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SUMMARY

Li En Hui. Methodological direction of the formation of students' musical and
auditory imaginations in the conditions of forterian learning.

The article deals with methodological aspects of the development of musical
and auditory perceptions of students of specialized music institutions. Based on the
analysis of scientific literature, the essence and structure of musical and auditory
perceptions of students in the process of piano learning are determined. It has been
established that musical and auditory representations develop in real musical activity
aimed at learning and embodying musical images. Such images are created in the
process of emotional and aesthetic experience and thinking, as well as with the
participation of inner hearing and motor actions. These three components are
interconnected and contribute to the development and formation of musical and
auditory perceptions. This complex emphasizes the importance of maximum
development of students' independent thinking. The basis of the formation of musical
and auditory representations is auditory activity, which provides auditory-motor
coordination, provides an assessment of the performance according to artistic and
technical parameters. It is noted that the connection between inner hearing and
motility becomes important for the formation of musical and auditory perceptions. At
the same time, motor actions depend on the psychophysical state and specific
functional features of various chains of the auditory-motor apparatus. The formation of
sensorimotor actions of school-aged students is achieved as the experience of musical-
instrumental performance is acquired, and the conscious mastery of performing actions
allows one to accurately and emotionally feel the movement and on this basis to
manage musical and auditory representations. Taking into account the analyzed
theoretical provisions in the process of piano training, the following pedagogical
conditions are defined: 1/ during training, include in the repertoire emotionally
attractive and aesthetically expressive musical works from using their full or partial
illustration; 2/ implement artistic and creative tasks of various directions throughout
the entire period of musical education; 3/ to form musical and auditory ideas of
students taking into account different types of musical activities. The methods and
methods of learning that help students to effectively develop their own musical and
auditory ideas, so that they get the necessary skills and abilities in the field of
performing activities, are considered.

Key words: musical and auditory representations, specialized music institutions,
piano training, individual and psychological features, performance activity.
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RESULTS OF A PEDAGOGICAL EXPERIMENT ON THE FORMATION OF
ARTISTIC-COGNITIVE COMPETENCE OF JUNIOR SCHOOLCHILDREN

The article actualizes the problem of artistic-cognitive competence of junior
schoolchildren; considers the main methodological tools of the study. An artistic-
cognitive competence is characterized in the context of clarification by the pupil of the
educational-cognitive problems that arise in the process of perceiving and creating
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musical images. The relationship between formation of pupils’ cognitive competence
and the cognitive function of art is emphasized. The role of cognitive-informational and
practical orientations of music classes for the formation of artistic-cognitive
competence of schoolchildren is determined. The methodology for the formation of
artistic-cognitive competence of junior schoolchildren in the process of music
education, which consists of inducing-activating, cognitive-evaluative, productive-
creative stages, is justified. A complex of general scientific methods (analysis,
systematization, comparison, generalization of scientific information, structural-
system) was used, which gave an opportunity to compare theoretical approaches to
the definition and justification of the main concepts and methodological tools.

Key words: methods of formation, experimental research, step-by-step
methodology, competence, musical-cognitive competence, junior schoolchildren.

Introduction. Introduction of a complex of various methodological
tools in order to solve multifaceted scientific tasks effectively affects the
process of art education. In the course of forming artistic-cognitive
competence of primary school pupils at art lessons and in extracurricular
activities, the choice of methodological research tools depends on its
purpose and tasks, as well as on the specifics of the subject and theoretical
and methodological background. It should be emphasized that effectiveness
of the studied construct depends on the scientifically based choice of
methods in the direction of argumentation and development of a specific
methodology, which is determined by the specified research topic.

Analysis of recent research. In the process of conducting a
pedagogical experiment, the levels of artistic-cognitive competence
formation of junior schoolchildren are determined by means of musical
art. It is appropriate to emphasize the scientists’ opinion who note that
experimental work is carried out under the conditions of active and
purposeful intervention of the researcher in the objective nature of the
existence of objects and phenomena. This approach involves creation of
special conditions for the experiment.

