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For modern secular painting on canvas, the composition of levkas soil, on the
contrary, necessarily includes a plasticizer - a whole raw egg, which contributes to the
flexibility and strength of the base (canvas). The use of modern textural materials and
acrylic paints enriches the technology of creating levkas with the latest techniques and
effects; takes to a new level of development in the arts.

The prospect of further scientific research is the study of artistic possibilities
(technical and technological techniques) inherent in levkas soil in creating textured
surfaces, in modeling reliefs and volumes in iconography and secular art, in identifying
technological features of combining different materials, their attachment based on and
processing at different stages of formation of a work of art.

Key words: levkas, levkas soil, work of art, technology, technological process,
technology of painting, modern painting, icon painting.
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FORMATION OF ARTISTIC AND COMMUNICATIVE SKILLS OF THE FUTURE
TEACHER IN THE PROCESS OF PIANO TRAINING IN SCIENTIFIC AND
PEDAGOGICAL DISCOURSE: ESSENCE AND COMPONENT STRUCTURE

The article clarifies the essence and develops the component structure of
forming artistic-communicative skills for future music teachers in the process of piano
training. It is noted that communication is a multi-faceted and complex process of
spiritual-psychological connection that reveals the pertinent issue of interaction.
Artistic-communicative skills are examined as a combination of several complex
professional actions enabling active artistic communication between students and
works of musical art (particularly piano) through the exchange of musical information,
specific emotions, ideas based on dialogical communication during perception,
comprehension, realization, interpretation (artistic and performative), and adequate
evaluation for their own creative expression. The essence of the fundamental concept
of research, "formation of artistic-communicative skills for future music teachers," is
defined as a complex multi-aspect process allowing higher education learners to
cultivate necessary skills to manage relationships among conversational partners
(including pedagogical ones). A component structure for shaping the artistic-
communicative skills of future music teachers in piano training is developed:
motivational-organizational, cognitive-sensory, activity-creative, reflexive-evaluative.

Key words: formation, artistic-ccommunicative skills, future music teachers, piano
training, component structure, motivational-organizational component, cognitive-sensory
component, activity-creative component, reflexive-evaluative component.

Introduction. Today, there is an increasing need to address the
communication process between teachers and students, instructors and
learners, the academic community, and the public. Consequently, the role

of communication in artistic educational activities is constantly growing.
According to G. Padalka, it is the communicative function of artistic
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educational activities that enables an artistic poly-subjective
communication with higher education learners (Maganka, 2008, c. 18).

Analysis of Current Research. The issue of developing artistic-
communicative skills in future music teachers has drawn the attention of
various researchers, such as |. Halperin, S. Grozan, G. Padalka, O. Rostovsky,
B. Yavorsky and others (formation of professional-pedagogical skills of arts
teachers). Additionally, O. Berehova, V. Kozakova, V. Medushevsky, E. Hall,
A. Yakupov, and others have explored the specifics of artistic communication.
N. Guralnik, A. Zaytseva, O. Mykhailichenko, V. Orlov, G. Padalka, O. Rud-
nytska, V. Fedoryshyn, O. Shcholokova, D. Yunik and others, have delved into
the cultivation of a culture of artistic-pedagogical communication for music
teachers. A. Anosova, O. Havryliuk, I. Kovalchuk, and others have focused on
forming the communicative culture of instructors. Furthermore, O. Baldi-
nyuk, O. Hura, T. Doroshenko, L. Zabolotska, O. Myronova, |. Sypchenko, and
others have researched the development of communicative skills and
gualities across various forms of pedagogical activities, and so forth.

The aim of the article is to clarify the essence and develop the
component structure for fostering artisticccommunicative skills in future
music teachers within the process of piano training.

Research Methods. To achieve the set goal and address the tasks, a
complex of complementary methods was employed. These included
analysis, systematization, and summarization of philosophical,
psychological, pedagogical, and musicological literature aimed at defining
fundamental concepts of the research and developing a component
structure of the investigated phenomenon.

Research results. The issue of developing artisticccommunicative
skills in higher education learners is the subject of specific scrutiny by
various scholars from different fields of knowledge, such as pedagogy,
psychology, and art studies. To clarify the essence of the fundamental
concept under investigation within this scientific inquiry, it is essential to
delve into the interpretation of the terms: communication, artistic
communication, and artisticccommunicative activity.

The modern philosophical understanding of this phenomenon boils
down to the idea that “communication is a state of human existence and a
way of human being, which serves as the basis for the social process
where the transformation of the world occurs, altering the quality of
existence” (Mouenuos, 2001, c. 649). H. Pochepsov is convinced that
alongside the material components of society, communication is equally
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strategically important for the development and existence of society
(Moyenuos, 2001, c. 649).

