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SOCIAL COMPETENCE IN THE PROFESSIONAL COMPETENCE STRUCTURE OF
THE FUTURE TEACHER OF THE HIGHER EDUCATION INSTITUTION

The article highlights position of the authors on the place of future teacher’s
competence in the professional competence structure. The scientific approaches to the
determination of the notions “competence” and “competences” are presented. The authors’
definition of the concept essence of future teacher’s social competence is offered. The
structural analysis of social competence is carried out and its components are defined. The
importance of partnership cooperation of the future teacher for creation of favorable
conditions for training and education in the higher educational institution is substantiated.
The realization ways of social competence of the future teacher in the structure of
professional competence are highlighted.
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Introduction. In the conditions of progressive changes in the society, the
significance of education radically changes, the idea of the content and role of
social competence in the structure of the future teacher’s professional
competence in the higher education institution expands. Also relevant is the
problem of professional competence, the specifics of which we can see in
scientific and pedagogical research and regulatory requirements for the future
teacher of the higher education institution and his/her social competence in
the structure of professional competence.

Ukrainian socio-economic conditions determine the need for advanced
development of the educational sector, modernization of higher education,
which, in turn, involves increasing the future teachers’ competence at all levels.
Naturally, the innovative transformations nature in education requires the
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improvement of teachers’ professionalism, readiness for continuous
professional growth, active work at the level of world standards. A special place
in this process is occupied by the teacher’s social competence as an integral
professional and personal characteristics, which allows carrying out effectively
professional activities in the new organizational and pedagogical conditions.

Analysis of relevant research. The concept of “professional competence”
was studied by such scientists as E. Andriienko, O. Asmolov, O. Kovalenko, D.
Kozlov, I. Nazarova, V. Petruk, V. Slastionin, and others. The problem of analysis
and development of the modern specialist’s professional competence and its
components are considered in the works of many domestic and foreign
researchers: V. Baidenko, |. Yermakova, |I. Zymnia, O. Ovcharuk, A. Petrova, O.
Pometun, J. Ravenna, A. Khutorskyi and others.

Issues of social competence have only recently become the subject of
special consideration. In modern psychological and pedagogical discourse there
is a growing interest of scientists in various aspects of social competence
(V. Basov, S. Bakhtieieva, D. Vorontsov, L. Kalinin, V. Kunitsyn and others). In
the pedagogical and psychological literature the process of social competence
formation is studied in relation to student youth (S. Bakhtieieva, E. Kazakov,
O. Kolobova, N. Lupanova, L. Mytina, L. Shabatura and others).

Despite the fact that the number of publications on the implementation
of the competence approach in education is constantly growing, the content of
the higher education institution teacher’s professional competence hasn’t
received relevant attention.

The aim of the article: to find out the essence of the social competence
concept in the professional competence structure of the future teacher of the
higher education institution; to reveal the content of each indicated component of
the future teacher’s social competence; to identify structural components of the
future higher education institution teacher’s social competence.

In order to achieve the aim the following research methods have been
used: analysis, synthesis, comparison, generalization, concretization,
classification, systematization — to study the essence of the social competence
concept in the structure of the future teacher’s professional competence.

Research results. Modernization of education today is aimed at training
not only a highly qualified specialist according to the demand of the labor
market, but also a person who is ready to change rapidly in different situations
and make the right decisions, able to solve problems in various fields and
activities based on social experience, an element of which is their own
experience.
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The educational process organization is aimed at creating conditions for the
formation of the future teacher’s experience of independent decision-making on
the cognitive, communicative, organizational, moral and other problems that
make up the education content. At the same time, the actual education content is
a didactically adapted social experience of solving such problems. These
provisions are fundamental in the competence approach in education.

The concept of “social competence” was introduced into scientific
circulation by the German scientist G. Roth, who considered social competence to
be one of the types of human competence that reflects interaction between
people (Mosiagina, 2008). M. Lukianova considers social competence as a
personal formation and interprets this phenomenon as “a conscious expression of
the personality, which is manifested in his/her beliefs, views, attitudes, motives to
certain behavior, in the personal qualities formation that promote constructive
interaction” (Golovan, 2014). According to M. Doktorovych, “social competence”
is a complex intertwining of skills, knowledge and actions, oriented and organized
in accordance with the surrounding social reality, which open and provide the
possibility of self-realization in a given system (Doktorovych, 2009).

