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practice of landscape design is a work of landscape art. Landscape art is considered to be a
“top achievement” in the field of landscape design.

There are two principles in the formation of the concept of an art-landscape. The first
principle (contextual) visualizes some features characteristic of this territory, which occur
today or occurred in the past. The second principle (mythopoetic) shows from the landscape
a myth invented by the designer for this space or forms abstract ideas in the landscape.

In this study, we consider only art landscapes created on the territory of universities.
The analysis of landscape practice has shown that among such art-landscapes, no works with
a mythopoetic concept were found; it is noticed that they are all contextual.

These contextual art landscapes are divided into two main thematic areas (“the past
and the present of this place”, “look into the future”).

In the first thematic direction “past and present of space”, three original ways of
solving space are distinguished: a) (associative solution) the landscape depicts wave
processes that are studied in this building of the university (M. Lin, P. Dougherty); b)
(historical) the landscape indicates the historical events that took place at the university
(A. Goldsworthy); c) (illusory) in the art object the natural and the artificial are juxtaposed,
showing how one influences the other (C. Drury, J. Hein, J. Turrell).

The second thematic area — “look into the future” — raises the issue of survival of
civilization (K. Dimopoulos).

Further research should be directed at other cultural spaces created on the territory of
universities (art galleries, museums, sculptures and sculpture parks). Awareness of the
importance of such spaces will fill the gap in understanding the fundamental concept
(“educational space”).

Key words: “educational space”, “educational landscape”, landscape, art-landscape,
art object, sculptural space, landscape design, intellectual landscape.
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METHODOLOGICAL APPROACHES TO THE FORMATION OF FUTURE VOCAL
TEACHERS’ CREATIVE SKILLS

The article considers methodological foundations of solving the problem of improving
the quality of creative activity of future vocal teachers of higher school. Its relevance is due to
the importance of training professionals capable of successful independent creative activity
in conditions of rapidly growing scientific-methodological achievements and enrichment of
musical-information space. The authors consider the specifics of personal-personified,
systems-functional and integrative approaches, substantiate feasibility of their use to ensure
ability to individual-personal interpretation of artistic content of the vocal works, variable
interpretation of the repertoire, mastering skills of vocal improvisation.
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Introduction. The information explosion of the late 20™ — early 21
centuries, rapid expansion of the information field provided by the Internet and
active computerization of society, required revolutionary changes in the system
of assimilation, transfer and further development of knowledge accumulated
by mankind. The change of paradigm guidelines strengthened the need of
society to train professionals able to be creative in performing professional
functions, to accept innovative ideas and adapt them according to the specifics
of their activities.

The activity of a vocal teacher is no exception, the creative nature of
which is determined not only by the needs of today, but also by the very nature
of musical art. Instead, as research by scholars and practitioners have shown,
creative expressions of vocal teachers still remain relatively limited and
sporadic due to a number of objective and subjective factors (Tolstova &
Koehn, 2016). Overcoming this situation requires substantiation of the
methodological foundations for the formation of future vocal teachers’ creative
skills as a basis for developing a strategy to improve the content and methods
of solving this problem.

The aim of the article is to substantiate effective scientific approaches to
solving the urgent problem of today — formation of future vocal teachers’
creative skills.

Analysis of relevant research. The issue of forming creative skills is
considered in the works of many modern scientists. There are two views on the
comparison of skills and abilities. Some scientists consider skills to be the result of
achieving a certain quality of repetitive actions (I. Lerner, N. Talyzina and others).
It is emphasized that skills are automated actions, a complex system of mental
and practical techniques, consequently — they do not have a creative nature (Yu.
Babansky). Another point of view, which we join, is to define skills as a person’s
acquired ability to use automated skills in actions of a varied, creative nature (L.
Leontiev, Ye. Milerian and others). Confirmation of this fact is found in the works
of K. Platonov, who gave the following definition: “Skill is a set of knowledge and
flexible techniques that provide ability to perform certain activities or actions in
certain conditions. Going through a number of development stages, as a result,
skills grow into proficiency and creativity” (Platonov, 1986, p. 112). From this point
of view, skills and creativity are related phenomena, the common features of
which are the ability to flexibly and variably apply the acquired knowledge and
skills in accordance with situational needs. This gives grounds to consider vocal
teacher’s creative skills as an ability to rethink the acquired knowledge and skills
and their variable application in the process of performing functional duties in
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accordance with changing conditions of the pedagogical reality and individual
characteristics of singers.