From the perspective of the activity-based approach, the essence and
significance of the communication process were investigated by M. Bakhtin,
V.lvanov, S. Krymsky, M. Moklyak, V. Tabachkovsky, and others. These
researchers, in their scientific inquiries, compared the processes of
communication and interaction. In their view, communication and
interaction share common characteristics, notably being continuous, ongoing
processes characterized by their active and dialogical nature. However, they
also highlighted differences between them.

In this context, the position of L. Vasilevska-Skupaya becomes crucial
for this research. She notes that communication is the process of
transmitting specific messages, thoughts, or feelings from the communicator
to the recipient, during which only their perception occurs without any
observable feedback. Meanwhile, interaction is characterized by such
feedback as well as being direct. In other words, the interaction process
yields a result, consisting of the listener's perception of information and their
understanding of the communicator (Bacunescbka-Ckyna, 2014, c. 9).

The Ukrainian researcher A. Zaytseva is convinced that within the
scope of examining these concepts in their broader sense, their semantic
proximity is traced, namely: the interaction, interrelation of various social
objects (classes, groups, individuals), exchange of information, experience,
abilities, skills, and the outcomes of activity, and so forth (3aiuesa, 2017).

In the context of the dialogical approach, researchers such as
G. Andreeva, M. Buber, M. Bakhtin, M. Kagan, C. Rogers, R. Jakobson,
K. Jaspersta, and others interpret communication as an interaction
between interpersonal and inner dialogue, based on understanding,
harmony, trust, mutual respect of opinions, and openness.

According to O. Rudnytska, dialogue contributes to establishing
equal positions among individuals during communication and directs
interlocutors towards revealing their personal potential. Additionally, the
scholar continues, dialogue enables the search for new meanings and
truth. In other words, dialogicality serves as the basis for practicing
"collaborative pedagogy" (PyaHuupbka).

Therefore, we can confidently state that communication is a
multifaceted and complex process of spiritual-psychological connection that
reveals the current issue of interaction. In this scientific inquiry, we will use
the terms "interaction" and "communication" interchangeably as synonyms.
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Ukrainian researcher |. Sypchenko, in her dissertation "Formation of
Experience in Artistic-Pedagogical Communication of Future Music
Teachers" emphasizes that a work of art primarily involves a dialogue
between the author and the listener. During this dialogue, not only is
information conveyed, but there's also a birth of mutual understanding
between the artist and the audience, eventually resulting in a
collaborative outcome (Cunuyenko, 1997). Hence, one of the undeniable
functions of art is its communicative nature, which fundamentally
demonstrates its dialogic essence.

Let's delve into the significance of artistic communication in the
educational process. The primary aim of such communication is to evoke
specific emotions in the audience or reader that contribute to creating an
atmosphere of closeness between the author and the listener or viewer.
For instance, S. Rappoport notes that during the perception of a work of
art, through associative mechanisms in the consciousness of the recipient,
emotions similar to those experienced by the author while creating the
piece are evoked. Consequently, arousing such emotions stands as the
very purpose of communication (Pannonopt, 1978).

N. Lupak in her monograph "Formation of Communicative
Competence of Future Art Teachers: Principles of Intermedial Technology"
proposes a comprehensive definition of the essence of the term "artistic
communication" as "the interaction between the author-creator (artist) and
the consumer (recipient) who perceives the artistic concept of the author
through the work; the objects of artistic communicative process are the
artwork, the author's image, society, historical epoch, artistic process, etc.;
artistic communication involves both the perception of the artwork and the
awareness of its value, understanding of historical reality, cultural context,
artistic intent, and artistic meaning of the work" (/lynak, 2020).

Y. Volkova interprets the researched phenomenon as "complex and
multi-aspect, occurring on different levels of artistic communication with
works of art and interactive dialogical interaction through art" (Bonkosa,
2015, c. 6).

In this academic inquiry, we will understand artisticccommunicative
skills as a combination of a series of complex professional actions that
enable active artistic communication of students with works of musical art
(specifically piano music) in the process of interpersonal interaction
through the exchange of musical information, specific emotions, ideas
based on dialogical communication during the perception, understanding,
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awareness, interpretation (artistic and performance), and adequate
assessment for their own creative expression.

The conceptual foundations of understanding the essence of
developing artisticccommunicative skills in future music teachers during
piano training have been embodied in its component structure by us.

