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PEDAGOGICAL CONDITIONS FOR PROVIDING BIFUNCTIONAL VOICE TRAINING
OF FUTURE MUSICAL ART TEACHERS FOR SOLO AND CHORAL PERFORMANCE

The article considers the problem of combining different vectors in teaching singing — solo
and vocal-choral — relevant for the professional training of future musical art teachers. The
practical necessity of one-time and parallel mastering by students of different techniques of vocal
intonation, due to the multicomponent content of pedagogical activity of a school teacher and
the variety of tasks he has to solve at musical art lessons and extracurricular music-educational
activities is noted. The pedagogical conditions under which enable successful solution of the
problem of future specialists’ voice bifunctional training are substantiated.

Key words: future musical art teacher, bifunctional voice training, solo and vocal-
choral singing, pedagogical conditions.

Introduction. In future musical art teachers training, vocal education
occupies one of the leading places, which is explained by the popularity of
vocal art and importance of singing activities to instill in students a value-
artistic attitude to musical art.

The process of vocal skills formation in students of higher music-
pedagogical education institutions takes place, according to the curriculum,
during individual singing lessons and in the process of vocal-choral training,
which means that each student has to master these types of singing activities.

For a long time in the system of training future teachers solo singing was
given secondary importance, which was emphasized by the name of the
subject — “voice production”. Based on this, the main task of individual singing
lessons was considered to be formation of students’ basic technological skills of
vocal intonation, and in the disciplines of choral cycle and methods of music
education — purposeful training of future professionals to teach singing to
students. This situation was probably explained by the fact that until recently
this task has been associated with the practice of teaching students to sing
while learning mostly monophonic exercises and songs and performing them in
unison, i.e. —in a collective, ensemble-choral form.

At the present stage, the requirements for the artistic-performing level
of students in their solo vocal performance have significantly increased. The
significance of this fact can be explained in such a way: first, it became clear
that the teacher should “enchant” students with music by means of their own
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“live” sound, in particular — the skill of singing during their perception of vocal
works, learning intonation exercises, school songs and so on. In addition, today
among children is becoming increasingly popular to learn solo singing, they
have a desire to join in extracurricular activities the vocal groups or institutions
of extracurricular art, music-aesthetic education.

Thus, there is an objective need to increase attention to the quality of
solo singing of future teachers and mastering the methods of teaching this type
of performance to students. Institutions of higher music-pedagogical education
solve this need by introducing special courses on methods of voice teaching,
individual vocal pedagogical practice with students of different ages, as well as
by improving the effectiveness of teaching in the voice production class,
complicating the repertoire and tasks of performing-interpretation character,
enriching vocal performance of students during school practice.

This situation has increased the urgency of the problem of combining by
student of two types of vocal-educational — solo and vocal-choral — activities.
After all, each of these types of vocal performance requires a different type of
sound formation and singing skills. This fact remains out of attention of most
teachers, whose pedagogical thinking is limited by the scope of their subject
and does not extend to the general goal — to prepare a specialist for competent
practical activities. Therefore, in practice, gifted students, independently,
through trial and error, adapt to the requirements of reality. On the other
hand, a significant part of them is not able to overcome this problem on their
own, which often becomes an obstacle to their mastery of singing and vocal-
teaching skills. This indicates the relevance of the study of the problem of
parallel mastering by future music teachers of the ability to perform both solo
and choral music and requires substantiation of pedagogical conditions that
would allow each student to acquire a certain vocal-performing universality
and achieve success in solo and choral performance.

Analysis of relevant research. Issues of voice, as well as vocal-choral
training of the applicants in institutions of higher music-pedagogical education are
actively covered in the scientific and methodological literature in various areas.
Thus, the method of phonation-vocal skills formation in future teachers is
revealed in the works of V.Antoniuk, N. Hrebeniuk, M. Zhyshkovych,
O. Stakhevych, T.Totska, Y. Yutsevych and others. L. Vasylenko, A. Kozyr,
H. Padalka, H. Nikolai, N. Ovcharenko et al. considered the combination of tasks of
performance-singing and methodological preparation. The enhancement of
students’ vocal-performance culture is discussed in the works of T. Madysheva,
T. Tkachenko. The studies by Wang Chen, V. Kryva, K. Matviichuk, Yu. Tymakova,
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and others are devoted to the problems of improving performance skills and
vocal-pedagogical artistry.