Methodological training of future teachers in modern research is
considered in the works of S. Honcharenko, V. Kraievskyi, S. Sysoieva and
others, which emphasize that methodological equipment is the core of their
professional skills, improving efficiency of research and effectiveness of
pedagogical practice. Summarizing the research data, the scientific approach
will be understood as a principled methodological orientation and a balanced
position chosen by scientists in order to develop a general search strategy.

The scientists substantiated methodological provisions that play the
most important role in research in the field of music education. In particular,
N. Ovcharenko emphasized importance of the future musical art teachers’
methodological training in the process of their vocal training, O. Rebrova
initiated the artistic-mental approach to the study of the specifics of specialists’
activity in the field of music pedagogy, H. Nikolai proved the importance of a
comparative approach to the implementation of music research, L. Vasylenko
introduced a hedonistic approach to the practice of scientific research.

The research methods are used to analyze and generalize the data of
scientific works related to the development of creative abilities and forming
creative skills in teachers of artistic, in particular — vocal disciplines.

Research results. Generalization of these studies and taking into account
the specifics of training vocal teachers to master creative skills, allowed to
choose the main scientific approaches, which determine the strategy of our
study, namely: personal-personified, systems-functional and integrative.

Personal-personified approach is one of the varieties of the personal
paradigm of pedagogical research. The origins of the personal-personified
approach in the field of pedagogy are found in the personalism — a
philosophical trend that recognizes the individual as a primary creative reality
and the highest spiritual value (Petrovskyi, 1984). Its peculiarity is that the
individual is characterized not only as a carrier of cultural and socio-axiological
orientations, but also as their active creator, the subject of creation of the
socio-cultural values.

The specifics of the personal-personified approach in pedagogy is that it is
built, along with orientation of pedagogical actions on the individual properties of
the subject of education, taking into account the necessity to meet the needs of
the individual in the implementation and self-affirmation in the social environ-
ment, revealing oneself in the educational space, acquire ability to influence
spiritual existence of others, “to continue oneself in them” (Petrovskyi, 1984).
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According to A. Petrovskyi, it is an individual’s special need to be a
personality, that stimulates his desire to show his potential, bring it to the
attention of others, attract their interests, ideas, long-term plans, thereby
satisfying the need for personalization, personal self-realization. Therefore, an
important indicator of the individual’s movement in this direction is the
growing need for self-development and realization of his potential and the
desire for exploratory activities aimed at self-improvement.

Application of a personal-personified approach in the vocal-pedagogical
sphere is extremely important in terms of the fact that pedagogical
communication during individual singing lessons requires reflection of personal
understanding of the essence of artistic images, which involves disclosure by
the teacher of his emotional and subjective feelings and experiences and thus
revealing oneself as an artistically gifted, educated and creative person, ready
for spiritual and creative communication with the authors of musical works, for
communication with his listeners, for communication-cooperation with
teachers, concertmaster, ensemble partners, with his future students.

It should be noted that the teacher should be tolerant to his students
and encourage them to self-realization as a subject of their own creative
activity. From this point of view, introduction of a personal-personified
approach in the field of vocal education should contribute to the establishment
of understanding, trusting relations between a teacher and a student,
overcoming pedagogical authoritarianism in the interpretation of the artistic
meaning of the educational repertoire. This creates conditions for promoting
manifestation of students’ individuality, motivation for exploratory and
creative activities, development of their personal and value position and the
ability to independently determine the means of performing the artistic idea of
vocal works of different styles.

In substantiating the following methodological approach, we proceed from
the fact that profession of a vocal teacher is multifunctional and requires
possession of creative skills of various kinds. In defining the functions to be
performed by the vocal teacher, the scholars have not yet reached a consensus. In
the most general form, we define these functions in the traditions of classical
pedagogical thought as educational, developmental and upbringing. Therefore,
creative skills of the vocal teacher should be formed in these functional areas in
the appropriate, specific to the specialist of this profile activities.

The educational function of future vocal teachers is manifested in two
directions: knowledge-competence and molding-performing. First of them
concerns acquisition of culturological, musicological, psychological-pedagogical,
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vocal-methodological knowledge and ability to creatively apply it in various
educational situations, in the process of differentiated and holistic analysis and
interpretation of vocal works, substantiation of innovative methods of vocal-
professional training of future musical art teachers, their practical application
in the process of pedagogical practice.