Philosophers claim that in the process of experimental work, the law
of positive transformation of the investigated reality is implemented. For our
research, the method of cognition is important, the specifics of which is
distinguished by the fact that its application in the experiment involves a
combination of rational, sensory, and practical cognition techniques.
Implementation of the experiment is ensured by substantiation of
theoretical positions, formulation of the research problem, identification of
specific tasks, definition of research methods, development of criteria,
indicators, conducting ascertaining, molding, and control stages.
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The purpose of this article is to substantiate the developed
methodology of the experiment on the formation of artistic-cognitive
competence of junior schoolchildren in the process of music education,
which consists of inducing-activating, cognitive-evaluative, productive-
creative stages.

Research methods. During the study a set of general scientific
methods (analysis, systematization, comparison, generalization of
scientific information, structural-system) was used, which gave the
opportunity to compare theoretical approaches to the definition and
justification of the main definitions and methodological tools.

Research results. We consider it expedient to state that
implementation of a pedagogical experiment for the formation of artistic-
cognitive competence of primary school pupils is determined by the
quality level of implementation of the developed pedagogical conditions,
which are purposefully created in order to achieve the effectiveness of art
education (Kryvonos, Demchenko, 2011, p. 20-22).

This study provides for the creation of such pedagogical conditions as:
achievement of cultural landmarks during music education, which allows for
the implementation of such a content of the educational process, as a result
of which art is perceived by schoolchildren as a value of world culture;
ensuring individualization of art education, which guides the teacher to
identify and preserve individual manifestations, taste preferences in art in
junior pupils, taking into account and developing unique, unrepeatable
means of artistic activity for a certain personality; realization of the unity of
rational and emotional ways of mastering art, which involves activation by
the art teacher of the intellectual capabilities of students in unity with
emotional aspects of awareness of the aesthetic essence of artistic images
and their creation. As H. Padalka notes, perception, evaluation and creation
of art in the educational process cannot take place fruitfully if interaction of
rational and emotional aspects of the world perception of students is not
taken into account (Padalka, 2008, p. 79).

Implementation of reasonable conditions takes place during realiza-
tion of the principles of artistic-cognitive competence formation of junior
schoolchildren, including: artistic integrity of art awareness; accentuation of
national features of music, painting, dance movements as a certain stylistic
unity of the artistic image; promoting the pupil’s artistic development on the
basis of communicative hedonistic actions, which involves expanding the
possibilities of artistic perception, forming musical abilities and skills,
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activating creative potential and the ability for artistic creativity, as well as
developing special musical abilities (Masol, 2006, p. 140-141).

The principle of artistic integrity of art awareness leads to the
achievement of the unity of the educational process, provides for the
provision of a single goal (personal artistic development of the younger
generation) due to the effectiveness of content provision of educational
work. The specified principle encompasses the mass process in various
aspects, it is manifested in the content parameters of art education, in its
methodological support, in organizational principles. This principle
provides cultural orientation of art education, which is implemented at all
stages of experimental work. Culturological features of the artistic-
educational process enable pupils to perceive art as an asset of world
culture (Padalka, 2008, p. 152).

Considering this, an artistic integrity of the artistic process is a
necessary aspect of artistic-cognitive competence formation of primary
school pupils, which ensures the awareness of art education students as a
social phenomenon in the context of the development of world artistic
culture.

This principle provides an opportunity to get acquainted with a wide
range of art, to learn about different artistic trends in order to enrich the
artistic experience. In addition, the specified principle ensures formation
of the individual’s culture. Formation of artistic-cognitive competence of
primary school pupils naturally implies the unity of general culture and art
in the learning process.

In addition, the principle of artistic integrity of art awareness means
involvement of pupils in highly artistic materials in their interdependent
coherence. Therefore, integrity is a certain focus of art education on those
artistic directions, art schools, stylistic approaches that make it possible to
obtain a complete, all-aspect view of the development of the artistic
culture of mankind (Padalka, 2008, p. 150). Under such circumstances,
artistic information should be coordinated in order to ensure students’
holistic understanding of artistic images.