The issues of preparation of future musical art teachers for singing activity
as choral conductors of children’s groups are also actively studied. Thus, the
methods of forming vocal-choral skills in students of music-pedagogical profile are
considered in the studies of Liang Haye, Ma Xu, V. Yaremenko et al., development
of their professional abilities and individual psychological properties in the process
of vocal-choral training is considered in the works of Z. Sophronii, Bai Shaozhun,
l. Tsiuriak, Zh. Koloskova, L. Yaroshevska and others.

Instead, the issue of differences in singing in the process of solo and group
choral performance was covered in a limited number of works. These include the
work of O. Yurlov (Yurlov, 1983), who considered singing education as a basis for
improving the performance culture of choir singers, research by N. Koehn and
Yang Xiaohang, which characterized the differences in the formation of students’
skills of solo and choral performance and the problem of their mastery by
students in parallel (Koehn & Yang Xiaohang, 2018), to some extent — in the
dissertation research of V.Yaremenko, devoted to identifying the influence of
vocal-choral loading on the peculiarity of singing breathing (Yaremenko, 1987).

The aim of the article is to draw attention to the problem of parallel
mastering by students of different ways of vocal intonation and to substantiate
the pedagogical conditions under which it is possible to solve this problem in
the process of preparing future musical art teachers for professional activities.

In order to solve this problem, the following research methods were
used in the article: generalization of scientific and methodological literature,
monitoring of vocal development of future musical art teachers during higher
education, substantiation of hypotheses about pedagogical conditions for
solving this problem and proving its probability at the theoretical level.

Research results. Our focus is on preparing students to teach
schoolchildren to sing, as one of the crucial tasks in instilling in pupils a love for
musical art and formation of the ability to personal musical and creative self-
realization. Students’ preparation to solving these issues is carried out mainly in
such disciplines as “voice production”, “choral conducting” and “methods of
music education”, as well as in the process of applying learning outcomes in the
process of pedagogical practice. Instead, without interfering with the
restructuring of the content of modern educational-professional programs and
their focus on achieving practical results in the form of competences formed in
higher education, this issue is addressed in individual disciplines in their
traditional forms, without sufficient consideration of coordination of content
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and forms of learning, which significantly reduces the effectiveness of the
process of their preparation, in particular, for vocal-professional activities.

Let’s first consider the features of training students in the discipline of
“voice production”. Note that there is a significant contradiction between the
name of the discipline and the content of classes defined by the state standard,
program requirements, practical experience of teachers-vocalists, as well as
scientific-methodological achievements. We will remind that under voice
production, according to L. Dmitriiev (2004), we understand development of
the correct singing habits which are formed at simultaneous and
interconnected development of auditory and muscular skills of the singer. Their
formation at the initial stage of training is given the main attention, which is
due to the need to prepare the voice as a “tool” of sound production, the
quality of which depends on the solution of further problems of artistic-content
and stage-performance plan.

Ya. Kushka also defines the essence of the concept of “voice production”
as development of vocal-technical skills and mastering the techniques of
singing with the appropriate influence of the teacher on the work of vocal
apparatus, adheres to the position of gradual transition from voice production
as the foundation of the second stage and transition to the last, which is
embodied in the performance of artistic works and disclosure of their artistic
content (Kushka, 2010, p. 10).

It should be noted that during development of the “bell canto” technique
there was a tradition according to which the singer should start studying vocal
works only after he had acquired perfect skills of vocal-phonation intonation.
These requirements were quite natural in the conditions of preparation of singers-
virtuosos, performers of extremely difficult for that time vocal works and opera
parts. It is important that the long-term and persistent development of basic
phonation skills in future vocalists was accompanied by their comprehensive and
deep general music, art education, which allowed them to start stage and
performing activities, to achieve the expected results (Stakhevych, 2013).