The second direction in the implementation of the educational function
concerns formation of applicants’ practical skills — phonation-technical, vocal-
performing, communicative-stage, which together provide singers’ ability to
independently interpret and prepare the repertoire for public performance,
enable demonstration of its samples to students, promote ability to
empathically conscious understanding of vocal-phonation and performance
problems with which novice singers face.

The developmental functions of the future vocal teacher should be
realized in the process of improving general and artistic-intellectual qualities
related to improving musical perception, students’ artistic thinking,
development of their special musical and musical-creative abilities, as well as
specific vocal talents. We also note significance of developing a unique,
important for the activities of the vocal teacher ability — vocal hearing. Its
formation becomes the key to implementation of developmental functions in
relation to the development of a set of creative abilities needed by a vocal
teacher, namely: ability to performance interpretation of the repertoire,
master the skills of vocal improvisation, ability to choose accompaniment to
melody and vary its texture, create intonation exercises for solving vocal-
formation tasks according to the students’ individual needs, etc.

Upbringing functions of future vocal teachers concern strengthening
students’ motivation to master vocal and pedagogical skills, actualization of
responsible attitude to the results of teaching their students to sing, ability to
influence the system of their artistic-axiological orientations, vocal-stylistic
representations, improving artistic taste, its manifestation in the process of
perception and evaluation of artistic phenomena and their creative interpretation.

Coordination of these functions and tasks of their performing requires
application of a systems-functional approach, the peculiarity of which is
identification of the place and role of each element in the whole process in all
its connections and interdependence.

According to the generally accepted theory of L. Vygotsky on two zones
of personality development, the content of education plays a crucial role in
mastering by future vocal teachers of creative skills in a gradual transition from
the zone of near to the zone of actual development of students (Vygotsky,
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2020). Such a construction of this process allows establishing hierarchical levels
in its organization on two vectors, namely: the vector of transition from
fragmentary to holistic mastery of the educational material and its integration
into a holistic system and the vector that reflects the level of independence and
creative initiative in the use by the subject of education of a certain element in
order to implement certain professional functions.

For example, comprehension of the logic of a musical work structure
occurs at the level of mastering the morphological laws of musical speech,
which are realized, in particular, in the frictional attraction of individual sounds,
metric organization of musical time; its manifestation at the level of syntactic
structures — in the modal-intonational connections of various elements —
motives, phrases, sentences; at the compositional level of the whole musical
work, which is perceived through the comparison of the flow of relatively
complete structures, the dynamics of their culmination.

The second vector, which concerns the level of independence and creative
initiative of the subject of education, is characterized by the degree of his ability to
apply the learned element in the process of performing certain functions. For
example, during formation of the ability to develop an interpretive and
performing plan of a vocal work, the student must first analyze it and interpret
these results in terms of their role in the embodiment of artistic-figurative content
of the work. The process of performing the task can be qualitatively different. The
lowest level is reproductive-imitative, characterized by the fact that the student
can act correctly and adequately only with the help of the teacher and without the
help of the latter is unable to identify the features of the work and causal links
between its intonation-structural features and artistic meaning. Independent
performance of a task of a similar type according to the model provided by the
teacher indicates that the student has achieved an independent-imitative level.
Acquiring the ability to interpret the work, vary and process melodies with the
help of a teacher should be defined as creative-initial, confident, inspired mastery
of all forms of creative activity, which indicates achievement of the level of
independent creative activity. Identifying similar hierarchical levels for all the
above functions allows to systematically and comprehensively direct the
educational activities of future specialists to master creative skills needed by a
modern vocal teacher of the higher school.

Thus, application of the systems-functional approach allows not only to
ensure logically and comprehensively the process of the future vocal teachers’
creative skills formation, but also to evaluate the achieved levels of their
formation.
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The following scientific approach is defined as integrative. We understand
implementation of an integrative approach in the vocal-educational field as a set
of consistent and interconnected actions of the subjects of learning, aimed at
forming in them a holistic skill based on the combination of educational material
from different academic disciplines. Its significance is due to the fact that creative
skills have a multicomponent nature, so their holistic formation requires certain
psychological properties and a set of different skills and knowledge. It is, in
particular, upbringing in the future professionals of activity, determination,
confidence in the ability to be creative, etc.; acquisition of a set of knowledge not
only on the subject of activity, but also psychological foundations of creative self-
realization, self-improvement; mastering practice of algorithmic transition from
automated skills to the ability to use them in a variable form, in various contexts,
to resort to combinatorics, activation of associative representation, search to
obtain a creative product. Application of an integrative approach creates
conditions for the combination of disparate components, resulting in a new level
of realization of the individual’s potential, achieving a qualitatively new level of
their manifestation, expressed in creative skills.