The principle of artistic integrity of art awareness is manifested in the
methodological provision of the artistic-educational process, since the choice
of methods of artistic education and personality development is motivated
by the tasks of ensuring their interaction. In the context of achieving artistic
integrity, the interaction of classroom and extracurricular activities, selection
of certain forms of artistic and educational work should be built.
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We consider it appropriate to emphasize that the step-by-step
methodology of forming the artistic-cognitive competence of junior
schoolchildren in the process of music education is based on the principle of
accentuating national features of music, painting, dance movements as a
certain stylistic unity of the artistic image. It should be emphasized that
development of musical abilities should take place in view of the need for the
formation of artistic-cognitive competence in junior schoolchildren in order
to develop their ability to correlate their own feelings and evaluate musical
phenomena with ideas about beauty. It should be summarized that
formation of pupils’ artistic-cognitive competence involves giving priority to
national artistic creativity (Ma Chen, 2017). This involves not only the
systematic enrichment of the educational process with works of national
artistic culture, but also ensuring such an attitude towards national culture
that interprets it as the main source of formation of pupils’ artistic values.
During formation of artistic-cognitive competence by means of musical art,
schoolchildren should master the national culture as a holistic phenomenon.
Therefore, it is not the fragmentary assimilation of individual works that
gains importance, but purposeful awareness of various aspects of the
national artistic culture, which is characterized by national artistic values.

A consistent historical-theoretical understanding of national art
should take place with a practical grasp of the figurative essence of the
works of art, taking into account its genre-stylistic and emotional diversity.
Involvement of schoolchildren in the conscious reproduction of national
signs of art in the attempts of their own productive and creative activity
acquires great importance in this area.

Implementation of the national-style analysis of artistic works into
the artistic-educational process contributes to the formation in pupils of
the ability to deeply understand the national features of music, painting
and other types of art as a certain stylistic unity. Ukrainian scientists (S.
Horbenko, O. Rudnytska, O. Semashko, A. Shevchuk and others) studied
the leading principles of implementing national approaches in art
education. Thus, according to M. Yarko, implementation of artistic and
aesthetic education of the younger generation should be based on a deep
analysis of the characteristics of national culture.

In the scientific inventions of L. Khlebnikova regarding the national-
stylistic foundations of the knowledge of Ukrainian music, the main
principles are substantiated: coverage of national music and
systematization of musical material on the basis of historical-stylistic

346



[leparoriuHi Hayku: Teopis, icTopis, iHHOBaLiiHI TexHo0r], 2022, N2 7-8 (121-122)

features; activation of pupils to empathic and emotional experience of
Ukrainian works; application of comparative approaches to the
understanding of national-stylistic features of music (Khliebnikova, 2006).

The use of national-style analysis involves encouraging schoolchildren
to understand the essence of musical images in the context of national
characteristics. In such circumstances, the pupil should feel the national
roots of the composer’s creativity in the process of perceiving the depth of
the content of the musical work, the beauty of the artistic palette.

In the development of experimental methods, the principle of
promoting artistic development of the pupil on the basis of
communicative hedonistic actions is of great importance. It involves
activation of the possibilities of artistic perception, formation of musical
abilities and skills, development of creative approaches in artistic actions,
as well as development of special musical abilities. The subject-subject
relationship contributes to the attitude of the teacher to the pupil as a
unique individual capable of producing aesthetic values.

Under such circumstances, artistic tastes and preferences of junior
schoolchildren are taken into account, which makes it possible to carry out
the artistic-educational process on a parity basis. The meaningful aspect of
such interaction ensures application of the evaluation approaches to
artistic phenomena (Padalka, 2008, p. 173). Therefore, the educational
process is productive, in which both a teacher and pupils are not only
focused on creativity, but also act together in this area. Joint interaction,
search for something new turns out to be a particularly effective means of
creative expression of junior schoolchildren (Padalka, 2008).

In the context of implementation of this principle, the pupil’s
personality is interpreted as an object of his own artistic development. The
pupil is interested in forming such an attitude to art education, during which
activity is consciously aimed at revealing one’s own artistic potential, at
realization of individual artistic possibilities (Padalka, 2008, p. 74).

The hedonistic aspect of the function is associated with a creative
process, which involves emphasizing the role of aesthetic pleasure during
perception and creation of artistic images. Schoolchildren are encouraged
to have a hedonistic attitude (experiencing harmony, perfection) to artistic
phenomena. Under such circumstances, the law of the unity of content
and form during pupils’ perception of works acquires importance in order
to realize the aesthetic essence of the work.
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In our study, the scientists’ opinion regarding the specifics of the
experiment, which allows in special conditions to isolate the phenomena
under investigation, as well as purposefully change the conditions of
pedagogical influence on the respondents (Honcharenko, 1997, p. 136), is
a significant one.