The professional tasks that arise in the process of educating future music
teachers testify to the unreality of such an approach: from the first steps of study,
students attend classes in the choir, independently adapting their capabilities to
its repertoire, and in voice classes, as a rule, their work on musical pieces begins
no later than the second month of study. Thus, the specifics of future music
teachers training requires a combination of vocal and choirmaster’s training,
mastering the skills of solo and choral singing. However, in the real educational
process it is practically not taken into account that these types of vocal
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performance are grouped on different requirements for the sound of the voice,
type of breathing, type of sound production, attitude to one’s own timbre, etc.

Thus, one of the important tasks in solo singing is to identify individual
natural features of the student’s voice, his characteristic timbre, purposeful
development of range, vocal breathing skills, singing and high vocal position,
beautiful vibration, over time — mastering the skills of intonation-complex,
sometimes — virtuoso singing, etc. In choral classes, the singer is required to
have singing skills of another quality, namely — the ability to mask their own
timbre, achieving homogeneity in choral parts and in general — in choral sound;
use, mainly, “short” breathing, which differs from the vocal by less air taken
during breath; relatively light sounding voice; absence, in contrast to solo
performance, of vibration, increased attention to the correction of intonation
with a focus on the harmonic or polyphonic texture of the work.

As we can see, students have to master fundamentally different vocal-
technical skills at once. The most gifted students are able to adapt their singing
style and technique to these different vector requirements on their own, through
trial and error. Instead, a significant proportion of future professionals without the
help of a teacher is not able to overcome these problems, and this often becomes
a factor in the insufficiently successful formation of their vocal skills.

The importance of solving this problem requires creation of pedagogical
conditions that would improve the quality of singing skills with different
techniques and the ability to apply them in accordance with the requirements
typical of solo and choral activities.

We consider the first pedagogical condition stimulation of the participants
of the educational process to have a conscious attitude to the problem of one-
time formation of vocal and vocal-choral skills: since not all teachers and few
students attach due importance to it. Psychological research has shown that the
lack of awareness of the problem to overcome it is extremely important: this
awareness leads to goal setting and finding ways to overcome it, purposeful
improvement of knowledge, properties and skills that should help overcome this
contradiction. This awareness is closely related to the life and professional
position of the individual, in this case — to the recognition by students of the
purpose of their studies, their own responsibility for its quality, as well as to the
readiness for constant musical-auditory and muscular-apperceptive self-control
and detailed work on developing skills important for their future professional
singing activities. This attitude to mastering vocal skills should be based on
internal activities, because today, in the words of V. Pliushch, “society needs an
active, mobile person who has the ability to plan and organize their own activities,

392



[legaroriuni Hayku: Teopis, icTopis, iHHOBauilHi TexHoJiorii, 2021, Ne 4 (108)

adequately assess the quality and level of results of their own work, expand
educational space for solving tasks and goals” (Pliushch, 2020, p. 267).

In the scientific literature, attention is drawn to the fact that, despite the
achievement of professional musicians-performers of a high level of technical
equipment, “... in mass pedagogy, the issue of effective mastery of technology is
far from resolved. The majority of musicians achieve much more modest results
compared to the proficiency of the chosen ones, spending time in the learning
process no less than them, and no less physical effort and time”, which highlights
the problem of improving the methodology of performing skills, especially — in
case of problems complicating this process (Korliakova, 2009, p. 4).

These considerations allow us to determine the second pedagogical
condition for improving the methodological support of the process of formation of
vocal-performing skills in the conditions of parallel mastering by future musical art
teachers of different types of vocal-phonation technique. Thus, this process
should be based on a scientific understanding of the nature of these phenomena,
in particular — reference to the works of famous physiologists and psychologists —
I. Sechenov, M. Bernstein, S. Rubinstein, E. llyin and their followers. Specialists in
the field of music pedagogy and psychology — L. Barenboim, A. Kostiuk, G. Tsypin,
Yu. Tsagarelli, et al., scientists, methodologists and practitioners of different
countries, vocal schools and traditions, who gave attention to the formation of
vocal and technical skills. Among them are the studies by N.Anguladze,
V. Antoniuk, A.Benelli, M. Garcia, W. Mazetti, P. Tozi, Y.Stockhausen, V.
Yushmanov, and others. However, there is a large group of issues that are still
actively discussed by scholars and practitioners. These are, in particular, problems
of varieties, qualitative characteristics and methods of vocal breathing formation,
sound formation, the role of speech position in the field of academic singing,
stylistic variability of vocal-sound phenomena, etc.

