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TE3AYPYC ITPOBJIEMHU MIZITOTOBKU MAWBY THIX BUXOBATEJIIB
J10 OPTAHI3AIIIi IHHOBAIIIMHOT AIAJIbHOCTI AITEM JOIIKIJIBHOTO BIKY

AHomayis. Y cmammi npogedeHo mepMiHOA02IYHUT AHAI3 KAKYOBUX NOHAMb 00CAI0HCEHHS («IHHO8AYIsA», «0C8IMHS IHHOBAYIS1»,
«iHHoBayiliHull oceimHill npoyec», «iHHogayiliHa nedazoziuHa disabHicmb») ma chopmosaHo mesaypyc npobemu nidzomogku Mall6ymHix
suxogameie do opzaHizayii iHHosayiliHoi disbHocmi dimell dowkinbHO20 8iKy. PoszassHymo dea Haykosi nidxodu 0o mpakmyeaHHs
noHsimmsi «iHHoO8ayis» — npoyecyanbHo-mModudikayitiHuli ma pe3y1bmamueHo-MemoduyHuUll, BUOKPeMAEHO iX 0cobausocmi i 3Ha4eHHs 0451
ocgimu. [IpudineHo ygazy po3mescy8aHH0 NOHIMb «HOBAYIs», KHOB0B8B8EOEHHS» MA «IHHOB8AYISI», WO 00380/51€ YHUKHYMU MepMIiHO10214HOT
naymaHuHu y nedazoziuHomy duckypci. [IpoananizosaHo nidxodu eimuusHsiHUX I 3apy6idcHux OocaidHukie 0o BU3HAYeHHs1 cymHocmi
oceimHix iHHo8ayill, nidkpecsaeHo ixHI0 po/ib SIK YUHHUKA MoOdepHizayii oceimHboi cucmemu. BcmaHossneHo, ujo ocgimHi iHHosayil
sucmynaroms pywiem mpaHcopmayii cucmemu oceimu 8 ymMoeax noCMIliHuUX 3MiH, chpusiiouu (popmMys8aHHI HOBGOI sitkocmi HA8YAHHS U
8UX08AHHS, WO 8idnogidae nompebam cy4acHoz2o cycniibcmea. BusHnaueHo, wo iHHosayiliHull oceimuill npoyec € 6azamopigHegolo ma
iHmeaposaHol cucmemolo, sIka 0Xonaw€ 8ci achekmu ocgimHbOI disiabHOocmi - 8i0 ocobucmoi iHiyiamueu okpemozo nedazoza do
Macuma6bHux pepopmy cepi oceimu - i cnpsimosaHa Ha OUHAMIYHE OHOBAeHHs 3micmy, PopM [ mexHO102ill Hag4aHHs 810N08IOHO o 8UMO2
Cy4acHo20 cycnibemea ma docsizHeHb HayKos8o-mexHIiYHo20 npozpecy. BooHouac iHHosayiliHa nedazoziuHa JisbHICMb MPAKmMyembscsl K
yinecnpsiMo8aHa, HAyKOB80 8MOMUEOBAHA Ul meopva aKkmueHicmb nedazoza, wjo nepedbayde NOwlyk, po3pob/eHHs, 8npoeaodHceHHs U
adanmayiro Hosimuix ideili, Memodis, nedazoziuHux mexHo.02ill i popMm opeauizayii HagyarbHO20 npoyecy. O3HAYEHO, WO 20MO8HICMb
MatibymHix guxosamesig do opzaMizayii iHHoe8ayiliHOi disabHOCMI € 8adxcau80l0 cKAadogor ixHboi npogecilinoi komnemenmHocmi i
nepedbavae HasiGHicmMb 810N0BIOHUX 3HAHb, HABUYOK | YCMAHOB0K 00 HOBAMOPCbKOT dislAbHOCMI.