Therefore, conducting an experiment makes it possible to vary the
factors affecting the processes and phenomena being studied, as well as
to repeatedly implement them. Thus, there is an opportunity to form new
experience in specially organized and implemented conditions.

Experimental verification of the formation of artistic-cognitive
competence of junior schoolchildren in the process of music education took
into account the use of such functions as: motivational-developmental,
cultural, intellectual-emotional, communicative-creative. It is established
that implementation of the motivational-developmental function s
characterized by such features as: interest of junior schoolchildren in art;
finding favorite works; realization of value needs of schoolchildren;
involvement in understanding of the content of artistic works in order to
correlate the composer’s ideas with one’s own experiences.

The developmental influence of art education consists in
encouraging the pupil to self-determination, forming a life outlook. The
developmental essence of art is mediated by the ability of artistic images
to evaluate the phenomena being reproduced. So, the specificity of the
perception of an artistic image is that what is reproduced in artistic images
is compared with one’s own ideas (Hadalova, 1989).

The practical experience of the methodological work on the
formation of artistic-cognitive competence of primary school pupils gives
reason to emphasize that awareness of the diversity of the objective and
sensory world, disclosure of its aesthetic influences, as well as discovery of
new among known phenomena is provided by the intellectual-sensual
function. After all, life events are integrally reflected in an artistic image in
the unity of rational and emotional approaches. Thanks to this,
phenomena reproduced in artistic images are not only emotionally
experienced, but also mentally realized.

For our research, the opinion of H. Padalka regarding interpretation of
the intellectual aspect of the specified function of art in the plane of forming
pupils’ desire for self-education (Padalka, 2008, p. 17-19) is significant. The
scientist claims that consideration of works of art within aesthetic and social
generalizations, historical phenomena; content-intellectual and emotionally
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sensitive characteristics of art perception; embracing the spiritual essence of
artistic images creates the essence of the cognitive function of art (Ma Chen,
2017, p. 17-19). In addition, thanks to the communicative aspect of the
specified function, teenagers get the opportunity of artistic polysubject
communication (Kryvonos, Demchenko, 2011). Implementation of this
function of art education involves creating in schoolchildren an attitude to
dialogue with the author of the work, detailing the awareness of the work,
and only then - encouraging self-expression during vocal-choral
interpretation of the work (Piatnytska-Pozdniakova, 2003).

In addition, musical activity of junior schoolchildren in the context
of formation of artistic-cognitive competence takes place with the help of
a communicative and creative function. It should be noted that this
function interprets art as a symbolic system, which is characterized by
figurative information that systematizes and summarizes artistic
experience, as well as personal assimilation of universal cultural practice.

Formation of artistic-cognitive competence of junior schoolchildren
during music education is facilitated by the communicative and creative
function. Undoubtedly, realization of the impact of art on creative
development of pupils takes place in the artistic-creative process
(Khliebnikova, 2006, p. 49-54). Perception of art (in particular, listening to
musical works) contains powerful mechanisms of influence on the activation
of pupils’ creative potential. During one’s own reproduction of an artistic
image, imagination, fantasy, and emotional manifestations are activated.

The main task of the molding experiment is to check the effectiveness
of the developed methodology of forming the artistic-cognitive competence
of primary school pupils in the process of learning musical art. As part of the
molding experiment, the experimental work was carried out among students
of Sumy State Pedagogical University named after A.S. Makarenko, Chernivtsi
National University named after Yurii Fedkovych, as well as Chernivtsi
Lyceum No. 10 and Sumy Children’s Music School No. 2.