Of particular importance for the studied problem are the revolutionary
for his time provisions of the theory of the motor skills formation, put forward
by the eminent physiologist M. Bernstein. According to his research, motor
skills are formed not only in their external manifestation, but also in close
connection with the brain, in connection with which the knowledge of
intelligence laws opens new horizons in the managing the individual’s motor
actions, regardless of their variety.

According to M. Bernstein’s theory, each motor skill is a coordination
structure, which, transforming in the process of acquired skills, allows a certain
type of motor activity and is an active process consisting of a chain of
gualitatively different phases, their transition from one to another. Thus,
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according to the scientist, this process is not a monotonous repetition, but a
purposeful selection by the individual of the most successful and economical
operations. At the same time, the achieved automaticity of actions that “serve”
a certain motor skill does not become a stereotype, a pattern that allows its
plasticity and variability during adaptation to different situations. M. Bernstein
emphasizes that “every skill is generally variable and plastic <...>, so we should
not confuse the positive phenomenon of automation with the negative
phenomenon of stereotyping”. And further: “Obviously, the beneficial effect of
the phenomenon of skill transfer will be the higher, the wider generalization
was achieved by previously developed skills, and the greater is the number of
different variants of acquired skills” (Bernstein, 1991, p. 226-254).

A special point that deserves our attention is the scientist’s conclusion
about the importance of search operations, which he defines as “background”
and emphasizes that their retention in memory plays an important role in
shaping the ability to apply the skill in the new conditions, due to the fact that
these background corrections can be activated.

Thus, it becomes clear that the process of skill formation as a system of
automated actions, carried out in the process of a large number of trials and
errors, leads to the retention in motor memory of all options. Therefore, in our
opinion, the concentration of attention on the relationship of muscular feelings
and vocal-auditory images, their self-analysis, self-assessment not only provide
a purposeful selection of the most successful actions, but also contribute to
mastering different options for their fundamentally correct performance. An
example of such variability is singing in a high vocal position using different —
solo and choral — breathing techniques.

We consider this position to be the basis of the mechanism of variation
of vocal-phonation technique of sound production and intonation. Indicative
knowledge in this regard is selection of basic skills and formation of the
vocalist’s ability to vary them according to the requirements of the singing
situation, to which we refer choral or solo singing, performance of works of
different styles, taking into account the characteristics of the room, where the
performance takes place.

The complexity of this task determines the importance of the
pedagogical condition — improvement of the methodological provision of the
process of the vocal-performing skills formation in the conditions of parallel
mastering by students of solo and choral types of vocal performance.

The third pedagogical condition for the successful solution of this
problem is ensuring the systematic coordination of the vocal-educational
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process, which means consistency of program requirements, content and
methods of students’ vocal-performing skills formation.

Such an agreement is achieved through the establishment of
interdisciplinary links and active coordination of pedagogical efforts of teachers
of different subject cycles and ensuring their effectiveness through the use of
modern information and communication technologies. Introduction of the
latter makes it possible to coordinate the content and forms of teaching due to
the awareness of the teaching staff about the educational process, taking into
account possible situational deviations from the developed plan and ensuring
the individual trajectory of students’ vocal development.

The leading issues in reaching agreement are the definition of
requirements for the formation of basic vocal-technical skills and the degree of
their variability and flexibility in various forms of vocal and vocal-choral
activities. Achieving coordination should prevent inconsistencies that may
arise, for example, from differences in determining the type of student voice,
the complexity of the repertoire, which dictates certain requirements for the
range or skills that do not match the degree of vocal development of the
student, optimal vocal load, and so on.