Kawuoei caoea: nidcomoeka maliGymuix euxoeamesis; iHHosayis; oceimHs iHHoeayis; iHHoeayiliHuli oceimHill npoyec;
iHHoeayiliHa nedazoziuHa dislAbHICMb,
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THESAURUS OF THE PROBLEM OF TRAINING FUTURE EDUCATORS
TO ORGANIZE INNOVATIVE ACTIVITIES OF PRESCHOOL CHILDREN

non

Abstract. The article conducts a terminological analysis of the key concepts of the study ("innovation”, "educational innovation”,
"innovative educational process”, "innovative pedagogical activity") and forms a thesaurus of the problem of training future educators to
organize innovative activities of preschool children. Two scientific approaches to the interpretation of the concept of "innovation" are
considered - procedural-modification and result-methodological, their features and significance for education are highlighted. Attention is
paid to the distinction between the concepts of "novation” and "innovation”, which allows avoiding terminological confusion in pedagogical
discourse. The approaches of domestic and foreign researchers to determining the essence of educational innovations are analyzed, their role
as a factor in the modernization of the education system is emphasized. It is established that educational innovations act as a driver of the
transformation of the education system in conditions of constant change, contributing to the formation of a new quality of teaching and
upbringing that meets the needs of modern society. It is determined that the innovative educational process is a multi-level and integrated
system that covers all aspects of educational activity - from the personal initiative of an individual teacher to large-scale reforms in the field
of education - and is aimed at dynamically updating the content, forms and technologies of education in accordance with the requirements of
modern society and the achievements of scientific and technological progress. At the same time, innovative pedagogical activity is interpreted
as a purposeful, scientifically motivated and creative activity of a teacher, which involves the search, development, implementation and
adaptation of the latest ideas, methods, pedagogical technologies and forms of organization of the educational process. It is noted that future
educators’ readiness to organize innovative activities is an important component of their professional competence and implies acquiring the
appropriate knowledge, skills and attitudes towards innovative activities.

Key words: training of future educators; innovation; educational innovation; innovative educational process; innovative
pedagogical activity.

Statement of the problem. Modern transformations in the preschool education system necessitate
preparation of a new type of educators - capable of initiating, implementing and supporting innovative
activities in interaction with preschool children. In this context, there is a need to clarify the conceptual-
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terminological apparatus of the study, which covers both the phenomenon of training future educators and the
specifics of innovative activities in the preschool educational space. The interpretations of the key concepts
available in the scientific literature are often disparate and ambiguous, which complicates the formation of a
holistic methodological basis for training future specialists for a given type of professional activity. In this
regard, the need for the analysis of definitions and systematization of the fundamental concepts that form the
thesaurus of the problem is urgent in order to ensure scientific clarity, conceptual consistency and effectiveness
of educators’ professional training for organizing innovative activities of preschool children.

Analysis of recent research and publications has shown that in the scientific and pedagogical
discourse the problem of training future educators has found its reflection in the works of Ukrainian scientists.

In particular, in the context of the modern degree model of education, a competence-based approach
focused on the formation of future educators’ professional competence is of priority importance. Its conceptual
and methodological foundations are revealed in the works of such scientists as H. Bielienka [2], O. Bobyreva
[3], A.Dmytrenko [11], T.Telychko [27] and others, who highlight various aspects of the educators’
professional development in the field of preschool education.

Functional-practical and sector-specific research areas are focused on the preparation of future
educators for the implementation of key professional functions and educational areas in preschool education.
The focus is on developing readiness to work with different categories of children and families, implementing
social, ecological, inclusive, digital, patriotic, health-preserving education, as well as developing speech,
mathematical, artistic-aesthetic, research, constructive, musical, and emotional spheres (N.Hrama [9],
I. Dychkivska [10], O. Koshil [17], I. Pidlypniak [22], N. Trofaila [29], and others).

Taking into account the scientific approaches of the mentioned scientists to the formulation of
“professional training of future educators”, within the framework of the study, the specified content construct
will be interpreted as a holistic, specially organized and systematically directed educational process in a higher
education institution, which ensures formation in future specialists of a complex of theoretical knowledge,
professional and methodological skills, professional competences, personal qualities and value orientations
necessary for the effective implementation of pedagogical activity in the conditions of modern preschool
education.