It is worth noting that development of the author’s methodology
was carried out in such aspects as: formation of a positive motivational
sphere in order to activate interest in musical phenomena; awareness of
artistic knowledge, mastery of expressive means of musical art; formation
of knowledge, abilities and skills in the process of music education with
the aim of developing the pupils’ artistic-cognitive competence. During
the research work, the most important tasks in the context of the molding
experiment were singled out, namely:

349



[leparoriuHi HayKU: Teopis, icTopis, iHHOBaLiiHI TexHoJori], 2022, Ne 7-8 (121-122)

e activation of interest and formation of junior schoolchildren’s
desire to understand new musical phenomena;

e formation of the desire to understand musical material;

e activation of primary school pupils’ needs to master musical
activities in all its forms (listening to music, singing, musical and rhythmic
movements, playing children’s musical instruments, musical literacy);

e acquiring knowledge about musical repertoire;

e development of musical skills and abilities;

e formation of artistic-cognitive competence during musical
activities.

According to the purpose of the molding experiment, such methods
and techniques were used as: conversation, discussion, explanation, story,
which corresponded to the characteristics of the group of verbal methods,
were appropriate for learning musical skills and abilities; illustrative and
demonstrative methods: singing with the voice, showing, demonstrating,
illustrating; a method of activating cognitive interest and taking into account
previous experience, a method of comparison (of musical works, fragments
of separate works in order to realize that music is built on the basis of
contrasts and repetitions), which had the characteristics of practical
methods; audio, multimedia that corresponded to the visual group of
methods; method of directionality of observation of the development of
musical action, interpretation of musical works, method of finding emotional
and figurative signs inherent in the heuristic group of methods; role-playing
games, discussions, creative musical tasks that make up the problem-search
group of methods (Kryvonos, Demchenko, 2011, p. 80-85).

As L. Masol notes, various musical phenomena can act as a
comparison: the pitch of sounds, different modes, registers, genres, forms
(Masol, 2006, p. 82-84). In addition, comparison helps students
understand the features of the work. The methods of thinking about
music are aimed at personal, creative and individual assimilation of
spiritual values by pupils. In combination with the methodological means
described above, the method of creating compositions ensures unification
of various forms of communication of students with music during
performance of the work.

Implementation of the molding actions of the research work was
ensured by such stages as: expository-activating, in the light of which
formation of interest in mastering skills and abilities in order to develop
artistic and cognitive competence was carried out among pupils of primary
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school age; cognitive-evaluative, which takes into account pupils’ mastery of
relevant musical skills; productive-creative, in the context of which formation
of practical skills and abilities with the aim of developing the artistic-cognitive
competence of the participants of the educational process is revealed.

Introduction of the specified stages is ensured by the logic of the
functioning of music education of junior schoolchildren according to the
components of the structural model (motivational-encouraging, cognitive-
active, creative-evaluative). At the above stages, specially developed
pedagogical conditions were used in one way or another (achieving cultural
landmarks during music education; ensuring individualization of art educa-
tion; realizing the unity of rational and emotional ways of mastering art).

In order to check the method of forming the artistic-cognitive
competence of junior schoolchildren during the study of musical art and
implementation of the first, motivational-activating stage, such
methodological tools as: observation, discussion, demonstration, display,
comparison, etc. were used (Piatnytska-Pozdniakova, 2003). The specified
stage was carried out during the first half of the school year during music
lessons and in extracurricular work. The prevailing pedagogical condition is
related to the manifestations of individual approaches in art education. A
survey was organized, during which pupils answered questions about their
interests and preferences in the perception of musical works; the desire to
understand different types of art in order to master them. We consider it
necessary to emphasize that verbal methods (explanations, conversations)
were used in work with parents and pupils participating in the pedagogical
experiment. Such work was carried out with the aim of explaining the
impact of art on the formation of artistic-cognitive competence and
conscious desire to engage in music. The first stage of experimental work
was carried out by the method of comparison of performance
interpretations of a certain work in the course of the students’ teaching
practice, as well as during the discussion of fragments of the art lesson.

Students were encouraged to draw up extensive methodological
development of scripts for artistic events, lesson plans for music lessons or
extracurricular activities (Khliebnikova, 2006). The specified stage took
place taking into account the dominant role of a music teacher. Taking
into account the need to clarify the main tasks of the first stage, the
cognitive awareness of junior schoolchildren was expanded, interest in
receiving musical impressions was awakened, etc.
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So, an important moment of the specified stage of formation of
artistic-cognitive competence during the pedagogical experiment was
activation of primary school pupils to emotional response to the images of
musical works, mastering skills of perceiving emotional-figurative content of
works of musical art. It should be emphasized that formation of artistic-
cognitive competence occurs not only in the process of listening to music,
but also in its performance (singing, playing children’s musical instruments,
musical and rhythmic movements). After all, emotional and figurative
performance of a work is impossible if we do not understand its figurative
content. Therefore, adequate perception of musical works is important.