Social competence can be manifested in abilities of different levels —
starting with elementary communication (for example, eyesight contact), social
perception abilities (such as understanding and interpreting social signals),
specific behaviors, ways of interactions (for example, active listening, mutual
communication, ignorance, etc.), which are applied by the individual when
performing a social task; and finishing with communication skills — i.e.
effectively interact with others, adequately react, avoiding interpersonal
conflicts, adapt to both simple, and complex situations (Matson et al., 2008). L.
K. Elksnin and N. Elksnin (2000) and others are of a similar opinion: social skills
manifest in learnt verbal and nonverbal (posture, eye contact, intonation,
mimic) communication manners and abilities of sharing (Morrison et al., 2001),
initiation of interactions (Heimann et al., 1995).

R. M. Rapee et al. (2000) concern social skills that come into play in
nonverbal and verbal communication manners: body language — eye contact,
posture, mimic; voice—quality — tone and altitude of voice, speech pace, clarity
and interaction abilities: conversation — greeting, introducing oneself, initiation
of conversations; expression of favor, benevolence, friendship — offering help,
invitation, asking to join, expression of gentleness, complementing the other,
sympathy, when others are hurt or sad; assertiveness — protection of one’s
rights, asking for help or information, expressing one’s needs, refusal, coping
with annoyance, harassment, etc. J. Zins et al. (2004) distinguish the following
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components in the structure of social competence: social comprehension skills
(understanding and interpreting social factors), social behavior skills (creation
of positive relations, responsible decision-making; constructive and ethical
management of difficult situations), and emotion management skills
(recognition and control of emotions; sympathy and care for others).

Thus, for a successful professional activity the future teacher needs a
fairly stable and adequately high self-esteem, a positive view of the world, the
ability to manage one’s emotional state, self-confidence. He must show
empathic abilities in relation to another person, be able to respond adequately
in conflict situations.

Note that these qualities, according to V. Kunitsyna, are part of the
structure of social competence (Kunitsyna, 1995). Social competence in the
hierarchy of competences occupies a leading place and can be determined in
the same way as the person’s ability and willingness to regulate his/her own
relationships with the surrounding reality and other people.

V. Kunitsyna proposed the following social competence definition:
“Social competence is a system of knowledge about social reality and about
oneself, a system of complex social skills and interaction skills, behavioral
scenarios in typical social situations that allow to quickly and adequately adapt,
make informed decisions (Kunitsyna, 1995).

Social competence is considered by many authors as a personal
formation (Doktorovich, 2009). In this case, it includes:

- awareness of the need to adopt the particular society norms;

- the desire to understand its essence;

- awareness of the need to expand existing social skills in connection with
changes in the current situation;

- willingness to take personal responsibility for their own choice of a
certain course of action in a situation of social interaction;

-social experience based on the principles of constructive
communication.

According to I. Frumin, formation of such competence will indicate
cognitive readiness, patterns of action that are accepted and approved by all,
which indicate the ability of the individual to solve his/her own problems and
the partners’ problems (Frumin, 2003).

Thus, social competence is attributed the ability to communicate,
cooperate, resolve conflicts, achieve the goal, easily adapt, show personal
initiative, take responsibility.
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The content of each indicated social competence components
V. Kunitsina discloses as follows (Kunitsyna, 1995):

- operational social competence — knowledge of social institutions and
structures, their representatives in society; ideas about functioning of social
groups, about the current situation, about the breadth and originality of the
requirements for the repertoire of the role behavior; measured by general
social orientation and awareness;

- verbal competence — the statements appropriateness, taking into
account their context and subtext, lack of difficulties in written language,
variability of interpretation of information, good orientation in the field of
evaluative stereotypes and patterns, plurality of meanings in the use of
concepts, metaphorical language; an example of verbal competence is the
translator’s activity, who simultaneously translates oral language, when you
need a quick and adequate understanding of statements and finding the exact
equivalent in the literal and contextual meaning of words and concepts,
examples of verbal incompetence may be inappropriate use of proverbs,
sayings in the new social or context;