The research goal: to form a thesaurus of the problem of training future educators to organize
innovative activities of preschool children.

Methods: analysis and synthesis of scientific and scientific-methodological literature on the problem,
which allowed us to analyze the essence of the main concepts that make up the conceptual and categorical
apparatus of pedagogical research; generalization of the obtained research results.

Findings. The modern context of education development, accompanied by dynamic transformations,
information saturation, and a growing demand for creative, independent, and initiative specialists, actualizes
the significance of the innovative component in the professional activity of a teacher. This, in turn, determines
the need for such training of future educators, which ensures their ability not only to adapt to innovations but
also to actively initiate and implement them in the educational process. Therefore, it is of particular importance
to understand the essence of future educators’ readiness to organize innovative activities of preschool children,
which is considered one of the leading requirements for the professional competence of a specialist.

In view of the above, an important step is to carry out a terminological analysis of the basic concepts
that outline the content of future educators’ professional training in the context of innovative activities.
Revealing the essence of such categories as “innovation”, “educational innovation”, “innovative educational
process”, and “innovative pedagogical activity” will be a necessary prerequisite for forming a holistic idea of
the essence and content of the aforementioned readiness.

Analysis of the genesis of the concept of “innovation” (from the Latin innovatio - renewal, change)
shows that this category, although relatively new for pedagogical science, has deep roots in the field of
economics. Initially, the term was used to denote the process of introducing new technologies into production
activities, and it was in this sense that it became widespread in scientific circles [7, p. 13]. One of the first
theorists who gave the term “innovation” a conceptual meaning was the Austrian economist J. Schumpeter. In
his work “Theory of Economic Development”, he outlined innovation as the result of a new combination of
production factors that ensures the development of the economy and the formation of competitive advantages
[31].

We note the fact that in scientific discourse the term “innovation” is considered by researchers from
different positions, and its interpretation varies depending on the theoretical and methodological principles,
research objectives, and the context of implementing changes. In order to organize and generalize scientific
approaches to the interpretation of the concept of “innovation”, we have systematized its definitions presented
in the works of scientists. Referring to the achievements of scientists, two scientific approaches to the
interpretation of the concept of “innovation” have been identified - procedural-modification and result-
methodological. They are presented in Table 1.
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The essence of the process-modification approach lies in understanding innovation as a continuous
process that includes the stages of emergence, development, improvement, and implementation of new ideas,
technologies, methods, or products aimed at meeting social, economic, educational, or cultural needs. At the
same time, attention is focused on the modifiability of innovation, i.e., its ability to change, adapt, become more
complex, or improve in response to new challenges, external conditions, or internal needs of the system. This
approach allows us to consider innovation not only as a completed result or a static innovation, but as a
dynamic process of purposeful transformations, in which innovative activity is not a one-time act, but a long-
term, interconnected, and flexible mechanism. This is especially important in the context of preschool
education, where innovations require adaptation to the changing social environment, age characteristics of
children, requests of parents, and professional competence of the educator.

Table 1
Scientific approaches to interpreting the concept of "innovation”

Definition Author, source
. a multi-component process that encompasses the stages of emergence,
development, and implementation of a scientific or other original idea to the
level of its practical application with subsequent dissemination..."

"...a complex process that encompasses creation of new consumer values based

on scientific and technological achievements, their implementation and use to

Approach

I. Budnikevych,
I. Shkola [5, p. 29]

I. Matsikanych

meet current needs of society” 34 p-1]
"... the process of transforming ideas and the possibility of their implementation

in practice; a planned, rational process; an evolutionary, nonlinear, and G. Aouad
interactive process that requires intensive communication and cooperation [32, p.374]

between different actors”
"... changes that cover all areas of an enterprise’s life (production, marketing,
financial, organizational, social) through the implementation, development and

Yu. Lavrinenko

Process-modification approach

use of new or improved solutions based on scientific and technical [19, c. 194]
achievements..."