We consider implementation of the principles of integrated learning as a
way of organic and systematic complementarity of various components of
learning, which allows to achieve integrity in the formation of the future vocal
teachers’ creative skills.

In the integrative skills formation, scientists identify the following levels
of integration: comprehensive, block (Zhukov, 2018). In the field of music
education, comprehensive integration is realized at the philosophical,
ideological and culturological levels on the basis of the integration of general
ideas about the purpose and essence of music education as a creative process.
The possibility of this type of integration in the process of mastering creative
skills by future vocal teachers is based on the identification of possible forms of
creative activity and their role in solving professional problems. Integration of
this type is realized due to a certain affinity of the content of creative-cognitive
and productive-practical actions, typical for the disciplines of this block of
psychological-pedagogical and vocal-methodological direction.

We understand block integration as one that is formed at the level of
interpenetration of knowledge and skills from related fields, the set of
knowledge which prepares future specialists for a particular activity. It is
important that there are also certain connections and related tasks between
the disciplines of different blocks, which are solved in different ways, according
to the specifics of the subject.
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The first block includes disciplines of methodological and psychological-
pedagogical orientation, in particular — Pedagogy and psychology of higher
school, Introduction of innovative approaches and methods in the vocal-
educational process, Innovative technologies. The second block of disciplines is
considered as one that combines them on the basis of defining tasks of
cognitive-interpretive nature. These are, in particular, disciplines of
musicological and vocal-historical content, namely — History of world art,
Workshop on musical hermeneutics, History of vocal art. In the next block, we
will define related disciplines which concern vocal-performing activities,
namely —Course of performance proficiency, Ensemble music-making. The
fourth block is defined as vocal-methodological. It includes the following
disciplines: Methods of vocal teaching, Innovative technologies in vocal
teaching, Assistant practice in the specialty “vocals”. The fifth block is defined
as research. Its implementation is closely connected with actualization of
knowledge from various disciplines of the professional block by disciplines, first
of all — of methodological and methodological-practical direction.

Formation of integrative knowledge and skills is provided on the basis of
interdisciplinary coordination, which becomes a mechanism of constant
corrections of the educational process based on the real situation, students’
individual pace, their level of readiness for creative activity in a particular
educational component. Due to this correction, the skills that are formed in
various disciplines, acquire a generalized nature, flexibility and variability,
which allows their use by future specialists in independent creative activity.

Conclusions and prospects for further research. Generalization of the
content of future specialists’ activities gives an idea of their creative skills
formation as complex properties, consisting of various elements and their
relationship, achieved within a holistic educational-molding process. Their
varieties are determined by the content of professional activities and are
provided under the conditions of personal-personified, systems-functional and
integrative scientific approaches. Further research should be aimed at
substantiating pedagogical principles and methods to promote formation of
future vocal teachers’ creative skills.
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PE3IOME

Kén Hatanbs, MeH KOin. MeTononornyeckme noaxogbl K $opMmnpoBaHMo TBOPUECKUX
ymeHui byaywmx npenogasatenei BoKana.

B cmamee paccmompeHbl MemooOosi02u4ecKkue OCHOB8bl peweHus npobaemeol
nosviWweHUs Kayecmsa meop4eckol OdeamenbHocmu 6yoywux npernodasameneli 80Kana
goicwell wkKonel. Ee  akmyanbHOCMb  006yCn06871eHA  B8AHCHOCMbLIO  10020MOBKU
crneyuanucmos, crnocobHeIx K ycrewHol camocmoamenbHo-meopyeckoli deamesnsHOCMU 8
yCo08UAX CMpemumesnibHO20 POCMa HAy4YHO-memoouyeckux oocmuxeHuli u obozaweHus
MY3b6IKA1bHO-UHGOPMAYUOHHO20 MPOCMpPaHcmaea. Aemopamu paccmompeHa crneyuguka
npuUMeHeHUs  AUYHOCMHO-NEepPCOHUPUYUPOBAHHO20,  CUCMEMHO-(YHKYUOHANBbHO20 U
UHMe2pamueHo2o nooxo0os, 060CHOBAHA yenecoobpasHOCMb UX puUMeHeHUA 071
obecrnieyeHua  cnocobHocmu K UHOUBUOYAAU3UPOBAHHO-AUYHOCMHOU  MPAKMOoBKe
Xyo0oxecmeeHH020 cooepiaHusa B0KQs1bHbIX npou3ssedeHud, sapuamusHol
UHmMeprnpemayuu UCMO/AHAeMO20 perepmyapa, 087a0eHU0 HABbIKAMU  80KAsbHOU
UMnposuU3ayuU, C030aHUK UHMOHAYUOHHbIX yripaicHeHul 0718 cmyoeHmos.