- communicative competence — possession of complex communication
skills; formation of adequate skills in new social structures; knowledge of
cultural norms and restrictions in society; knowledge of customs, traditions,
etiquette in the field of communication, compliance with the rules of decency,
politeness; orientation in the means of communication inherent in the
national, class mentality and expressing development of the role repertoire in
this profession;

- socio-psychological competence - interpersonal orientation, ideas
about the diversity of social roles and ways of interaction; ability to solve
interpersonal problems; developed scenarios of behavior in complex conflict
situations;

- ego-competence — awareness of one’s nationality, gender, caste, group
affiliation, knowledge of one’s strengths and weaknesses, capabilities and
resources, understanding the causes of one’s mistakes, knowledge of self-
regulation mechanisms and the ability to use them, psychological knowledge
about oneself, acquired in life experience.

Social competence can also be seen as knowledge of social objects, trends
and their changes, the rules of relations regulation in social reality through the
value-normative system that has developed in certain communities.

The structural components of social competence include (Mosyagina,
2008):
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- motivational-value — formation of motivation for the achievement
pursuit, attitude to social interaction, the nature of the public and personal
order values, attitude to moral norms existing in this society;

- operational-content — the amount and nature of knowledge, skills and
abilities, which allows for critical analysis of one’s own and others’ actions,
predict their consequences, communicate, etc.

- emotional and volitional — the ability to choose a decision, self-control
and self-regulation, willingness to take responsibility, determination to act.

Social competence, according to M. Golovan, is an integrated personal
formation, which combines a valuable understanding of social reality,
categorical specific social knowledge, acting as a guide to action, the subjective
ability to self-determination, personal ability to implement social technologies
in the main areas of human activity (Golovan, 2014).

It is believed that in the social competence structure of the future
teacher the actual components can be distinguished:

- cognitive — development of social meanings, values, norms;

- emotional and volitional — acceptance and volitional readiness of the
future teacher to follow social meanings, values, norms;

- activity — productive activity perceived by the future teacher as a social
significant event, effective interpersonal interaction.

Researchers of social competence identify the following three
components of its structure:

1. Component associated with goal-setting: the ability to take on
responsibility, participate in decision-making, put goal and plan the result,
analyze and correct.

2. Component related to orientation to the other: skills of understanding
and accommodating others feelings and needs, managing one’s emotions in
communication.

3. Component related to social mobility and human activity: the study of
the environment for identifying its capabilities and resources, willingness to use
new ideas to achieve the goal.

Formation of the social competence of the future teacher as a whole is
influenced by the following factors:

e motivation of the professional activity of the future teacher;

e individual psychological characteristics of the individual;

e personal self-esteem.

For the formation of social competence of the teacher, an appropriate
educational process is required. Social relationships in progress teaching that
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can be called social-didactic must correspond, be consistent, associated with
professional social relations of the teacher (Mosiagina, 2008).

A system-forming factor that determines the purposeful formation and
functioning of social competence elements is the student’s activity. The
educational process of future teachers preparation should be communicative,
activity-based, interactive. In general, such process can be called social
competence formation at the higher education institution.

The basic provisions of the theoretical study of the development of ideas
for the formation of social competence G. Mosiagina formulated as follows.

First, social competence is a complex phenomenon that is considered at the
junction of a complex of social and psychological-pedagogical sciences, which is
part of the personality’s competence as a whole, the basis of its success.

Second, the purpose of social competence formation in the broad sense
is development of human relations to the world: Motherland, society, people,
animate and inanimate nature, material and spiritual values, to oneself, i.e.
formation of life position — one’s place in the system of value relations to the
world. At the same time, the attitude is an electoral category, so in the process
of personality’s social competence formation it is placed in a situation of
choosing political, economic, moral, aesthetic values, in the position of an
active subject of the activity process and self-development.

Third, to consider the optimal process of social competence formation, it
is necessary to study the following factors: socio-cultural environment, family,
team, informal associations. When studying the socio-cultural environment, its
pedagogical potential is important; when studying the family — the moral and
psychological climate; when studying the team — the psychological climate,
social status in the group, the openness of the team; in the study of informal
associations — social activity, positive social orientation, positive attitude to the
traditions formed in the team.