".. a new phenomenon, a form of innovation, or any change initiated by a Yu. Karakai
business entity in its own activities with the aim of strengthening or enhancing [ 1'5 . 33]

its competitive position" s

"... an innovation, the use of which leads to qualitative changes in production in M. Krupka
order to obtain socio-economic benefits (effect)" [18, c. 22]

"... combining the ability to identify challenges (vision) with the ability to find

E. Bay¢, X. Camps [33]

new solutions (inventions) that benefit both the client and society"
".. newly created (applied) and (or) improved competitive technologies,
products or services, as well as organizational and technical innovations in

Law of Ukraine "On

'ga production, management, commerce or other areas that significantly improve Innovatl[olrl]A ctivity
_g the structure and quality of production processes and (or) social services"

S "... a complex result of the intellectual, creative and professional activity of an

= innovator, manifested in the creation of a new idea or a significant modification V. Kariuk

g < of an existing process, method, tool or product, brought to practical use in order [16, c. 89]
'g § to achieve an economic, social, environmental and scientific-technical effect”

_‘; 2 "... a result of innovation activity, reflected in the form of scientific, technical, P. Khariv
8w organizational, or socio-economic innovations, which can be obtained at any [3'0 c.13]
_g stage of the innovation process"” T

$ "... an original solution that is novel, based on scientific-technical achievements,

= implementation of which leads to changes in all areas of the enterprise’s activity M. Polehenka
E through the creation, development and use of a new product, service or '[22 c. 60]

technology to achieve the maximum possible economic, social, environmental
or other effect”

Within the framework of the result-oriented and methodological approach, innovation is considered a
dual phenomenon that combines the features of both a result and a means of activity. This approach allows
integrating a pragmatic focus on obtaining an innovative result with a technological orientation on the rational
use of means to achieve it. In the context of professional training of future educators of preschool education
institutions, the result-oriented and methodological approach creates the basis for the formation of innovative
competence, which involves the ability to produce innovative pedagogical solutions and effectively apply
innovative means in professional activity.

Considering the essence of both approaches, within the framework of our study, the concept of
"innovation” is expedient to define as "a dynamic process and at the same time the result of purposeful
intellectual, creative or professional activity aimed at creating, improving and implementing new or
significantly improved ideas, methods, technologies, products or forms of organization that provide qualitative
changes in the educational environment and increase the effectiveness of professional activity".
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Referring to the research of I. Dychkivska [10], it is appropriate to note that the key feature of
innovation as a completed phenomenon is not only the fact of its implementation, but also its integration into
the system of human activity to such a level that novelty loses its own exclusivity and becomes part of the usual
functioning. This is precisely where the peculiar “innovation paradox” lies - as soon as we can confidently
identify innovation as such, it ceases to be an innovation in the literal sense, turning into a usual practice. In
this context, it is extremely important to distinguish between three interrelated, but not identical, concepts:
novation, new solution, and innovation.

According to the interpretation of scientists [7; 10 et al.], a novation is considered as an idea or action
that has the potential to change established practice but has not yet entered the sphere of its implementation.
It exists mainly in the project plane, as an idea or concept that offers an alternative to the existing order of
things. A new solution is a practical step towards the implementation of an innovation, i.e., the process of its
integration into the real conditions of a certain sphere of human activity, in particular, education. However,
only when this new solution proves to be effective, receives social recognition, and is scaled up to the level of
stable practice, does it acquire the status of an innovation.

It is also worth emphasizing the time aspect of this process. It is possible to define a certain
phenomenon as an innovation only retrospectively, when the effect of its implementation and adaptation in
the professional environment has already been recorded. At the same time, not all innovations have innovative
potential, and not every innovation ends with the formation of an innovation. This three-level approach allows
avoiding terminological confusion, which often arises due to the incorrect use of synonymous concepts such as
“novelty”, “invention”, or “discovery”, which have a different etymological nature and conceptual content.
Compliance with terminological accuracy is not only a formal requirement of scientific language but is a
prerequisite for the methodological correctness of research in the field of innovation science.