It's worth noting that a formalized approach to any phenomenon,
including the development of artisticccommunicative skills, reveals
consistent connections between its structural components, allowing for a
deeper understanding and analysis.

Therefore, the structure of the investigated phenomenon includes
the following components: motivational-organizational, cognitive-
sensitive, activity-creative, reflexive-evaluative.

Each of the identified components of the researched pedagogical
phenomenon has its own substantive characteristics.

The motivational-organizational component within the structure of
the artisticccommunicative skills of future music teachers implies a
preference for the conscious needs of higher education learners in
mastering the means that contribute to establishing an appropriate
emotional-psychological connection with students during art education.

The motivational-organizational component reflects the content of
those motives that lead to purposeful and persistent search for the most
effective ways to solve artisticccommunicative tasks in the process of
artistic communication.

The cognitive-sensitive component involves the formation of all
fundamental artisticccommunicative skills of the future music teacher. It
enables adequate perception, analysis, evaluation, and transmission of
musical and artistic information.

N. Lupak is convinced that "communicative knowledge will
contribute to the effective organization of artistic discourse, within which
future art teachers will construct their own meanings and individual
communicative strategy" (/lynak, 2020).

We can note that within the cognitive- sensitive structural component
of forming artistic-communicative skills of future music teachers during piano
training, two elements can be traced — cognitive and sensitive.

The cognitive component manifests in understanding the causes
and effects of specific actions during the piano training of future music
teachers in the process of developing their artisticccommunicative skills.
This component enables learners not only to acquire necessary
knowledge, skills, and abilities but also to comprehend the reasons behind
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certain types of communicative interaction between the teacher and
student, among students, and between students and pupils.
Consequently, understanding the essence of these reasons allows for the
construction of further communicative interaction processes.

The emotional component manifests as the ability to manage one's
own emotions, understand the emotions of others, and consequently
utilize these emotions to achieve a result. Additionally, empathy joins this
component as the ability to feel the emotional state of another person
and perceive the reasons behind this situation.

So, the cognitive-affective component within the structure of
artistic-communicative skills of a future music teacher allows for going
beyond the boundaries of everyday, patterned artistic-communicative
actions. It enables the execution of original actions and adoption of non-
standard solutions. Moreover, this cognitive-affective component
contributes to making the process of developing artisticccommunicative
skills of a future music teacher practice-oriented, thereby deepening
knowledge, forming, developing, and enhancing the competencies
necessary for artistic-pedagogical communication, as well as for planning,
organizing, and implementing artistic-communicative activities.

The activity-creative component in forming the artistic-
communicative skills of a future music teacher during piano training
involves the communicative activity between the teacher and the student
by establishing the necessary emotional connection during the artistic-
pedagogical interaction.

The activity-creative component in the structure of forming artistic-
communicative skills reflects the ability of the future music teacher to
engage in collaborative creativity with students.

Thus, the activity-creative component in the structure of forming
artisticccommunicative skills of future music teachers entails the ability of
higher education students to engage actively in joint artistic-communicative
activities with students. It also characterizes their capability to adjust the
emotional tone of the artisticccommunicative process and choose the most
optimal behavioral style during artistic-pedagogical interaction.

The reflexive-evaluative component involves the ability of future
music teachers to comprehend their own communicative qualities,
analyze and evaluate their feelings in specific educational situations
requiring artistic communication, and accurately perceive and evaluate
students' behavior and communication style.
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The reflexive-evaluative component involves conducting reflective
practice, which is used to adapt communication to the individual
characteristics of both the music educator and the learner. It encompasses
dialogical and empirical experiences, contextual variability, and ambiguity.
Students engage in self-reflection regarding their creativity and effectiveness,
as well as encounter real artistic-pedagogical activities with students. This
practice entails training to address individual learning dilemmas and
attempts to arrive at new and beneficial (creative) solutions through deep
contemplation.

Like other structural components, the reflexive-evaluative
component has two aspects: reflective and evaluative. Therefore, the
evaluative aspect encompasses an adequate level of self-assessment of
one's own artisticccommunicative abilities. Specifically, the evaluation of
artisticccommunicative activities allows the future music teacher to
perceive the degree of alignment or misalignment with the student's
artisticccommunicative actions, thereby adjusting and improving their own
artisticccommunicative activities accordingly.

Therefore, the reflexive-evaluative component of forming artistic-
communicative skills in future music teachers guides participants in the
educational process toward reflecting on their own artisticccommunicative
behavior and self-assessment processes.

