHoz20 nioxody. 3a pe3ysbmamamu aHanizy
00BIOHUKOBUX MQA HAYKOBUX OX(epesi KPi3b Mpu3my 2yMaHiCMU4HOi napaduemu OKpecseHo
CYMHicmb noHAMmMsA «nedaz2o2iyHa camoedheKkmusHicms yyumensa no4Yamrkoeoi WKoAU» fK
cucmemoymaeopto8asnbHy 0cobucmicHo-npogheciliHy XapakmepucmuKy, W0 8UABAAEMbLCA 8
2omoeHocmi ma 30amHocmi nedaeoaa mobinizysamu cyKyrnHicme ocobucmicHux axkocmed,
KeanigikayiliHux 3HaHb, YyMiHb, KOmMrnemeHmMHocmeli ma memoou4yHoi malcmepHocmi 3
Memoro 00CA2HEHHA ONMMUMAasbHUX pe3yabmamis y nedazoeivyHili disnbHocm.

AKUEeHmMoB8aHO yeazy Ha OouyinbHOCMIi ypaxys8aHHA 3apybimHo2o 00c8idy
opmyBsaHHs nedaeoeiyHoi camoegpekmusHocmi MalibymHb020 y4yumens [Mo4Yameosoi
wKonu. ldemocs, 30Kpema, Mpo McCuUxosn020-nedaz202iyHy ma CcouiasnbHy CrpaMo8aHicms
3micmy npodgpeciliHoi oceimu; 36inbweHHs o6cs2y npakmu4Hoi nid2comosku y opmi
mpeHiHeige, cemiHapie, CMUMYAOBAHHA HegpopmManbHOi ma HopmansbHOI oceimu
cmydeHmis, w0 3a6e3ne4yyromes ocobucmicHe 3pOCMAHHA.

Knarouosi cnoea: nedazoziuHa camoegpekmusHicme, npogpeciliHa nideomoska,
2YMQHI3ayia 0c8iMHb020 npouyecy, y4umesnsb No4YamKo8oi WKosu, ocobucmicHuli po38UMOK.

215