Fourth, the most important conditions that contribute to the formation
of social competence in an education institution are its transformation into an
open socio-pedagogical system, a teachers’ high professional level, a favorable
psychological climate in the education institution.

Fifth, in the study of social competence itself, it is important to study the
important components: health (physical development indicators, the health
culture mastery); training (mastering key competences level, motivation level
to study, self-organization level of educational activities, etc.); development
(life values characteristics, openness, sociability, tolerance, self-esteem,
internal potential realization, civic qualities, moral qualities, ideas about life
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goals, ideas about possible choice of profession, etc.); education (development
level of self-organization and self-discipline, focus on socially acceptable norms
of behavior, etc.); social stability (level of social adaptation and socialization,
social mobility and activity).

The question of the formation of the future student’s social competence
is a question of their preparation for independent life, their social protection
and social formation.

Conclusions and prospects for further research. So, summarizing the
different points, according to the authors, the key concept of “social
competence” in the context of the teachers’ professional profile is an
integrative professional and personal quality, which is a structured system of
interconnected knowledge, skills and abilities; activity ways that are set in
relation to the psychological and pedagogical activities in the education
institution, which determine the teacher’s ability and willingness to establish
contacts with the subjects of the educational process; participate in joint
decision-making and conflict resolution through non-violent means. Based on
this definition, the main characteristics of the social competence for the future
teacher personality are developed social intelligence and empathy for others,
reflexive abilities, the ability to behave productively in conflict situations.

Literature review also allows to conclude that formation of social
competence in vocational education is especially relevant.

However, during this period the person receives professional and
humanitarian knowledge, professional, personal and cultural training.
Secondly, in this age period the process of intensive worldview search of the
main life values is carried out.

Further studies will be directed at revealing positive conceptual ideas of the
future teacher’s social competence formation at the higher education institution.
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PE3IOME

MakcumeHKo TaTtbAHa, [nuBa fHa, AneKcaHgposa AHactacua. CouianbHa
KOMMETEHTHICTb Y CTPYKTYpi npodeciiHOi KOMNEeTEeHTHOCTI MalbyTHbOro negarora 3aknaay
BULLLOI OCBITK.

Cmammsa po3Kpusae mno3uyito asmopie w000 Micya KomnemeHmHocmi
malibymHboeo nedazoea y cmpykmypi npogeciliHoi komnemeHmHocmi. Y cmammi
30ilicHeHO meopemuy4He y3a2asibHeHHA cMaHy 00cCnioxceHHA npedcmasneHoi npobaemu 8
Haykosili nimepamypi. Po3ensaHymo HayKosi nioxodu 00 BU3HAYEHHA MOHAMb
«KOMIEeMEHMHICMb» Ma «KOMIemeHuisa».

Po3kpumo nioxodu 00 MpPaKmMy8aHHA BU3HAYEHHS CKAAO0B8UX MOHAMb «COUidnbHA
KomnemeHmHicme». 3anporoHOB8AHO (ABMOPCbKE BU3HAYEHHA CymHOCMi rnoHAmms
couiansHoi KomnemeHmHocmi malibymHbo2o nedazoza. CoyianbHa KomremeHMmMHicmeo
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ocobucmocmi € iHMe2poBAHOK COUIANbHOK AKICMIO 0cobucmocmi, WO BKAOYAE UiHHICHE
PO3YMIHHA coyianbHoi QilicHOCMi, KOHKpemHe couyiasibHe 3HAHHA AK KepisHuuymeo 0o Oii,
cyb’ekmHy 30amHicmb 00 CAMOBU3HAYEHHS, CaMOBPAOYBAHHA mMA HOPMOMBOPYOCMI;
YMIiHHA 30ilicHro8amu couyianbHi mexHonozii 8 20108HUX cpepax wummedianbHocmi (y
cucmemi coyianbHUX iHcmumymie, HOPM i 8iOHOCUH) 32i0HO 3 HAAEXHUM pieHeM Kysaemypu,
mopansHocmi i npasa.