In the context of our study, consideration of the essence of the terminological phrase “educational
innovations” as a key factor in the modernization of the educational space in modern conditions is actualized.
The analysis of research has shown that the issue of educational innovations has become the subject of
thorough theoretical understanding by leading domestic and foreign researchers (L.Burkova [6];
I. Dychkivska [10]; S. Tykhonova [28]; et al.). Having analyzed the approaches of the above-mentioned
scientists to defining the essence of the concept of “educational innovations”, it is worth paying attention to the
multidimensionality of interpretations, which indicates the complexity and comprehensiveness of the
phenomenon itself. Within the educational space, innovations are increasingly considered as a component of
the strategic development of the education system, which contributes to its adaptation to changes in the socio-
cultural context and the requirements of modern society.

Thus, I. Dychkivska interprets educational innovation as the process of introducing new approaches to
the goals, content, methods, and organizational forms of learning, which are implemented in the joint activities
of the teacher and students. Pedagogical innovations, in her opinion, are changes in educational practice, which
concern the rethinking of the content and technological aspects of pedagogical activity with an orientation
towards its increased efficiency [10, p. 117].

A similar position is held by S. Tykhonova, who emphasizes the procedural nature of educational
innovation, considering it as the introduction of innovation directly into the practice of educational activity.
That is, innovation acquires the function of a transformation mechanism that ensures movement from a
traditional to a qualitatively new state within the educational system [28, p. 75].

A detailed interpretation of the concept is contained in the Regulation on the procedure for
implementing innovative educational activities, which emphasizes that educational innovations include both
newly created and improved educational, teaching, upbringing, psychological, pedagogical and management
technologies, methods, models, products and technical solutions that can significantly affect the quality and
effectiveness of the educational process [24, p. 2]. In this approach, innovations appear not only as content or
methodological innovations but also as strategic resources for updating the entire education system.

0. Dubaseniuk, in turn, emphasizes the dynamic nature of innovations, considering them as a process
of creation, implementation, and dissemination of new ideas, approaches, and technologies that ensure
improvement of the effectiveness of education and cause systemic changes that translate it into a qualitatively
new state [12, p. 13].

A meaningful emphasis on the need for a clear distinction between concepts is made by L. Burkova [6],
who does not identify “educational” and “pedagogical” innovations as synonymous. Educational innovations
cover a broader context and relate to systemic changes at the level of structure, content, organization,
management, and functioning of educational processes in general. While pedagogical innovations are an
integral component of educational ones, they have a clearly expressed focus on the transformation of the
pedagogical process as a system of targeted influence on the personality of the learner. Pedagogical innovations
include the latest pedagogical technologies, techniques, methods, and forms of organizing learning and
education, which contribute to qualitative changes in the subjects of educational interaction.
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Thus, generalizing the approaches of various scientists, we can conclude that the concept of
"educational innovations" is multicomponent and interdisciplinary in nature. It covers both content and
methodological changes in pedagogy, as well as organizational, technological, social, and economic aspects of
updating the educational environment. Educational innovations act as a driver of the transformation of the
education system in conditions of constant change, contributing to the formation of a new quality of learning
and education that meets the needs of modern society.

Given the complex nature of innovative educational transformations, it is extremely important to
understand the holistic process of the emergence, introduction, and dissemination of innovations. That is why
the consideration of the concept of "innovative educational process” is of particular importance.

The understanding of the innovative educational process as a complex dynamic system is found in the
works of domestic researchers (L. Burkova [6]; O. Petryshche, Yu. Lobunko, V. Dodurych [21]; O. Slushnyi [25];
T. Tykhonova [28]; et al.), who emphasize that this process includes the full life cycle of an educational
innovation: from the birth of an idea, its theoretical and practical development, to testing, mass
implementation, stabilization in practice, and further - a possible decrease in relevance or transformation into
a new quality through irradiation.

0. Slushnyi, studying the innovation process in education, defines this construct as a holistic activity
aimed at creating, testing, implementing, and disseminating new ideas, approaches, technologies, and
organizational solutions that ensure positive qualitative changes in the structure, content, and results of the
educational system [25, p. 46]. This position is consistent with the approach expressed in the study by
0. Petryshche, Yu. Lobunko, V. Dodurych [21, p. 75], where the innovation process is outlined as a consistent
activity that encompasses the birth, development, assimilation, and translation of innovations aimed at
increasing the efficiency of the educational process.