Conscious perception, the quality of which is determined by the
artistic knowledge-practical experience of pupils, is related to the tasks of
forming artistic-cognitive competence. Implementation of the method of
repeatedly perceiving a piece of music during individual and group work
made it possible to activate the interest of junior schoolchildren in a piece of
music (for example, “Strange Grasshopper” — music by I. Kyrylina, lyrics by V.
Orlov; “Drimko” — music by O. Kabatsi, lyrics by V. Romanets; “Rain” — music
by O. Kabatsi, lyrics by L. Begun and others). The existing method is used
together with the method of artistic analysis of the work, as well as with the
method of comparisons and analogies, which contribute to the transfer of
the listening experience acquired by junior schoolchildren to other works
similar in musical structure. For example, the pupils’ awareness of the
alternation of the chorus in the song “Rain” effectively affects understanding
of the musical form in other similar works.

At the second cognitive-evaluative stage of the experimental
methodology, the leading task was not only acquisition of knowledge
about musical art, formation of pupils’ singing, musical and rhythmic skills,
but also development of their artistic-cognitive competence, worldview,
imagination, memory, thinking, etc. (Hadalova, 1989, p. 6). Methods of
explanation, narration, and illustration of musical material were used,
which helped to demonstrate high-quality artistic activity while listening
to music, singing, playing children’s musical instruments, mastering
musical literacy, and performing musical and rhythmic movements.
Relying on image-emotional comparisons had influenced development of
the sensory-emotional sphere of junior schoolchildren.

So, the explanatory and demonstrative group of methods in music
education interacts with the reproductive ones, which consist in the
reproduction and repetition by pupils of the singing sound, ways of
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working with voice, musical and rhythmic movements, analytical activities
related to the processing of a musical piece during listening, depending on
the demonstration of these actions by the teacher.

In addition to the above, the use of search and heuristic methods
during the pedagogical experiment influenced formation of artistic-
cognitive competence of junior schoolchildren. This group of methods was
implemented in the process of assimilation of vocal-technical and artistic
skills, helped to determine the emotional and content load of the work.
The search method was used for the purpose of conducting an artistic
analysis of a musical text by primary school pupils, as well as creating their
own performance. Thus, as an additional independent material, it was
proposed to analyze L. Revutsky’s “Bird’s Lullaby”, a fragment of the
Ukrainian folk song “And we sowed millet”, etc.

One cannot devalue the value of the phonetic method, which is
special in vocal pedagogy, which helps to establish active functions of the
articulation apparatus, activate the work of larynx and respiratory organs
(Antoniuk, 2007, p. 16). This contributes to the correct voice formation of
primary school pupils. In addition, the method of musical generalization
was used during music education for the purpose of forming artistic-
cognitive competence, which consists in the fact that junior
schoolchildren’s awareness of generalized artistic knowledge can only be
based on musical perception.

The method of emotional dramaturgy helped in the research work
to correlate the “directing” of the art lesson with specific learning
conditions, to find out its emotional dramaturgy and to implement it
during music education. During lectures-concerts, concerts-discussions,
the opening speech together with explanations of the program set the
listeners up, made them interested in the topic, and created a certain
mood in them regarding perception of music.

In the process of implementing the productive-creative stage, there
was a conscious attitude of junior schoolchildren to musical works,
presence of a well-founded opinion, which contributed to the formation of
artistic-cognitive competence. A special role was given to the unity of
musical and aesthetic knowledge of junior schoolchildren and
development of their performance skills during musical activities.
Schoolchildren continued to familiarize themselves with the best
examples of musical creativity, highly artistic musical works, which
influenced formation of their artistic-cognitive competence.
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In the context of this stage, the method of performing and musical
improvisations, creative tasks, the method of image creation, etc. was used.
In addition, the method of aesthetic evaluation of one’s own performance or
performance of a piece by classmates, or performance by another choral
team had a positive effect on the quality of artistic-cognitive competence.
Pupils carried out an artistic assessment, identified peculiarities of each
version of the performance of the work. The specified tasks contributed to
the invention of the most expressive performance of a musical work, which
contributed to the formation of artistic-cognitive competence.