Conclusions and prospects for further research. Thus, as a result of
the conducted study, the essence of the fundamental concept of
"formation of artistic-communicative skills of future music teachers" was
determined as a complex and multi-faceted process that enables the
acquisition of necessary skills in higher education students to establish
relationships between interlocutors (including pedagogical relationships).

The structural components of the process of forming artistic-
communicative skills of future music teachers in piano training have
been identified and characterized, namely: motivational-organizational,
cognitive-sensitive, activity-creative, and reflective-evaluative. This
enabled the development of a methodology and diagnostic tools to
ascertain the level of formation of the researched phenomenon.

Further study should focus on the methodological support for the
development of artistic-communicative skills of future music teachers
during piano training.
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AHOTALIA

Cio MiHbi. PopmyBaHHS XYA0MKHbO-KOMYHIKAaTUBHUX YMiHb ManbyTHbOro
BUMTENA B npoueci ¢opTeniaHHOI NiArOTOBKM B HAyKOBO-NeAaroriyHoOMy AUCKYPCi:
CYTHICTb Ta KOMMOHEHTHA CTPYKTYpa.

Y cmammi 3’acoeaHo cymHicme ma po3pobsieHo KOMMOHEHMHY CmMpyKkmypy
hopMyB8aHHA XYOOHHbO-KOMYHIKAMUBHUX YMiHb MalbymHb020 84umesa My3u4yHO20
mucmeumesa 8 npoueci hopmeniaHHoi nidecomosxku. KoHCMamoeaHo, W0 KOMYHIKayis
€ bazamoacrnekmHUM i 6a2amo2paHHUM MPOYECOM OYyXO8HO-CUXO102i4HO20 38’A3KY,
AKUl po3Kpusae aKmyasnoHy npobaemy cninky8aHHA. Po03271AHYMO XyOOHHbO-
KOMYHIKOMUBHI 8MIHHA AK MOEOHAHHA HU3KU CKAAOHUX paxosux Oil, AKi
YMOM(/IUB/IOOMb AKMUBHE XYOOMCHE CrifIKYy8AHHA Y4YHI8 i3 meopamu My3u4HO20
mucmeymea (30Kkpema popmeniaHHo20) y npoueci mixcocobucmicHoi 83aemo0ii Yepes
0bMIiH MY3UYHOK HHOPMAUIED, KOHKPEeMHUMU eMouiamMu, ifeamu HA OCHO8I
dianoeiuHo2o cninKkysaHHA nid 4ac cnpuliHAMMSsA, pPo3YyMiHHA, YCBIOOMAEHHS,
oCMUCneHHs, iHmepnpemayii (xy0o#Hb60i Ma 8UKOHABCLKOI) Ma adeK8aMHOI OyiHKU
300014 8/1GCHO20 MBOPHO20 BUPAMH(EHHA. BU3HAYEHO CYymHiCmb OCHOBOMO0HHO20
MnoHAMMA  00CNiIOHEeHHA  «(pOPMYyBAHHA  XYOOMHHbO-KOMYHIKOMUBHUX  YMiHb
malibymHb020 84UMeENA My3Uu4HO20 MUCmeuymea» AK CKAadHul 6azamoacnekmuuli
npouec, AKuli 0o3eonae cpopmysamu y 3006ysadvie suwjoi oceimu HeobXiOHI
B8MiHHA HQAAQ200HYy8AMU CMOCYHKU MiX Ccnigpo3mosHukamu (y momy yucni
nedazoziyHumu). Po3pobaeHo KOMMOHeHMHy cmpyKkmypy HOopMy8aHHA XyOOH HbO-
KOMYHIKaMUBHUX yMiHb MalibymHb020 84umesnsa My3uyHO20 Mucmeymea 8 rnpouyeci
gopmeniaHHoi nidecomosku: momusayiliHo-opeaHizayitiHull, nizaHasasnbHo-yymmeaul,
ifAnbHiICHO-MBopyYuli, pehaeKcuBHO-oYiHOYHU.

Knarouoei cnosa: hopmy8aHHA, XyOOHHbO-KOMYHIKAMUBHI 8MIiHHA, MalibymHi
gyumesni My3u4yHoO20 Mucmeymsea, GopmeniaHHa i620moeKa, KOMMOHEeHMHa
CmMpyKmypa, MomusauyiliHo-op2aHi3ayiliHuli KOMMOHEHm, Mi3Has8asnbHo-yymmesul

KOMMOHeHm, 0ifnbHicCHO-MeopyYuli KOMMOHeHm, peghrieKCU8HO-0UIHOYHUL
KOMMOHEeHm.
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