Knroueesie cnoea: bydywue npenodasamesnu 80Kanaq, AIUYHOCMHO-
NepcoHUGPUUUPOBAHHLIU, CUCMEMHO-(PYHKYUOHAALHLIU U UHMe2pamusHbll  Hay4YHele
Mo00xo00bl, MeopYeCKUE YMEHUS.

AHOTALIA

KboH Harania, Men KOin. MeTogonoriuHi nigxoanm Ao GOpmyBaHHA TBOPYMX YMiHb
ManbyTHIX BUKNaaadiB BOKany.

Y cmammi po3anaHymo memo0oso2ivyHi 3acadu supiweHHA npobaemu ni08UUEHHA
AKocmi meop4oi disanbHocmi malibymHix euknadadie eokany 8uUWOi WKonu. li akmyansHicms
3yMoesieHa 8axcausicmio nid2omosKu gaxisyie, 30amHux 00 ycriwHoi camocmiliHo-meop4oi
difisibHOCMI 8 yMOBAX CMPIMKO20 3pOCMAHHA HAYKO80-MemoOUuYHUX 3006ymKie ma 36azayeHHs
MYy3UYHO-iHpopmayiliHo2o npocmopy. Aemopamu pPo32AAHYMO creyugiky 3acmocy8aHHs
0CobUCMICHO-NEePCOHIIKOBAHO20, CUCMEMHO-(YHKUIOHAAbHO20 Ma iHMe2pamusHo20 nioxodis,
06rpyHmMoB8aHo  OouyinbHicme iX 3acmocy8aHHA 004 3abe3neyeHHA 30amHocmi 0o
iHOUBIOYani308aHO-0CcOBUCMICHO20 MPAKMYBAHHA XYyOOMHbO20 3MICMYy BOKAAbHUX MBopis,
eapiamusHoi iHmepnpemauii UKOHYB8AHO20 periepmyapy, 080100iHHA HABUYKAMU B0OKAsbHOI
imnpoeizayii, cmeopeHHA iIHMOHAUiliHUX 8rpas 0758 cmydeHmis.

OcobucmicHo-nepcoHanizosaHuli nioxio € o00HUM i3 pi3Hosudie ocobucmicHol
napaduamu nedaaoaiyHux 00cniOxeHsb. BumoKu ocobucmicHo-nepcoHanizo8aHozo nioxooy 8
cehepi nedazoziku 3HAXOOUMO 8 MepCcoHAni3ami — inococbKomMy Hanpami, AKUlU 6U3HAE
ocobucmicme MepsuUHHOK MEopYOoIo peasbHicmio Ui uwoo Oyxo8HOK uiHHicmto. Mozo
ocobausicme nosaf2ae 8 MoOMy, WO iHOUBIO XAPAKMepu3yeEMbsbCA He mMminbKu AK HOCIU
KyabmypHUX Ma couianbHO-aKCionoziyHux opieHmauyit, ane i AK ix akmusHuUll meopeuysb,
cyb6’ekKm meopeHHsA COUioKynbmypHuUX yiHHocmedl.
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3acmocy8aHHA cucmemHO-@YHKUiOHA1bHO20 Mi0x00y 00380/A€ He auwe a02iYHo U
ycebiyHO 3abe3neyysamu npoyec opmy8aHHA MEBOPHUX YMiHb MalilbymHix euKnadadis
sokany, ane U bydysamu 0ia2HOCMUKY OUiHIO8AHHA 00CA2HYMUX 00CAIOHCYB8AHUMU PiBHI8 iX
cchopmosaHocmi.