Given the complexity of the process of multi-vector vocal education and
the problems that arise for most students, the following pedagogical condition
is defined as individualization of the process of vocal skills formation taking into
account their own interests, focus on their “needy future”, in which dominate
solo singing or choral conducting specialization in future professional activities.
The process of individualization should also take into account the current level
of musical abilities development of each applicant, his vocal talent, as well as
creativity and flexibility of thinking; formation of psychological properties that
allow purposeful formation of self-analysis and self-correction in the process of
mastering vocal-motor skills as a semantic chain action, consisting of a number
of qualitatively different phases.

Conclusions and prospects for further scientific research. The problem
of one-time-parallel formation in the applicants of vocal-performing skills of
two varieties is quite problematic in terms of their formation as a system of
automated actions. The solution of this problem requires certain pedagogical
conditions, as well as the use of a set of forms and methods of voice training,
aimed at forming in future professionals a responsible attitude to mastering
the ability to switch from one type of vocal technique to another, flexible and
variable application of acquired skills.
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Further solution of the research tasks requires, first, clarification of the
range of fundamental, basic skills on which the solo and choral varieties of
vocal performance are based, as well as the signs that should indicate their
qualitative formation; secondly — identification of those differences that are
inherent in these varieties of academic singing, and with it — the zones of their
permissible variation.

The results of these searches open the way to the development of the
methods of forming flexible singing skills, which performers have to master in
order to participate in various forms of solo and vocal-choral singing in
compliance with the norms that preserve and develop the voice of future music
teachers and the ability to achieve genre and stylistic adequacy as well as
reproduction of artistic-figurative content of works.
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PE3IOME

o CaodeH. MNeparornyeckne ycnosums obecnevyeHns 6MPyHKLMOHANbHON BOKa/IbHOM
NoAroToBKM 6yaywmx yuymTenem my3blKaZlbHOrO MCKYCCTBA K CONbHOMY M XOPOBOMY
NCNONHUTENIbCTBY.

B cmamee paccmampusaemcs akmyasnsHaa 044 NpogeccuoHanbHol nod2omosKu
6ydywux y4yumersnell My3bIKAAbHO20 UCKyccmea npobaema CoBMeweHUs pasnuvHbixX
8eKmopos 8 0byYeHUU MNEHU — CO/IbHO20 U BOKA/bHO-X0p0o8o20. OmmeveHa
Heobxooumocmes eOUHOBPEMEHHO20 U MapannesnbHo20 OC80EHUA PAa3/AUYHbIX MEXHUK
B80KA/IbHO20 UHMOHUPOBAHUA, 06YC108/1E€HHAA MHO20KOMMIOHEHMHbIM COOepHaHUem
nedaeoauyecKoli OeamenbHocmMu y4yumensa u MHo2006pa3zuem 3a0a4, Komopbie OH 00AM(eH
pewame HA YpoKax MYy3blKGsbHO20 UCKYCCMBA U 80 BHEKAACCHOU My3bIKanbHO-
socrnniumamesnsHoli deamenbHocmu. O60OCHOBAHbI nedaz2o2u4ecKue yci08us, Npu Komopebix
CMAaHOBUMCA BO3MOMCHbIM yCrewHoe peweHue 3a0a4uU B80KAMbHO-6UGpYHKUUOHAMbHOU
nodzomoskKu b6ydyuwux cneyuaaucmos.

Knrouessie cnoea: 6ydywuli ydyumero MY3bIKQA/16HO20 uckyccmea,
6UPYHKYUOHANbHAA B0OKA/bHAA M0020MOBKA, CO/IbHOE U BOKA/IbHO-XOPOBOE [eHue,
nedazoau4vecKue ycnosus.

AHOTAUIA

Fo CaodeH. NegaroriyHi ymosu 3abe3neyeHHs bidyHKLiOHaNAbHOI BOKa/IbHOI NiAroTOBKK
ManbyTHIX yunTenis My3an4yHOro MMCTELTBA A0 COJIbHOIO Ta XOPOBOro BUKOHABCTBA.