Y cmammi po3engaHymo cymHicme ripogecitiHoi ma coyianbHoi KomnemeHmHocmi 8
cmpykmypi npogeciliHoi KomnemeHmHocmi malibymHeo20 nedazoz2a 8 3aKAadi euuwjoi
ocgimu. CKnad i 3amicm komnemeHmHocmeli 8uKknada4ya 3aKnady suwoi oceimu 8U3HAYEHO
8i0nMo8iOHO 00 MOMAOHEHb KOMNEMEHMHICHO20 nMidxody, sumoz2amu 00 npemeHOeHMi8 Ha
nocady euxknadaya 3aKknady eulwloi oceimu, O MAKOM HA OCHO8i KeanigikauiliHux
Xapakmepucmukx nocad npoghecopcbKo-8uKnadauybKkoao cknady 3B0.

30ilicHeHO cmpyKmypHuUll aHani3 couiaabHOi KomnemeHmHocmi U eu3Ha4eHo i
KomnoHeHmu. O6rpyHmosaHo 3HQYuUMicmb NapmMHepPCcLKoi cnisnpaui  malibymHbso2o
nedazoea 0718 CMBOPEHHA CPUAMAUBUX YMO8 O/ HABYAHHA MA BUXOBAHHA 8 30KAa0i
suwoi oceimu. BucsimnaeHo wasaxu peanizauii couianbHoi KomnemeHmHocmi matibymHbo20
nedazoaa y cmpykmypi npogeciliHoi KomnemeHmHocmi.

Po3Kpumo 3micm KOMCHOI 3 03HQYeHUX CKAa008UX COYianbHOI KomMremeHmHocmi
malibymHb020 nedaz202a 3aKaAA0y 8UW,0i oc8imu. BUOKpeMaeHo cCmpyKmypHi KOMIOHEHMU
couianbHOi KomnemeHmHocmi malibymHbo20 nedaeoza 8 3axkaAadi suUoi oceimu.

Knaouoei cnoea: couianbHa KomMmnemeHmMHicmes, KomrnemeHmHicms, npogeciliHa
KomnemeHmHicme, MmalibymHili nedazoe, 3aKknad suwjoi oceimu.

PE3IOME

MakcumeHKo TatbAHa, [nbiBa flHa, AneKcaHgpoBa AHactacma. CoumanbHas
KOMMETEHTHOCTb B CTPYKType npodeccMoHanbHOW KOMMNeTeHTHOCTM Oyayuiero neparora
yypexaeHus Bbicliero obpasoBaHuA.

B cmamee oceeweHbl Mo3uyuu asmopos O Mecme KomrnemeHmHocmu 6ydyuje2o
nedazo2a 8 CMpyKmype npogeccuoHanbHol KomnemeHmHocmu. B cmamee cOenaHo
meopemuyeckoe 0606wWeHUe COCMOAHUA UCCc1e008aHUA npedcmassneHHol npobaemsi 8
Hay4yHoU numepamype. PaccmompeHsl omoesnbHble Hay4yHble Mo0xo0bl K orpedesneHuro
noHamuli  «kKOMnemeHmMHocCmoe» U «KOMremeHyusa».  PaccmompeHa — CyujHOCMb
nMpogeccuoHasnbHOU KoMnemeHmMHOCMU U COoyuasabHOU KommemeHMHOCMU 8 CmpyKmype
npogeccuoHanoHol KomnemeHmHocmu 6yodyuweco nedazo2a 8 y4YpexoeHUU 8bICUIe20
obpaszosaHua. Cocmas u codepxaHue KomrnemeHmHocmel npernodasamesnsa 8biCWE20
yuyebHo20 3a8e0eHuUA ornpedesieHbl 8 COOMBEMCMEBUU C MOAOHEHUAMU KOMIemeHMHOCMHO20
nooxoda, mpebo8AHUAMU K npemeHOeHmMam Ha O0aXHOCMb npenodasamens yvperoeHus
gbicez0 006pa308aHUA, G MAKHEe HA OCHO8e KBAAUGUKAUUOHHBIX XAPAKmMepucmukx
dosnrcHocmell npogheccopcKo-npenodasamernscko2o cocmasa 3BO.

Kniouesble  cnoea:  couyuasnbHAas  KOMIemeHMHOCMb,  KOMIemeHMmMHOCMs,
npogheccuoHanbHaA KomrnemeHmHocms, byoywuli nedaeoe, y4ypemdeHue 8bicuiezo
o0bpazosaHus.
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