A special place within the innovation process is occupied by innovative pedagogical activity, which,
according to the position of I. Dychkivska, it is appropriate to interpret it as “a complex formation, a set of
different types of work in terms of goals and nature, corresponding to the main stages of development of the
innovative processes and aimed at creating and introducing changes by the teacher to his own work system”
[10, p. 134]. According to O. Yemchik’s position, innovative pedagogical activity is considered as “a complex,
multifaceted professional activity of a teacher, which is based on his personal initiative, reflexivity and ability
to critically reflect on his own pedagogical experience” [13, p. 217]. The conceptual approach of V. Bereziuk,
0. Rudik allows us to interpret such activity as “a special form of creative self-expression of a teacher, which
consists in the constant search for effective ways of updating the educational system and transforming the
educational environment in accordance with personal values and social expectations” [1, p. 6]. At the same
time, L. Sushchenko focuses on the stages of innovative activity: from the birth of an idea (novelty), which
embodies a new content, method, or approach, to its practical implementation as an organized innovation
[26, p. 304]. As we can see, innovative pedagogical activity is not only a means of modernizing one’s own
professional experience, but also a factor in the general dynamics of educational changes, as it encompasses
the transformation of traditional pedagogical tools, the integration of modern technologies, and the
development of new models of interaction with participants in the educational process.

Thus, the innovative educational process appears as a complex, holistic system that encompasses all
levels of educational activity - from the individual initiative of a teacher to systemic reforms - and ensures the
renewal of education in accordance with modern social demands and scientific-technological progress. At the
same time, innovative pedagogical activity is considered a creative, purposeful, scientifically substantiated
activity of a teacher, aimed at searching, developing, implementing, and adapting new ideas, methods,
technologies, and forms of organizing the educational process.

The focus of our study is to update the consideration of the fundamental construct “readiness of future
educators to organize innovative activities of preschool children”. The analysis of the achievements shows that
scientists pay considerable attention to various aspects of training future educators to organize innovative
activities, focusing on both the content and procedural characteristics of this phenomenon. In particular, the
researchers provided the authors’ definitions of readiness for the specified training, such as: ".. a special
personal state that assumes the presence of future educators with a motivational and value-based attitude to
innovative activities, the ability to creativity and reflection...”" [10, p. 410]; "... a holistic manifestation of the
personality and its focus on performing a set of actions to achieve the expected result" [20, p. 192]; "a
purposeful process of forming students of pedagogical institutions of higher education as subjects of
educational innovations" [8, p. 71]; "formed competence to solve problems, tasks or issues related to the
introduction, dissemination of innovations or their creation” [4, p. 40].

Based on the analysis of scientific achievements and presented author’s definitions, we have
formulated our own vision of the concept of "future educators’ readiness to organize innovative activities" as an
integrative personal and professional formation, which is manifested in the ability of a future educator to
realize the value of innovations, accept them as a necessary condition for an effective educational process,
creatively transform pedagogical ideas into practical actions, independently generate innovations in
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accordance with the needs of modern preschool education, and reflexively evaluate the results of their own
activities in an innovative context.

Conclusions and prospects for further research. Thus, the analysis made it possible to deeply
understand the essence of the basic concepts that constitute the terminological basis of the problem of
preparing future educators to organize innovative activities of preschool children. Clarification of the content
of such key definitions as "innovation", "educational innovation", "innovative educational process", "innovative
pedagogical activity" made it possible to form a holistic thesaurus of the study, which reflects the conceptual
foundations of this phenomenon and ensures the unity of scientific discourse. The created terminological basis
contributes to the clarification of the scientific apparatus of the problem, which is of great importance for the
theory and practice of professional training of preschool education specialists in the context of modernization
of the educational system.

Further attention will be focused on identifying key pedagogical principles that determine the specifics
of organizing innovative activities of preschool children in the context of a modern educational environment.
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