Y cmammi po3sznadaemosca akmyanvHa 071 ¢axosoi nidcomosku malibymHix
ydyumernie My3u4yHoO20 mucmeymea npobaema CyMilyeHHA Pi3HUX munieé HAB8YAHHA crigy:
CO/MIbHO20 MA B80KA/IbHO-XOP0B8020. Bid3HayeHo HeobxiOHicmb 00HOPA308020 OCBOEHHA
Pi3HUX MeXHIK B8OKA/MbHO20 IHMOHYBAHHA, 3ymMossaeHy 6a2amoKOMMOHEHMHUM 3MiCmom
neodazoeivyHoi difanbHocMi 84umens i pi3BHOMaHIMMAM 3a80aHb, AKI 8iH MA€E supiwysamu Ha
YPOKAX My3U4YHO20 Mucmeymsa ma 8 [03AKAACHIl My3u4HO-8UX08HIl dignbHocmi.
AKueHmosaHo ysazy Ha HeobxiOHocmi ycsidomaeHHA OaHoi npobaemu U HeobxiOHocmi
06rpyHMy8aHHA nedazo2iYHUX YMO8, 30 AKUX YMOM/IUBAOEMbCA BUPIWEHHA 30B80GHHA
80Kas1bHO-bihyHKUIOHANBHOI nid2zomosKu malibymHix ¢haxieuie, AKUMU 6yn0 BU3HAYEHO:
CMUMYIOBAHHA 8 YYACHUKIB 0CBIMHbO20 Mpoyecy ce8i0oMo20 cmassneHHA 00 HaasHocMi
npobsnemu  00HOPGA308020 (POPMYBAHHA  BOKA/IbHUX |  BOKAMbHO-XOPOBUX  HABUYOK;
YOOCKOHANEHHA MemoOu4YHo20 3abe3nevyeHHsa npouecy opmy8aHHA B0KA/1bHO-BUKOHABCLKUX
HOBUYOK 8 YMOBOX [1apasnesnbHo20 080s100iHHA CMyOeHMamu CO/bHO20 | Xoposo2o 8udis
BOKA/MbHO20 BUKOHABCMBaA, 3abe3nevyeHHs CcucmemMHoi KOOpOUHAUii B80KAsbHO-0C8IMHbLO20
npouyecy, ni0 AKUM PO3YMIEMbCA CYy20/0CHICMb MPO2PAMHUX 8UMo2, 3micmy (i mMemoOuKu
hopMyB8aHHA y cmydeHmie 80KAbHO-8UKOHABCLKOI malicmepHocmi; iHOusidyanizauito npoyecy
GOPMYBAHHA BOKAMAbHUX HOABUYOK i3 YPAXYBAHHAM iXHiX 87aCHUX iHmepecie w000
npesasto8aHHA y 8aaAcHIl 0ignbHOCMI coMbHO20 crisy abo Oupu2eHMCbKO-Xoposeoi crieyianizauir.
Po32agHymo cymHicHi 8iOMiHHOCMIi 80KAAbHO-IHMOHAYIlIHOI MexHIKU, W0 3acmoco8yromsCA
y npouyeci CoMbHO20 MA Xopo8o20 Cri8Yy, 20/108Hi 3 AKUX CMOCYHOMbCA Mury Crnigo4yo20
OUXQHHA, 8UAB/EHHSA/YHUKHEHHS nposasy YHIKA/bHO20 memb6py 2onocy,
HassHocmi/eiocymHocmi cnigoyoi gibpayil. BusHayeHo nodanabwi nepcnekmusu OaHO20
00Cni0xHeHHA, AKI Noad2arome Yy HAAA200HEHHI MixOucyunaiHapHoi KoopOuHauii ma
B800CKOHANEHHI MemMOOUKU ¢opmysaHHA y 3006ysa4vie 2omosHocmi 00 2Hy4Ko20 U
8apiamuBHO20 3a4CMOCY8AHHA 8 Pi3HUX 8UOGAX 8/1ACHOI BOKA/IbHO-8UKOHABCLKOI MPaKmMuKu
ma 8 rnpoyeci HaBYAHHA WKO/API8 COMbHO20 i XOPOBO20 Crligy 80KAMNbHUX HABUYOK.

Knarouvosi cnoea: malibymnili yyumens my3u4Ho2o0 mucmeuymed, bichyHKUiOHAAbHA
BOKQA/bHA Ni020MOBKa, CosbHUll i 80KaAsnbHO-xoposul cris, nedazoziyHi ymosu.
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