YmineHHA iHMe2pamueHo20 nioOxody y B0KA/AbHO-OCBIMHIO 2asy3b PO3YMIEMO AK
CYKYnHIiCMb rocni0o8HUX ma 830emMONnos’a3aHuUx 0ili cyb’ekmis y4iHHA, CNPAMOBAHUX HA
OpMyBAHHA 8 HUX YinicHO20 8MIHHA HA OCHOBi 06’€OHAHHA HABYAsAbHO20 Mamepiany 3
pi3HUX oc8imHix ducyunsiH. Mo2o 3HaYywicme 3yMmosaeHa mum, Wo meopyi 8MiHHA Marome
6a2amoKoMnoHeHMHy npupody, omxuce — ix yinicHe ¢opmysaHHa nompebye HasgHocmi
MesHUX NCcuxoo2iYHUX enacmusocmeli ma KOMIMAEKCy Pi3HOMAHIMHUX HABUYOK i 3HAHb.

Knwwyosi cnosa: malibymHi euknadayi eokany, ocobucmicHo-nepcoHigikosaHud,
cUCMeMHO-(YyHKYiOHAaNbHUU ma iHme2pamusHuli HayKosi Mioxoou, meopyi BMiHHA.
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AKTYANI3ALIA LIHHICHOIO CTAB/IEHHA MAUBYTHIX YYUTENIB
OBPA30TBOPYOIo MUCTELITBA 0 XYAOXHbO-NEAATrOrNYHOI
AIANBHOCTI AK YMOBA ®OPMYBAHHA FOTOBHOCTI 0 NPOMECIAHO-
TBOPYOI CAMOPEANI3ALLII

Memorw cmammi € o06rpyHmyeaHHA Micyas ma 3HAYEHHA UIHHICHO20 cmaesseHHA
malibymHix y4umesnie 06pa3zomeop4yo2o Mucmeuymesa 00 XyO0ox Hbo-nedaz2o2iyHoi 0ianbHoCMi AK
MpogiOHOI yMoB8U (hOPMYBAHHA XyOOM(HbO-MBOPYOi akmueHocmi malibymHix nedazoeie-
XYOOHCHUKIB. BUKOpUCMAHO 302a/16HOHAYKOBI Ma A02i4HI Memoou aHani3y, cuHmesy, iHOyKii U
0edyKuji, cmopuyHO20 i KOMNapamueicmcoKko20 00cnioxeHHA npobaemu. Cmamms € crpoboro
docnidumu ponb YiHHICHO20 cmaesneHHA malbymHix yYumernie obpazomeop4o20 mucmeymsa
00 Xy00XHbO-Neda202iyHoI QifAnbHOCMI AK MPOBIOHOI yMOBU, AKA MOKAUKAHA Oonmumizysamu
npouec opmysaHHA 2omosHocmi 00 npogheciliHo-meopyoi camopeanizauyii  maltibymHix
nedazozie-xy0oxucHUKi8. 3a800HHA MO0ANLWO20 OOCNIOMHEHHA M0AA20€ 8 ro2aubneHomy
8UBYEHHI MPo2asuH y NPoYeci po3sumxy 20mosHocmi 00 npogpeciliHo-meopyoi camopeanizayii
cmyoOeHmi8 Ha 3aHAMMAX i3 haxosux OUCYUNAIH.

Knaro4vosi cnoea: yiHHicmes, UiHHICHe cmaesieHHs, nedaz2o2idyHi ymMosu, 20mosHicme,
npogeciliHo-meop4ya camopeanizayida, Xyo0oxHbo-nedazoziyHa OiAnbHicms,  ¢axosa
nideomoska, malibymHi e84umeni o0bpazomeopyo2o mucmeumea, obpazomeopye
mucmeymeo.

MNoctaHoBKa npobnemun. [ymaHiCTU4HA CNPAMOBAHICTb  PO3BUTKY
CY4YaCHOI BITYM3HAHOI nNeaarorikM noe’A3aHa 3 [AOKOPIHHMMM 3MiHaMKU B
cycniibHOMY MUTTi i (OKYCye CBOKO yBary Ha 0cCobuUCTICHO-TBOpYIN
CNPAMOBAHOCTI MeAaroriyHoro npolecy, 3ymoBuMBLIKM MNOTpeby B fAKiCHOMY
OHOBJIEHHI 3MIiCTy OCBITM B yCiX ii naHKax. [lepexig, WKin y peXnum iHHOBaLiMHOro
PO3BMTKY, NpOrpec neaaroriyHMx Ta iHPopmMaLiMHUX TEXHONOTIN, 3MiHa CTUIO
B3aEMOZil Y4aCHUKIB NeaaroriYyHOro Npouecy Ta iHWi HOBOBBEAEHHA, 3 OAHOro
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