The method of consolidating knowledge in unity with the method of
performance and musical improvisation ensured that schoolchildren became
aware of the peculiarities of creating the simplest own versions of
performance.

Conclusions. In the conclusions, we consider it expedient to generalize
that clarification of modern educational tasks in the direction of formation of
a highly cultured personality, capable of a responsible and professional
attitude to cultural and social events in today’s world, is possible under the
conditions of the latest revision of the content, methods, forms and other
means aimed at improvement of personal qualities, in particular, such an
important aspect of them as artistic-cognitive competence. Undoubtedly, the
process of forming artistic-cognitive competence of junior schoolchildren
involves orientation of the educational activities to the development of the
general and artistic culture of pupils. Materials presented in the publication
testify to the effectiveness of the proposed experimental methodology in the
unity of inducing-activating, cognitive-evaluative, productive-creative stages,
within which the created pedagogical conditions are implemented for the
formation of artistic-cognitive competence of junior schoolchildren in the
process of music education.
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AHOTAUIA

MNaH bBo. Pe3ynbtaTM negaroriyHOro eKcnepMmeHTy wWwoao GopmyBaHHA
MUCTEeLbKO-MNi3HaBaNbHOI KOMNETEHTHOCTI MONOALLNX LUKONAPIB.

y cmammi aKmyanizoeaHo npobnaemy MUCMeUbKO-Mi3HABA16HOI
KomMrnemeHmMHocmi MoAo0wWuUx WKOAAPI8;, pPOo32AGHYmMoO OCHOBHUU Memoou4HuUll
iHcmpymeHmapil  0ocniduceHHA.  Cxapakmepu308aHO  MUCMEUbKO-MiI3HABAbHY
KomMnemeHmMHicme Yy KOHmMeKcmi 3’acyeaHHs 3006ysavyem 0cC8imu HABYA/bHO-
nizHasanoHuUx npobnem, AKi UHUKAOMb y Mnpouyeci crnpulMaHHA mMa CMeEOoPEeHHsA
MY3U4YHUX o0b6pa3zie. [liOKpecaoemoscs B830EMO368’A30K (OPMYBAHHA Mi3HABANLHOI
KomMnemeHmMHocmi y4yHie i3 Mi3HaB8asbHONW (hyHKYiero mucmeymsa. BusHayaemobcs
posb Mi3HABAAbHO-IHGOPMAYIlIHUX MA NMPAKMUYHUX OPIEHMUPI8 3aHAMb MY3U4YHO20
mucmeymea 30048 (POPMYBAHHA MUCMEUbKO-MI3HABANbHOI  KOMnemeHmHocmi
wkonapis. O6rpyHMoeaHo mMemoouKy Wooo (opMyB8aHHA MUCMEUbKO-Mi3HA8ANbHOI
KomnemeHmMHocmi Moa00Wux WKoAApie y npoueci My3u4HO20 HABYAHHA, WO
CKnadaemoca 3 CMOHYKAMbHO-GKMUBI3yH4020, KO2HIMUBHO-0UiHI08A/1bHOZ0,
npodyKkmueHo-meop4o20 emarnie. 3a0iAHO KOMMAEKC 3a20/b6HOHAYKOBUX Memodie
(aHanis, cucmemamus3auisi, MOPIBHAHHA, y302a/7bHEHHA HAYKoeoi iHgopmauii,
CMPYKMYypPHO-CUCMEMHI), Wo 0aau MOXAUBICMb rMopieHAMU meopemuyHi nioxoou 0o
BU3HAYeHHA U 06rpyHMy8aHHA 0CHOBHUX OeghiHiuili ma memoou4yHux 3acobis.

Knarouoesi cnoea: memoou hopmMy8aHHA, eKcriepumeHmasnsbHe O00CAiIOHEHHS,
noemanHa mMemoouKd, KOMnemeHMmMHiCmo, My3U4HO-Mi3HABAAbHA KOMIemMeHMHicme,
MO100Wi WKoAApI.
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